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ABSTRACT 

WHO REALLY CARES? 

Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-Esteem as Agents of 

Constructive Genocide Among Black Males in America, Ages 12-26 

by 

Bruce C. Carter 

Doctor of Philosophy in Christian Counseling 

Texas Seminary Christian University, 2025 

Professor Dr. L. Shaver, Chair 

Black males ages 12 to 26 in the I-94 corridor—Milwaukee, Racine, and Kenosha—experience 

overlapping crises of violence, illiteracy, non-active fathers, and economic exclusion that 

together constitute constructive genocide: a pattern of systemic neglect that produces premature 

death, educational failure, and intergenerational disconnection. In Milwaukee, 62% of Black 

men have been involved in the justice system—the highest rate in America—while only 9% 

of Black male fourth graders read at grade level, the lowest proficiency rate in the nation. 

These statistics reveal not isolated failures but interconnected mechanisms of destruction 

that demand household-level intervention.  

Existing institutional responses—schools, law enforcement, and community organizations—

primarily address the 1,260 hours per year youth spend in structured settings while neglecting the 

7,500 hours outside those environments where protective or risk factors most often develop. This 

dissertation evaluates a four-pillar household-first model that positions parents as the primary 

solution. 
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The model integrates four interconnected interventions: 

1. Solid Foundation Certification (SFC): Identity-based personal development and rites of 

passage; 

2. Standing on Business (SoB): Entrepreneurship training and job placement addressing 

economic exclusion; 

3. Eatz & Learn (E&L): Weekly meal kits embedding literacy and numeracy practice 

within family routines; and 

4. Becoming the Best Dad (BTBD): Father engagement and school partnership training 

fostering intergenerational connection. 

Grounded in two decades of practice-based evidence, the model hypothesizes that 

comprehensive household interventions can produce greater violence reduction and academic 

improvement than single-focus institutional programs. 

Using a quasi-experimental mixed-methods design, this study compares intervention households 

(N ≈ 150–200) to propensity score-matched comparison households (N ≈ 150–200) across a 12-

month period. Quantitative data measure violence incidents, reading proficiency, father 

engagement, and household routines. Qualitative interviews and focus groups explore 

mechanisms of change. Primary hypotheses predict at least a 30% reduction in violence and a 

1.0 grade-level improvement in reading proficiency among participating youth. 

Findings are expected to support the efficacy of household-first approaches in producing 

measurable outcomes through parent agency. Broader implications include the reallocation of 

resources toward family-centered strategies, policy reforms that recognize parents as solutions 
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rather than problems, and the replication of this model across communities facing similar 

challenges. 

This dissertation contributes new theoretical frameworks—household-first public safety and 

parallel development—and validates that when parents are appropriately equipped, they create 

protective environments that reduce violence, strengthen education, and restore hope for future 

generations.  
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CHAPTER 1 - INTRODUCTION 

Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America Ages 12–26: A 

Four-Pillar, Household-First Strategy 

1.1 Opening Argument: Parents as the Solution 

For the last 20 years, I have been in the neighborhoods where headlines are born but rarely 

solved—on blocks where mothers keep their sons alive by instinct, where fathers are missing or 

broken, and where institutions arrive late, leave early, or never show up at all. From city to city, 

and most recently in the I-94 corridor, I have watched the same movie: young Black males 

dying, disappearing from schools, and being processed through systems that say they “care” but 

do not reach the part of their lives that actually matters—their households. 

This dissertation makes a simple but disruptive claim: 

When parents are equipped with the right tools across four connected domains, 

they become the primary protective factor against violence, illiteracy, and 

premature death for Black males ages 12–26. 

Institutions mostly treat symptoms. 

Schools get about 1,260 hours a year with our children—roughly 15% of their time 

● Law enforcement shows up after something has gone wrong. 

● Community organizations offer programs that start strong, end quickly, and rarely reach 

the people at highest risk consistently. 
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None of them can touch the 7,500 hours a year that youth spend outside institutional settings. 

That is where habits form, identities get built or broken, and where protective routines either 

exist or are completely absent. Those 7,500 hours belong to households. 

Only parents can reach those hours. 

 Only households can address the stacked deficits—illiteracy, non-active fathers, food insecurity, 

economic exclusion—that, together, form what I call constructive genocide. 

The real question is this: 

Can parents who themselves survived failing schools, trauma, and poverty create 

protective homes strong enough to change the trajectory for their sons? 

This dissertation evaluates a four-pillar, household-first model that answers yes—not as a slogan, 

but with data. 

The model consists of: 

● Solid Foundation Certification (SFC) – personal development and identity 

● Standing on Business (SoB) – economic pathways and legal income 

● Eatz & Learn (E&L) – literacy, nutrition, and family routines 

● Becoming The Best Dad (BTBD) – father presence and parallel development 

"Prior longitudinal research by the author documented the employment barriers facing Black 

males in urban communities (Donaldson & Carter, 2018)." 
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"Table 1.1 presents the statistical prevalence of the four agents of constructive genocide 

affecting Black males ages 12-26." 

 

 

These pillars do not treat parents as “problems to fix” but as solutions to equip. Twenty years of 

practice-based work suggested this model could work. This study brings a mixed-methods, 

quasi-experimental evaluation—150–200 intervention households with matched comparison 

groups in Milwaukee, Racine, and Kenosha—to see if the data agrees. 

If household-first works here, in one of the most challenging regions in America for Black 

families, then it can be adapted anywhere with similar conditions. This chapter lays the 

foundation and provides both the moral argument and the structural case for a household-first 

response to constructive genocide. 
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1.2 The Crisis: Constructive Genocide of Black Males Ages 12–26 in the I-94 Corridor 

1.2.1 Defining Constructive Genocide  

What is happening to Black males ages 12–26 in America is not accidental or mysterious. It is 

predictable. It is measurable. And when destruction becomes predictable and measurable, it 

becomes constructive genocide—the slow killing of potential through ordinary neglect. 

Constructive genocide does not require racist laws or explicit hatred. It survives on routine 

policies that guarantee the same outcomes generation after generation. As Knaus (2012) argues, 

American education can produce “educational genocide” by repeatedly failing Black students, 

even without malicious intent. The same is true of literacy gaps, father absence, economic 

exclusion, and violence: no law announces, “Destroy these boys,” yet systems reliably do so 

through design and neglect. 

Constructive genocide works like legal doctrine. The law uses constructive fraud, constructive 

possession, and constructive notice to assign liability without explicit intent. In the same way: 

America is liable for destruction even without confessing intent. 

Schools did not explicitly choose a 50-point reading gap between Black and White fourth graders 

(Knaus, 2012). No mayor ordered father absence to reach 80% in certain neighborhoods. Yet 

when these conditions persist across decades, society becomes accountable just as it would under 

constructive law. 

The four agents of constructive genocide reinforce one another: 
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1. Violence takes bodies or cages them — and father absence increases the risk (Kim et al., 

2018). 

2. Illiteracy limits identity, access, and opportunity — reproducing educational genocide 

(Knaus, 2012). 

3. Non-active or deficient fathering leaves youth unprotected, increasing crime 

vulnerability independent of income (Schwartz, 2003). 

4. Economic exclusion pushes youth toward illegal markets when legal income is blocked 

— a predictable response to survival pressure. 

 

"Figure 1.2 illustrates the conceptual relationship between the four agents of constructive 

genocide and the corresponding Four Pillars intervention."  
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These outcomes are predictable because institutions consistently respond after failure, not 

before prevention. Violence therapy arrives after trauma, literacy tutoring after academic 

collapse, job readiness after exclusion, and legal supervision after arrest. 

Bruce C. Carter rejects the word program for this reason. Programs respond. Solutions prevent. 

“Solutions outlast programs. My mission is to equip households and 

organizations with the mindsets, tools, and opportunities to build safer 

communities and stronger futures.” — Bruce C. Carter 

Constructive genocide ends when households get the tools institutions cannot provide: 

development, literacy routines, economic pathways, and father engagement. When parents gain 

those tools, they do what systems have failed to do for generations. 

1.2.2 Documenting the Crisis: Four Agents 

Violence: Premature Death and Living Under Siege 

In the I-94 corridor, Black males ages 12–26 are not just “at risk”—they are under demographic 

threat. Homicide data, school discipline records, and police reports in Milwaukee and 

surrounding areas paint a consistent picture: Black male youth carry a disproportionate share of 

violence, both as victims and as perpetrators. 

Violence here is not just about a few isolated incidents. Whole neighborhoods live under a sense 

of limited movement: 

● Young men decide what route to walk based on who was shot where. 

● Parents decide whether their sons can go to a game based on rumors of retaliation. 

● Kids mature in an environment where hyper-alertness replaces normal adolescence. 
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This atmosphere becomes a kind of psychological captivity—trapped in your own community 

by the likelihood of harm. 

"Violence trends across the I-94 Corridor (Table H5) demonstrate the urgent need for 

intervention. 

Illiteracy: When Fourth Grade Decides the Future 

Fourth grade reading proficiency is the line between “learning to read” and “reading to learn.”  

When a child doesn’t cross that line, the system begins quietly writing them off. 

In Milwaukee, the numbers are catastrophic, especially for Black students: 

● Only about 9% of fourth graders reach NAEP Proficient. 

● Roughly three-quarters are below Basic. 

● Black fourth graders score, on average, 50 points lower than White students on reading 

assessments. 

By eighth grade, the pattern is set. If you are still reading below level, you are not “catching up” 

casually—you are navigating a world that is written in a language you haven’t been taught to 

use. 

These statistics show up in daily life: 

● A student who can’t read a recipe struggles to follow directions in the kitchen. 

● School assignments become impossible without an adult reading every line. 

● Identity slowly shifts from “I can” to “I can’t,” long before a dropout form is ever signed. 

The I-94 Survey reinforced what the numbers suggest. Among 14 responding households, 71% 

reported knowing someone who struggles with reading. That number likely undercounts the 

problem because shame keeps many people from admitting they can’t read well. 
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Father Absence and Deficiency: Broken Lines Between Generations 

The third agent is non-active and deficient fathers. 

In the corridor, we are not just dealing with fathers who choose not to be present. Many of these 

men: 

● Grew up without fathers, 

● Struggled in school themselves, 

● Have criminal records, 

● Carry trauma that was never treated. 

Some are physically absent. Others are physically present but emotionally or functionally 

absent—no structure, no guidance, no engagement with school, no spiritual or moral leadership. 

This study distinguishes between: 

● Non-active fathers – virtually no contact or contribution. 

● Father deficiency – presence without tools, love without guidance, desire without 

capacity. 

The impact is not theoretical. Children with involved fathers: 

● Earn higher grades, 

● Have better behavior, 

● Face lower poverty risk. 

Children without that presence are more likely to fall into the same traps their fathers fell into—

justice involvement, economic instability, and broken relationships. 
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Incarceration, child support arrears, and limited job options create a loop of frustration for 

many fathers in the I-94 corridor. They want to do right but are walking uphill in mud. Any 

serious solution has to face that reality, not just preach at it. 

Economic Exclusion: Hustle by Necessity 

The fourth agent is economic exclusion—the system where the math of legal life doesn’t work. 

In the I-94 Survey: 

● 64% of respondents received EBT, placing them below 130% of the federal poverty 

line. 

● Grocery costs for households were commonly in the $400–$600+ per month range. 

● Half lacked reliable transportation. 

When food is uncertain, health suffers. When health suffers, school attendance drops. When 

attendance drops, academic progress collapses. When progress collapses, job prospects narrow. 

And then a different kind of opportunity starts looking attractive. 

For many young Black males: 

● Minimum-wage jobs (if they even get hired) don’t cover basic needs. 

● Criminal records shut doors. 

● Friends in the street economy are actually making money, fast. 

In that context, illegal activity is not just “wrong”—it is rational from a survival standpoint 

when no credible legal alternative is presented. 
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In Dallas, a 10-year self-employment study I led with 543  Black males ages 18–55 exposed this 

clearly: 

● 60% had felony convictions, 

● 40% owed child support, 

● 80% used marijuana regularly. 

On paper, these men were “high risk.” In reality, once given structured legal income pathways 

through self-employment, many stabilized, paid bills, and supported their families. The message: 

when people see a workable legal option, most will take it. Donaldson & Carter (2018) 

1.2.3 The Interlocking Nature of the Four Agents 

These four agents are not independent problems; they are connected pipes feeding the same 

destructive river. 

A simplified version of the cycle: 

1. A fourth grader can’t read. 

2. School becomes a place of embarrassment, not possibility. 

3. Behavior issues start; suspensions follow. 

4. Time out of school means more unstructured time in risky environments. 

5. Violence exposure and participation increase. 

6. Arrests or court contacts begin. 

7. Records limit job options; economic frustration rises. 

8. Stress hits the household—arguments, instability, moves. 

9. Father leaves is pushed out, or is locked up. 
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10. The next generation starts with even fewer protective factors. 

This is constructive genocide in motion. 

It also explains why “single issue” programs keep failing. You can: 

● Offer tutoring without feeding the family. 

● Run a fatherhood class without addressing income. 

● Provide a job program without addressing literacy. 

But if you don’t hit all four agents in a coordinated way, the cycle just finds another entry point. 

The household-first model recognizes this. It does not try to fix violence, literacy, fathers, or 

money separately. It treats the household as the unit where all four must be addressed together. 

1.3 The Institutional Gap: Why Current Approaches Fail Black Males 

America has built a multi-billion-dollar industry around “saving Black boys,” and yet it cannot 

explain why the same boys keep dying, failing school, and entering adulthood already defeated. 

Schools expand services. Police expand strategies. Community organizations expand programs. 

Funding expands speeches. And still, families bury sons who were surrounded by institutions 

that claimed to help them. 

The failure is not because these institutions lack empathy, expertise, or dedicated professionals. 

The failure is structural. Institutions are designed to serve youth, not to raise them. They 

cannot build what only households can build during the 7,500 hours when youth are outside 

institutional walls. Institutions manage symptoms. Households determine outcomes. 
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This is the gap—the gap between help and transformation, between contact and protection, 

between interventions and actual solutions. That gap is where constructive genocide hides. It 

thrives in the hours that institutions cannot reach and rarely respect. Until America funds 

households the way it funds institutions, we will keep watching the same cycles play out while 

pretending not to understand why. 

1.3.1 Schools: Necessary but Insufficient 

Schools contact children for roughly 1,260 hours per year. Parents control the remaining 7,500. 

Yet schools are treated as the primary solution to literacy, behavior, and character. This creates a 

structural mismatch: we are asking schools to fix what is formed at home. 

Research confirms that violence risk, literacy, identity, and behavior are shaped by household 

conditions long before academic outcomes emerge. Exposure to violence in the home and 

community strongly predicts behavioral problems and school failure, regardless of school quality 

(Ma et al., 2016). Father absence increases vulnerability to violence independent of economic 

status or neighborhood (Schwartz, 2003). No teacher can solve these factors from a classroom. 

Schools can teach reading, but they cannot force children to practice reading for 7,500 hours 

outside of school. They cannot install household routines. They cannot train fathers in 

communication or conflict resolution. They cannot convert illegal motivation into legal 

economic pathways. 

Even ecological systems theory confirms that development begins at home (Bronfenbrenner, 

1994; El Zaatari, 2022). Yet our funding priorities treat schools as the first responders to 

household deficits they did not create and cannot fix. 
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1.3.2 Law Enforcement and Violence Prevention: Reactive by Nature 

Police are trained to respond to incidents, not to build literacy, identity, or economic opportunity. 

Researchers consistently warn that father disengagement and family breakdown create elevated 

risk for youth violence (Kim et al., 2018). But cities continue to resource police more than they 

resource households, expecting law enforcement to prevent what it can only respond to. 

Even effective violence interrupter models operate after conflict escalation. Their work matters, 

but it is secondary protection, not primary prevention. As routine activity theory explains, 

crime occurs when motivation meets opportunity without guardianship (Cohen & Felson, 1979). 

Guardianship does not begin with police — it begins with household routines, literacy 

reinforcement, and daily father presence. 

1.3.3 Community Organizations: Fragmented and Time-Limited 

Community institutions offer mentorship, youth services, tutoring, and after-school activities. 

They are valuable, but they are fragmented and often temporary. They rarely equip households 

directly, and they cannot enforce routines for eating, reading, discipline, or father engagement at 

home. 

Research shows that interventions are strongest when focused directly on the microsystem — the 

household (Bronfenbrenner, 1994; El Zaatari, 2022). Yet most community services operate 

outside the home. 

This is why Bruce C. Carter calls his solutions household-first, not community-based. 

Communities can add value. Households must create protection. 
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1.3.4 The 7,500-Hour Reality Check 

The truth is simple and uncomfortable: 

If the transformation does not happen at home, it will not happen at all. 

Those 7,500 hours shape literacy, violence, fatherhood, morality, identity, confidence, discipline, 

and life direction. Youth do not become violent at school. They do not become illiterate at 

school. They do not become hopeless at school. These realities happen in the margins—at dinner 

tables, in empty refrigerators, in bedrooms with no books, on streets where idle time becomes 

initiation. 

Every institutional strategy that fails to invest directly in households is an expensive distraction. 

Schools, police, and community organizations can assist. They can support. They can 

collaborate. But they cannot replace the household, nor should they be expected to. Until 

households are treated as the primary solution and funded like one, the cycle will continue. 

The four-pillar solutions in this study exist to fill the gap—not as services, not as programs, but 

as sustainable household solutions that operate during the 7,500 hours where life is actually 

shaped. 
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"Figure 1.3 depicts the 7,500+ unprotected hours annually during which youth are vulnerable to 

environmental influences." 

 

1.4 The Household-First Alternative: Four Agents, Four Solutions 

The household-first model addresses each agent through corresponding intervention while 

recognizing interconnection. Four pillars operate simultaneously within households, enabling 

families to address multiple deficits in integrated fashion. 
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"The Household-First Four Pillars Framework (Figure 1.4) positions the family unit as the 

primary agent of transformation." 

 

1.4.1 Eatz & Learn (E&L): Literacy, Nutrition, and Relationship in One Routine 

Eatz & Learn is simple on the surface and powerful underneath. Each week, families receive: 

● A meal kit with fresh ingredients (serving 4–6 people), 

● Recipes that must be read and followed, 

● Access to a cooking show featuring real people from their communities. 

The model builds three pathways at once: 

1. Nutritional – Families get fresh food and learn how to prepare it. 

2. Relational – Families cook, talk, and eat together, building connection and monitoring. 
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3. Literacy – Reading becomes functional and less threatening as parents and children read 

recipes together. 

Instead of saying, “Go sit down and read a book,” we say, “Let’s make dinner.” Reading happens 

in context, and the stigma drops. Over time, families can expand from recipes to devotionals, 

articles, and other texts. 

E&L hits food insecurity, literacy, and family bonding in one weekly habit. 

1.4.2 Becoming The Best Dad (BTBD): Meeting Fathers Where They Are 

Becoming The Best Dad starts from a basic truth: 

Many fathers are not absent because they don’t care. They are absent because they 

are broken, blocked, or uninformed. 

BTBD is a 104 weeks father development and engagement process built on parallel growth—

fathers are allowed to grow while they parent, not expected to show up perfect. 

Core components include: 

● Understanding child development 

● Effective father-child communication 

● Co-parenting with the child’s mother 

● Navigating school systems 

● Managing anger and conflict 

● Creating positive rites of passage 

● Facing their own trauma histories 
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At the same time, fathers are expected to act: 

● Attend “Dad Days” at school 

● Show up for conferences and key events 

● Establish regular face-to-face time  

● Participate in reading and homework 

● Communicate regularly with the child’s mother or caregiver 

For justice-involved fathers, BTBD helps coordinate with courts and child support agencies to 

support realistic engagement instead of punishment that pushes them further away. 

The Father Presence Index (FPI) tracks concrete engagement across multiple dimensions, 

turning “being a good dad” from vague language into measurable behavior. 

1.4.3 Standing on Business (SoB): Legal Money and Time-Use Shift 

Standing on Business deals head-on with economic exclusion. The program recognizes two 

realities: 

● Some people are wired for entrepreneurship. 

● Others prefer steady employment with a paycheck. 

SoB offers both: 

1. Entrepreneurship Track 

○ Business basics, customer-building, and financial literacy 

○ Support launching small, community-based ventures 
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○ Lessons drawn from the Dallas self-employment model where men with serious 

barriers still built real customer bases and income 

2. Job Placement Track 

○ Job readiness training 

○ Partnerships with employers willing to hire participants with records or low 

formal education 

○ Ongoing support for both participants and employers to strengthen retention 

The outcomes SoB aims for are clear: 

● Legal income 

● Fewer idle hours 

● New identity as worker or owner 

● Less reliance on illegal survival strategies 

When so-called “high-risk” individuals see that legal money can be consistent and meaningful, 

the cost/benefit calculation around illegal activity starts to change. 

1.4.4 Solid Foundation Certification (SFC): Personal Development First 

Solid Foundation Certification is a rare 104-week solution that treats personal development as 

non-negotiable, not optional. It targets young Black males ages 12–26 who: 

● Live in high-crime communities, 

● Have incarcerated family members, 

● Are students, dropouts, or justice-involved, 

● Are chasing money, status, or fame without foundation. 
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SFC focuses on: 

● Self-efficacy and identity (“Who am I and what is my life worth?”) 

● Financial literacy and entrepreneurship 

● Extracting from environmental trauma 

● Civic engagement and responsibility 

● Consequences and conflict resolution 

● Merchandising and legal hustle 

The core belief is simple: 

Soft skills and hard skills don’t stick if the person is not developed first. 

SFC gives young men the internal tools to benefit from SoB, engage in BTBD as future fathers 

or uncles, and participate more fully in E&L and other family-based routines. 

1.4.5 Why All Four Pillars Together Matter 

Any one pillar can help. But the model is built on synergy, not isolated wins. 

● A father strengthened through BTBD is more likely to show up at the table for E&L. 

● A youth who has gone through SFC is more likely to stick with SoB when business or 

work gets hard. 

● A household with better nutrition and routines through E&L is better positioned to 

support homework and reading. 

● Economic stability from SoB reduces stress that undermines patience, parenting, and 

school focus. 
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The more pillars a household activates, the more the benefits compound. Households engaging 

three or four pillars are expected to show larger and faster gains than those touching only one. 

This study will test that dosage effect empirically. 

1.5 Practitioner-Researcher Positionality and 20-Year Evidence Base 

1.5.1 Insider-Researcher Role 

I am not approaching this work as a distant academic observer. I am a practitioner who: 

● Has walked city streets at midnight, 

● Sat in living rooms after homicide notifications, 

● Watched nonprofit press conferences that did not match reality on the ground. 

As founder of Carter Empowers and Team BMW, I have designed and implemented solutions 

across the I-94 corridor and nationally for two decades. That gives me: 

● Trust with families 

● Context for what numbers really mean 

● A front-row seat to what works and what absolutely does not 

It also means I carry bias. I am invested in these families and in these solutions. I want them to 

succeed. That requires me to be honest about limitations and put guardrails around the research. 

To address this, the study uses: 

● Independent data collectors when possible, 

● Clear documentation and audit trails, 
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● Member-checking and transparency about methods and limits. 

This dissertation is one step in transforming practice-based evidence—what communities have 

already proven in real time—into scholarship that policymakers and institutions cannot easily 

ignore. 

1.5.2 Evolution of the Four-Pillar Model 

The current four-pillar model did not appear overnight. It emerged through trial, error, 

adjustment, and listening: 

● Early work focused heavily on mentorship and identity, but we saw that strong identity 

didn’t stop a hungry stomach or unpaid bills. 

● The Dallas self-employment study proved that even men with records and low 

education could run micro-businesses and stay out of prison when guided and supported. 

● Initial versions of family meal programs started as “healthy eating” efforts and 

accidentally revealed how powerful recipe-reading was for literacy. 

● Fatherhood work initially assumed “they just don’t care.” Time proved that assumption 

false and led to the parallel development approach that now defines BTBD. 

Each pillar represents lessons learned the hard way—from what didn’t work, what 

unexpectedly did, and what families said they needed. 

1.5.3 Why This Study Matters 

This study matters because it: 
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1. Brings community truth into academic spaces. 

 For too long, families, street workers, pastors, and grassroots leaders have known what 

was going wrong and what was working, but lacked the microphone. This dissertation 

turns that practice-based wisdom into citable, structured evidence. 

2. Provides a replicable framework. 

 Cities across America are pouring money into the same kinds of institution-first 

solutions, expecting different results. This model offers them a blueprint for a different 

approach. 

3. Challenges the funding logic. 

 Right now, billions are spent on systems that start with schools, police, and traditional 

nonprofits. This work argues that parents and households should be funded as the first 

line of prevention, not the last. 

4. Strengthens theory with lived reality. 

 It connects ecological systems theory, identity-based motivation, routine activity theory, 

and a developing household-first public safety paradigm to actual practice on the ground. 

1.6 Purpose, Aims, and Research Questions 

1.6.1 Purpose Statement 

The purpose of this mixed-methods, quasi-experimental dissertation is to evaluate a four-pillar, 

household-first intervention model—Solid Foundation Certification, Standing on Business, Eatz 

& Learn, and Becoming The Best Dad—designed to reduce violence involvement and improve 

educational outcomes among Black males ages 12–26 by equipping parents to attack root causes 
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(illiteracy, non-active fathers, food insecurity, and economic exclusion) during the 7,500 hours 

each year when youth are outside institutional control. 

1.6.2 Specific Aims 

● Aim 1: Evaluate Violence Reduction Outcomes 

 Determine whether the household-first model reduces violence involvement (school 

discipline, police incidents, self-reports) by at least 25% at 12 months compared to a 

matched comparison group. 

● Aim 2: Assess Educational Improvement Outcomes 

 Measure changes in attendance, GPA, and reading proficiency, with targets including: 

○ 10% increase in attendance, 

○ 0.5 GPA increase, 

○ at least 0.5 grade-level gain in reading over 12 months. 

● Aim 3: Test Pillar-Specific Mechanisms 

 Examine whether each pillar delivers its intended proximal effects: 

○ SFC → personal development (self-efficacy, growth mindset, self-regulation) 

○ SoB → legal income and workforce engagement 

○ E&L → family meal routines, reading practice, food security 

○ BTBD → father presence and engagement quality 

● Aim 4: Examine Synergistic Effects 

 Determine whether multi-pillar households show gains beyond what would be expected 

if we simply added the effect of each pillar. 
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● Aim 5: Document Implementation Experiences 

 Through qualitative data (interviews, focus groups), understand how families experience 

the solution, what gets in the way, and what helps them succeed. 

1.6.3 Research Questions 

RQ1: Do SFC participants demonstrate greater improvements in personal development 

protective factors compared to controls? 

H1: Youth participating in SFC will show significantly greater gains in self-efficacy, growth 

mindset, future orientation, and self-regulation compared to matched controls at 6-month and 12-

month follow-up. 

RQ2: Do SoB participants achieve greater economic stability and show reduced violence 

involvement compared to controls? 

H2a: Youth/fathers participating in SoB will achieve significantly higher legal income 

(≥$500/month) compared to controls at 6-month and 12-month follow-up. 

H2b: Youth participating in SoB will demonstrate significantly fewer violence incidents compared 

to matched controls at 12-month follow-up. 

RQ3: Do E&L participants demonstrate improved family routines, food security, and 

reading proficiency compared to controls? 

H3a: Families participating in E&L will demonstrate significantly higher family meal frequency 

and family reading time compared to controls. 

H3b: Youth in E&L families will show significantly reduced food insecurity compared to controls. 
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H3c: Youth in E&L families will demonstrate significantly greater reading proficiency gains 

compared to matched controls at 12-month follow-up. 

RQ4: Do BTBD participants show increased father presence and improved youth outcomes 

compared to controls? 

H4a: BTBD participants will demonstrate significantly higher Father Presence Index scores 

compared to baseline and compared to control fathers. 

H4b: Youth with fathers in BTBD will show significantly better educational outcomes (attendance, 

GPA) and fewer behavioral problems compared to youth with non-participating fathers. 

RQ5: Do families engaging multiple pillars show synergistic benefits exceeding additive 

effects? 

H5: Youth in households engaging 3–4 pillars will show significantly greater improvements in 

violence reduction and educational outcomes than predicted by summing individual pillar effects, 

indicating synergistic interaction. 

RQ6: What implementation experiences, barriers, and facilitators shape solution 

engagement and outcomes? 

1.7 Significance of the Study 

● Treats parents as public safety partners, 

● Offers a scalable path that does not depend on ever-expanding institutional staffing, 

● Provides a realistic literacy strategy embedded in life, not layered on top of it, 
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● Gives policymakers a way to invest in fatherhood and households that is more than 

slogan and sentiment. 

1.7.1 Public Safety Implications  

American public safety is built backwards. We invest heavily in police, incarceration, and 

surveillance while underinvesting in households — the one place where violence can be 

prevented. 

Research shows that father engagement and consistent family structure dramatically reduce 

youth crime risk (Kim et al., 2018) and increase long-term developmental outcomes (Sarkadi et 

al., 2008). Prevention Institute (2017) reports that household-centered fatherhood support is more 

cost effective than reactive policing. Yet cities spend exponentially more on law enforcement 

than on equipping households. 

Routine Activity Theory proves that crime results from motivation + opportunity + lack of 

guardianship (Cohen & Felson, 1979). That means public safety should not begin with police — 

guardianship must be built into the household. Solutions like Eatz & Learn, Solid Foundation 

Certification, Becoming The Best Dad, and Standing on Business install guardianship inside 

routines, not institutions. 

Ecological Systems Theory confirms that lasting change begins at the home, the core 

microsystem (Bronfenbrenner, 1994; El Zaatari, 2022). Therefore: 

Households are the real public safety departments. Everything else is backup. 



   

 

   

 

28 

Cities must stop funding symptoms and start funding the root: households equipped with 

identity, literacy, structure, and legal economic opportunity. 

1.7.2 Educational Opportunity Implications  

Literacy is not just an academic benchmark; it is an entry ticket to opportunity. When a child 

fails to read by fourth grade, society quietly closes doors in advance—doors to employment, 

doors to leadership, doors to the right to dream. In Milwaukee, where Black fourth graders sit 50 

points behind their White peers on NAEP reading measures, that door isn’t just closed; it is 

sealed. 

America talks about gaps, scores, proficiency levels, and teacher shortages, but rarely admits the 

truth: opportunity begins at home, not in school. Classrooms teach reading. Households 

reinforce reading. And without reinforcement, instruction becomes a performance with no 

audience. 

Schools cannot fix literacy without households participating. If children are not reading at home, 

if parents are not equipped to guide them, if family time is inconsistent, and if hunger beats 

motivation, no amount of school-based intervention will work. Literacy is not only a classroom 

activity—it is a household routine, a family value, and a daily practice. 

That is why the Eatz & Learn solution matters. It embeds literacy into life itself. Families are not 

asked to “try harder.” They are given tools that make reading necessary for an activity they 

already need—eating. Children read as a function of survival and connection, not as an academic 

exercise. 
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Traditional educational strategies fail because they attempt to pour opportunity into a system 

where the cup—the household—is cracked. Until the household is equipped to reinforce literacy 

and life skills, opportunity will continue to be distributed through privilege instead of potential. 

Educational opportunity should not depend on a school ZIP code; it should be 

built into a household’s routines. 

If the four solutions in this study measurably increase reading proficiency, attendance, and 

engagement, then educational opportunity must be redefined at the state and municipal level. 

Success will no longer be measured only by what happens in schools but by what households are 

equipped to do during the 7,500 hours when no teacher, counselor, or principal is present. 

Opportunity is a right. But it only becomes a reality when households have the tools to enforce it. 

1.7.3 Health and Nutrition Implications 

Food insecurity affects 64% of surveyed I-94 households receiving EBT. Food insecurity 

correlates with school absence, cognitive impairment, behavioral problems, and chronic disease 

risk. E&L addresses food insecurity through weekly meal kit provision while simultaneously 

building family food preparation capacity. If sustained beyond the intervention period, this 

capacity could produce lasting food security improvements. 

The nutrition-cognition-education pathway merits investigation. Adequate nutrition supports 

cognitive function necessary for learning. By providing nutritious food through E&L and 

stabilizing household economics through SoB, the model may improve nutritional status with 

cascading effects on school performance. Quantifying this pathway would contribute to 

understanding nutrition's role in educational disparities. 
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1.7.4 Fatherhood & Child Support Policy Implications  

America claims to care about fathers, but it funds systems that punish them more often than it 

equips them. A father can lose his freedom, lose access to his children, lose employment options, 

and then be labeled a “deadbeat” for struggling to pay child support while working with no tools, 

no skills, and no legal income stream that can sustain a household. That is not irresponsibility. 

That is institutional hypocrisy. 

Child support enforcement, as currently structured, is less about building families and more 

about collecting debt. States will garnish a father’s paycheck, suspend his driver’s license, seize 

his tax returns, and incarcerate him again for failing to pay. Yet none of those actions make him 

any more capable of being a father or a provider. We punish the absence we helped create. 

The truth is, fathers are not failing alone. Systems are failing to equip them. 

That is why Becoming The Best Dad (BTBD) approaches fatherhood as a parallel 

development journey. It does not assume fathers are ready; it assumes they can become ready if 

provided the same kind of intentional development we expect from students, teachers, 

employees, and police officers. A father who grew up without a father is not absent by choice—

he is often absent by inheritance. 

Father deficiency is not a character flaw; it is a skill shortage. You cannot punish a man into 

maturity; you must develop him into it. 

Child support reform must stop punishing poverty and start rewarding engagement. Courts 

should not measure fatherhood only through payment—they must also measure: 



   

 

   

 

31 

● time invested, 

● school involvement, 

● communication with the mother, 

● consistent presence in daily routines, and 

● participation in solutions like BTBD. 

Research already shows that when father engagement solutions are introduced, child support 

compliance increases—not because courts collected harder, but because fathers became 

more capable. When fathers have legal income through Standing on Business, they pay more. 

When they learn communication and conflict resolution through BTBD, co-parenting improves. 

When they develop self-worth and direction through Solid Foundation Certification, they begin 

to see themselves as leaders, not liabilities. 

Child support should not be a debt sentence; it should be a family-

strengthening tool. 

Instead of forcing fathers to pay money they cannot earn, child support systems must partner 

with fatherhood solutions that build capacity first. When courts require participation in solutions 

like BTBD as a pathway to debt modification or reduced enforcement actions, they are not 

“letting fathers off the hook”—they are putting them back on the right hook: responsibility 

tied to capability. 

The public benefits are obvious: 

● Reduced court congestion, 

● Lower incarceration and supervision costs, 
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● Higher child support compliance rates, 

● Stronger family attachments, 

● Youth less vulnerable to violence, gangs, and illegal economies. 

Father engagement is not just about raising children; it is a form of public safety, economic 

development, and educational opportunity wrapped into one relationship. When fathers are 

equipped, entire communities benefit. 

City and state policy must shift from extracting from fathers to investing in fathers, because 

fathers who are equipped will always do more for their children than the state ever could.  

1.7.5 Contributions to Theory and Scholarship  

Most academic theories about youth violence, literacy, and family engagement describe 

problems well but rarely touch the households where those problems live. They diagnose 

symptoms from a distance, publish journal articles, and recommend strategies that institutions, 

not families, are expected to implement. The gap between what scholars describe and what 

households experience has created a pipeline of research that informs policy without 

transforming the lives those policies claim to serve. 

This study challenges that pattern. It brings the voices, strategies, and lived solutions of 

communities into scholarly space—not as anecdotes or “case illustrations,” but as evidence 

worthy of citation, replication, and investment. 

The four household-first solutions evaluated in this study make distinct contributions to theory 

and scholarship: 
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Ecological Systems Theory — Grounded in the Real Household 

Bronfenbrenner’s ecological systems theory states that youth development is shaped by nested 

environments: family, school, community, policy. Yet most prevention research begins with 

institutions (mesosystems and exosystems) and hopes change will trickle down to the 

microsystem. 

This study reverses the direction: the microsystem becomes the intervention site. It 

demonstrates empirically how strengthening the household changes the trajectory across school, 

community, and justice systems. 

In other words, this research provides ecological evidence that protective factors must be built 

at home first if they are to last anywhere else. 

Identity-Based Motivation — Development Before Demand 

Identity theory states that people act consistently with who they believe they are. Yet most youth 

interventions demand academic effort, work ethic, and emotional maturity before developing a 

young person’s identity or belief in their own worth. 

The Solid Foundation Certification (SFC) challenges the sequencing. It proves that identity 

must precede instruction, not follow it. It demonstrates how personal development becomes the 

engine for educational, economic, and behavioral change, validating identity-based theory 

through long-term household implementation. 

SFC is not a youth program — it is an identity infrastructure built to outlast adversity. 

Routine Activity Theory — Prevention Through Household Structure 
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Routine Activity Theory says crime occurs when motivated offenders meet opportunities without 

guardianship. Traditional use of this theory pushes “guardianship” onto police, schools, and 

community organizations. 

This research relocates guardianship to the dinner table, the reading corner, the parent’s 

schedule, the father’s consistent involvement, and the youth’s legal economic pathways. It shows 

that: 

● Eatz & Learn transforms family meals into literacy guardianship. 

● Standing on Business removes economic motivation for illegal behavior. 

● Becoming The Best Dad installs relational guardianship where police cannot go. 

This reframes Routine Activity Theory as not just criminal justice theory, but household 

prevention theory. 

Household-First Public Safety Paradigm — A New Framework 

Finally, this dissertation formalizes an emerging paradigm: Household-First Public Safety. It 

argues that: 

● Violence prevention must begin where youth spend the majority of their lives. 

● Literacy gaps are closed by households, not schools alone. 

● Fathers must be developed, not judged, if engagement is to be sustained. 

● Legal economic opportunity must be installed inside communities, not preached as a 

moral alternative. 
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This paradigm is not a critique of institutions; it places their work in context. Schools, police, 

and organizations become partners, not primary drivers, of prevention. Households become the 

solution source rather than the service target. 

Theory matters most when it makes families stronger. This study does not ask 

institutions to save Black youth; it proves what happens when households are 

equipped to do it themselves. 

1.8 Delimitations, Scope, and Assumptions 

1.8.1 Delimitations 

This study deliberately limits scope in several dimensions: 

Geographic Delimitation: The study focuses on the I-94 corridor (Milwaukee, Racine, and 

Kenosha, Wisconsin). This geographic concentration enables deep partnership development with 

schools, courts, and employers. Findings may not generalize to rural areas, different regions 

(South, West), or communities with different demographic composition. 

Age Range Delimitation: The study targets Black males ages 12–26 and their fathers/father 

figures. This range captures adolescence and early adulthood when violence risk peaks and 

educational trajectories solidify. Younger children and older adults fall outside scope. The father 

age range typically spans 25–55 but includes younger and older fathers as appropriate. 

Time Frame Delimitation: The study employs 12-month follow-up as primary outcome 

measurement point. This duration permits assessment of immediate and medium-term effects but 

does not capture long-term outcomes (multi-year violence trajectories, high school graduation, 
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economic stability into adulthood). Extended follow-up remains valuable but exceeds current 

study scope. 

Intervention Delimitation: The study evaluates four specified pillars (SFC, SoB, E&L, BTBD) 

as implemented by Carter Empowers/Team BMW. Other household-first approaches or violence 

prevention models fall outside scope. Comparison groups receive usual services available in 

community but not the four-pillar intervention. 

1.8.2 Assumptions 

Several assumptions undergird this study: 

Assumption 1: Parental Motivation: The study assumes parents desire to protect their children 

and will engage when equipped with appropriate tools and support. This assumption underlies 

voluntary participation design. Coercive participation would undermine household-first 

philosophy positioning parents as empowered agents. 

Assumption 2: Household-Level Change Possibility: The study assumes household-level 

protective factors can develop even within structurally disadvantaged neighborhoods. While 

structural conditions (poverty, segregation, institutional failures) powerfully constrain 

opportunities, the assumption holds that household-level intervention can create protective 

environments enabling youth success despite broader structural challenges. 

Assumption 3: Father Parallel Development Viability: The study assumes fathers with 

deficiencies resulting from growing up in failing systems can develop alongside their children. 

This assumption rejects deficit framing, positioning fathers as incapable and instead recognizes 

capacity for growth given appropriate support. 



   

 

   

 

37 

Assumption 4: Embedded Literacy Effectiveness: The study assumes reading proficiency 

improves through family reading practice embedded in meal routines, not solely through formal 

school instruction. This assumption draws on home literacy environment research showing that 

parent-child reading time powerfully predicts reading development. 

Assumption 5: Multiple Deficit Solution Requirement: The study assumes multiple household 

deficits require integrated solutions rather than siloed single-focus programs. This assumption 

underlies the four-pillar design and synergy hypotheses. 

Even in structurally disadvantaged neighborhoods, equipped parents can build 

protective homes. 

1.9 Operational Definitions  

Constructive Genocide 

The slow destruction of Black males through predictable neglect—measurable through violence, 

illiteracy, father absence, and economic exclusion. The outcome is lethal even without a racist 

policy or explicit intent. 

Violence Incident 

Any police or school action involving physical harm, weapon possession, or assault. If a young 

man is arrested, suspended, or injured due to violence, it counts. Verbal conflict does not. 

Illiteracy / Reading Proficiency 

The ability or inability to read grade-level text, recipes, and real-life instructions. If a child can’t 

read well enough to learn or function independently, they are illiterate by outcome, not stigma. 



   

 

   

 

38 

Non-Active Father 

A biological or social father who does not consistently show up. Less than 8 face-to-face 

contacts per month, zero school event presence, and little to no co-parenting communication. 

Father Deficiency 

A father who wants to be present but lacks tools, skills, income, confidence, or lived examples to 

engage effectively. Not absence. Underdevelopment. 

Low Self-Esteem 

 A youth believing “success is not for people like me.” Measured through low self-efficacy, poor 

self-regulation, and limited future orientation. 

Father Presence Index (FPI) 

A 0–100 score measuring consistent father engagement across time spent, school involvement, 

educational support, and communication with the child’s mother or guardian. 

Household-First Solution 

A long-term approach that equips parents, not institutions, to build protective routines, literacy, 

father engagement, and legal income inside the home. Solutions outlast programs. 

I-94 Corridor 

 Milwaukee, Racine, and Kenosha—three connected cities where failing systems and strong 

families collide, producing one of the nation’s most documented survival battlegrounds for 

young Black males. 
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1.10 Theoretical and Conceptual Framework Preview 

This section still previews: 

● Ecological Systems Theory 

● Identity-Based Motivation 

● Routine Activity Theory 

● The emerging Household-First Public Safety Paradigm 

Theory cannot fix what households never learned to build. Real prevention happens where 

young Black males spend 7,500 hours — at home. Three frameworks explain why: 

 • Bronfenbrenner shows how a fortified home ecosystem reshapes school performance, peer 

influence, and neighborhood exposure. 

 • Oyserman proves identity drives behavior — when young Black males see themselves as 

builders, earners, and leaders, violence contradicts who they are. 

 •  Routine Activity Theory explains why idle, unsupervised hours create crime. Structured 

household routines remove the environment violence needs to grow. 

 • The emerging Household-First Public Safety Paradigm can change the course of young 

black males and increase public safety if institutions desire those outcomes.  

These frameworks validate what practice already proved: 

 Households build safety. Institutions respond to the absence of safety. 

 (Bronfenbrenner, 1979; Oyserman, 2024,Cohen & Felson 1979; Carter,2025) 

1.11 Organization of the Study 

The nine-chapter organization remains as you laid it out: 
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1. Introduction  

2. Literature Review 

3. Methodology 

4. Theory of Change and Logic Models 

5. Implementation Procedures 

6. Evaluation Framework 

7. Results and Findings 

8. Discussion 

9. Conclusion 

1.12 Conclusion 

This chapter argues that parents and households—not institutions—are the primary solution  

to the constructive genocide facing Black males ages 12–26 in the I-94 corridor. 

It has: 

● Named the crisis for what it is, 

● Exposed the limits of institution-first approaches, 

● Introduced a four-pillar, household-first model grounded in 20 years of practice, and 

● Laid out the research questions and structure that will guide the rest of the dissertation. 

The chapters that follow will test whether what we have seen in practice—households changing, 

violence dropping, reading improving, fathers re-engaging—can be captured in data in a way 

that leaves decision-makers without excuse. 

The question “Who Really Cares?” is not just rhetorical. 

This dissertation is evidence that some parents do. 
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The remaining question is whether systems, funders, and policymakers will care enough to invest 

where the real solution lives—inside the household. 
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CHAPTER 2 - LITERATURE REVIEW 

2.1 Search Strategy and Inclusion Criteria 

This literature review integrates peer-reviewed research with practitioner-generated longitudinal 

data to evaluate household-first solutions addressing violence, literacy, father engagement, and 

economic exclusion among Black males ages 12–26. Unlike traditional reviews that depend 

solely on university-produced research, this review includes two decades of embedded fieldwork 

documenting household practices, youth outcomes, and father engagement patterns across 

underserved communities (Carter Empowers Research Archive, 2005–2025). This dataset 

functions as empirical evidence, similar to community-based field studies in public health,  

anthropology, and criminology.  

Searches were conducted in major academic databases, including ERIC for school-based and 

literacy research, PsycINFO for social-behavioral studies, SocINDEX for sociological and equity 

literature, and Criminal Justice Abstracts for violence, reentry, and desistance research. Google 

Scholar was used to access interdisciplinary work and gray literature relevant to Wisconsin and 

father engagement programs not published in journals. 

The date range (1990–2025) allowed incorporation of foundational theories, such as 

Bronfenbrenner’s ecological systems theory (1979), as well as more recent studies on mindset, 

youth employment, desistance, and fatherhood (DuBois et al., 2011; Heller, 2014; Yeager et al., 

2019; Jeynes, 2015). Earlier research was included only if it directly informed modern 

intervention design, especially regarding structural inequities affecting Black families. 
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 "Figure 2.1 synthesizes the theoretical foundations supporting household-centered 

intervention." 

 

Keywords aligned with four core household solutions. Personal development searches used terms 

such as “identity development,” “self-regulation,” “growth mindset,” “Black male youth,” and 

“rites of passage.” Economic mobility searches used “youth employment,” “microenterprise,” 

“legal income,” “reentry workforce,” and “entrepreneurship training.” Household literacy 

searches used “family meals,” “home literacy environment,” “food insecurity,” and “parent-child 

communication.” Fatherhood searches used “non-custodial fathers,” “justice-involved fathers,” 

“co-parenting,” and “father school involvement.” 

Studies were included if they: (1) evaluated outcomes for high-risk youth or Black populations, 

(2) addressed one or more of the core domains, (3) employed strong methodology (randomized 
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controlled trials, quasi-experimental designs, longitudinal research, or validated qualitative 

analysis), and (4) demonstrated results scalable at the household level. Gray literature was 

included if it contained outcome data relevant to Wisconsin’s I-94 corridor, or addressed policy 

barriers affecting literacy, economic mobility, or family engagement. 

Studies were excluded if they were purely theoretical without empirical application, if they 

evaluated populations outside the target age range (younger than 10 or older than 30), or if they 

required resources unavailable to families (e.g., institution-dependent therapeutic programs). 

Interventions receiving more than six months of funding without measurable family involvement 

were excluded as a form of structural misallocation. These criteria ensured that the literature 

reflected solutions capable of being delivered to the only environment that never closes or loses 

funding—the household. 

2.2 Twenty Years of Practice-Based Evidence: A Data Source Overlooked by Institutions 

2.2.1 The I-94 Corridor as Evaluation Site 

The I-94 corridor (Milwaukee, Racine, and Kenosha, Wisconsin) contains one of the most 

concentrated regions of racial disparity in education, economic mobility, and violence nationally. 

Wisconsin ranks among the worst states for Black children in reading achievement, father 

support, and incarceration (Wisconsin Department of Public Instruction [DPI], 2024). The 

corridor’s reading proficiency rates for Black students have remained below 20% for more than a 

decade, with Milwaukee showing the deepest gap between Black and White fourth graders in the 

nation (Wisconsin DPI, 2024). These failing statistics are consistent with findings in the Carter 

Empowers Research Archive, where a majority of surveyed families reported reading challenges 
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and heavy reliance on EBT for food assistance, signaling high vulnerability to both educational 

and nutrition-related developmental risks. 

This dissertation does not position the I-94 corridor as uniquely dysfunctional. Instead, it uses the 

corridor as a high-visibility site that exposes a nationwide failure: the United States funds 

institutions to fix household problems, but refuses to fund households directly. Literacy 

budgets fund software and consultants, not parents teaching reading at home. Cities invest in 

policing and surveillance instead of supporting family routines that prevent violent trajectories. 

Child support enforcement offices receive funding while fatherhood development receives 

almost none. The crisis is not caused by parents; the crisis is that institutions are funded to treat 

outcomes they cannot prevent. 

2.2.2 The Decade-Long Self-Employment Study: Evidence Against “Unemployable” 

Narratives 

A decade of longitudinal research with 543 Black male participants demonstrated that 

entrepreneurship training provides viable employment alternatives for those excluded from 

traditional labor markets (Donaldson & Carter, 2018). Participants included individuals with 

felony convictions (60%), child support arrears (40%), and pervasive cannabis use (80%). 

Traditional workforce narratives label these men “unemployable,” supported by employment 

discrimination research showing long-term exclusion for justice-involved applicants (Pager, 

Western, & Sugie, 2009). Yet, when trained in relationship-based commerce, these men built 

customer bases ranging from 10 to 43 regular purchasers of legal goods and services. 

This finding disrupts a widespread assumption: Black men are not disconnected from the 

labor market; they are disconnected from funding models that refuse to invest in 
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household-level economic development. Public budgets heavily subsidize institutions—

schools, jails, workforce agencies, social service programs—while offering minimal investment 

in family-based entrepreneurship or father-led income development. Evidence from the study 

confirms what policymakers overlook: training fathers and young men to produce income in 

their own networks is more scalable than funding agencies to repeatedly “prepare” them for jobs 

they will never be hired into due to systemic exclusion. 

2.2.3 Early Identity Work in Solid Foundation Certification (SFC) 

Early iterations of the Solid Foundation Certification revealed a limitation consistent with 

findings from mentoring research. Traditional one-to-one mentoring produced small but 

inconsistent gains (DuBois et al., 2011). Engagement increased dramatically only when youth 

identity—not instruction—became the central objective. Identity-based motivation theory 

demonstrates that individuals pursue goals they see as consistent with who they believe they are 

or can become (Oyserman, 2024). SFC shifted from mentoring-style motivation to identity-

anchored development, redesigning sessions around self-efficacy, conflict resolution, 

entrepreneurship, and the symbolic narrative of the octopus as an adaptable, intelligent survivor. 

This shift matched field observations: youth did not lack ambition; they lacked pathways 

where ambition aligned with an identity that fit them. Schools do not teach how to be a Black 

boy becoming a man. Communities often police identity instead of developing it. Institutions 

fund “interventions” that attempt to manage behavior without reshaping identity. When SFC 

treated identity as the foundation of economic choices, literacy effort, and emotional decision-

making, engagement became durable, not episodic. Academic literature confirmed the shift, but 

community practice revealed it first. 
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"Self-esteem intervention research (Table E4) informs the integrated approach across all four 

pillars." 

 2.2.4 Eatz & Learn: Literacy Hidden in Plain Sight 

Field surveys conducted along the I-94 corridor revealed high rates of food insecurity and 

household literacy struggle, with 64% of families utilizing EBT assistance and reporting 

difficulty supporting children’s reading development (Carter Empowers Research Archive, 

2005–2025). Traditional responses to literacy failure overwhelmingly occur in schools, yet 

literacy research consistently shows that the home literacy environment predicts reading 

outcomes more strongly than school quality or instructional minutes (Leyva et al., 2020). 

This means literacy budgets are being invested in the wrong location. Institutions receive the 

funds while the environment producing literacy is left unsupported. 

Eatz & Learn emerged after observing that families experiencing reading failure were more 

likely to avoid reading-centered activities due to shame, embarrassment, or a strong association 

between reading and past school failure. Literacy gains occurred only when reading became 

functional and emotionally safe, not academic. Recipe literacy—measuring, sequencing, 

timing, vocabulary, and reading aloud—provided a non-stigmatized literacy route. Families 

cooked because they needed to eat, not because they were trying to “become better readers,” yet 

reading improved. The literacy was hidden inside the task, not presented as remediation. This 

directly reflects research on affective motivators in reading development, which shows that 

reading confidence and routine predict achievement more powerfully than skill drills for 

struggling readers (Yeager et al., 2019). 
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This discovery exposes the contradiction in current investment models: school-based reading 

interventions treat symptoms of literacy failure that originated in homes devoid of literacy 

support. Eatz & Learn demonstrates that reading does not require a classroom, a specialist, or a 

software subscription—it requires consistent practice in a household context where reading is 

emotionally safe. America funds the classroom for reading. It must now fund the kitchen. 

"Table E2 summarizes the effectiveness of comparable literacy interventions among similar 

populations." 

2.2.5 Father Engagement: The System Funds Court Orders, Not Connection 

Father engagement initiatives in Wisconsin consistently fail not because fathers lack desire, but 

because institutions mistake punishment for intervention. Nationwide, more funding is allocated 

to child support enforcement, incarceration, and court monitoring than to father development, 

school engagement support, or co-parenting skill building (Maldonado, Greene, & Harrison, 

2006). Meanwhile, research shows that father involvement reduces behavioral problems, 

increases academic achievement, and lowers delinquency across all socioeconomic levels 

(Sarkadi et al., 2008; Jeynes, 2015). These benefits operate not through discipline or authority 

alone, but through consistent emotional presence, monitoring, and co-parenting stability. 

Traditional parenting programs attempt to teach fathers what they should already know, ignoring 

that many grew up fatherless or under-fathered themselves. This approach produces shame, 

disengagement, and low attendance. In contrast, the Becoming The Best Dad model uses 

parallel development, where fathers grow alongside their children rather than being positioned 

as “deficient adults needing training.” This aligns with research showing that family functioning 
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improves when programs develop parent and child together rather than correcting the parent 

alone (Teubert & Pinquart, 2010). 

 "Father engagement program outcomes (see Table E3) support the BTBD pillar design." 

BTBD frames father engagement as an investment, not a repair. The program positions fathers as 

developing assets, not liabilities to be managed. While justice systems fund custody 

enforcement, BTBD demonstrates that co-parenting education, identity development, and school-

connected father roles produce protective outcomes at the household level. America funds 

oversight; it must begin funding fatherhood. 

2.3 Theoretical Framework: Why Households Must Lead 

This study is grounded in theoretical models demonstrating that prevention must occur inside the 

household, not around it. Bronfenbrenner’s ecological systems theory identifies the family as the 

primary microsystem shaping development, more foundational than school, peers, or institutions 

because it operates continuously (Bronfenbrenner, 1979). The current funding structure 

contradicts this theory: it allocates billions to secondary systems (schools, courts, and agencies) 

that influence youth fewer hours and with less relational depth than households. 

Identity-Based Motivation Theory explains why youth pursue goals aligned with their identity, 

not their instruction (Oyserman, 2024). Schools provide instruction, but households shape 

identity. The classroom cannot compete with kitchen-table conversations, peer-reinforced home 

values, or a father’s approval. Without identity transformation, institutional interventions become 

temporary behavior management rather than lasting internal change. 
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Routine Activity Theory explains crime as the convergence of a motivated individual, a target, 

and the absence of a capable guardian (Cohen & Felson, 1979). Cities attempt to fill this 

guardian role through surveillance, policing, and community workers, but research consistently 

shows that the most powerful capable guardian is a consistent, engaged parent (Sarkadi et 

al., 2008). When fathers and mothers are equipped to supervise, connect, and guide, capable 

guardianship is not outsourced—it is built into family life. 

Family Systems Theory clarifies why interventions targeting individuals do not work when 

households remain unchanged. A youth cannot “heal” into a dysfunctional household and 

maintain change. A father cannot attend a “parenting program” and then return to a hostile, 

unsupported co-parenting environment and succeed. Household systems either sustain or 

suffocate growth. This dissertation asserts that transformation must occur at the system level—

the home—not at the symptom level—the child. 

Finally, emerging Household-First Public Safety paradigms argue that sustainable violence 

reduction cannot rely on reactive institutions (police, courts) or episodic programming 

(mentoring, after-school activities), but must equip the household to create protective structures 

during the 7,500 hours when youth are not under institutional supervision (Heller, 2014; Carter 

Empowers Research Archive, 2005–2025). These theories converge to form the foundation of 

the four-pillar model evaluated in this study. 

2.4 Illiteracy as Violence Prevention: Breaking the Pipeline at Its Origin 

Reading proficiency predicts whether youth graduate, secure employment, avoid incarceration, 

and develop the cognitive skills that support long-term decision-making. Fourth grade marks the 

developmental shift from “learning to read” to “reading to learn,” and failure to achieve 
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proficiency at this point increases dropout likelihood fourfold (Wisconsin DPI, 2024). When 

reading is below grade level, academic content becomes inaccessible, school becomes 

humiliating, and chronic disengagement becomes rational. Disengagement then drives 

attendance problems, discipline incidents, and vulnerability to illegal economies that offer 

immediate income to youth who feel academically discarded. This sequence reflects constructive 

genocide through structural neglect: not because systems intentionally harm youth, but because 

the absence of household-based literacy support produces predictable destruction. 

Research confirms that home literacy environments—not instructional time in school—predict 

reading growth (Leyva et al., 2020). Yet, literacy funding flows overwhelmingly to schools, 

software developers, curriculum vendors, and tutoring contractors. Very little reaches the kitchen 

table, where struggling readers learn the most through family conversations, modeling, 

functional literacy practice, and emotion-safe reading (Yeager et al., 2019). Schools cannot fix 

reading failure when the problem originates in households lacking literacy presence, not literacy 

software. The Eatz & Learn solution exposes that reading is not solely a pedagogical challenge—

it is a relational, nutritional, and environmental one. Literacy becomes violence prevention when 

it is embedded in households because academic participation closes pathways into illegal 

economies. 

"The constructive genocide framework is grounded in structural violence literature (see Table 

E5)." 

 

2.5 The Cost of Misallocated Investment: Institutions Fund Symptoms, Not Prevention 

Cities and school systems spend billions addressing violence at the symptomatic level. Police 

departments receive funding to patrol neighborhoods after violence occurs. Schools invest in 
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behavioral teams after classroom disruption becomes chronic. Nonprofits receive grants for after-

school programs that operate only during limited hours. These investments are not ineffective—

they are incomplete. They address the aftermath of household deficits without funding the 

household to prevent those deficits. 

Misallocated investment is not malicious; it is systemic. Institutions receive funding because 

they possess staff, buildings, grant-writing infrastructure, and political lobbying capacity. 

Households lack institutional infrastructure, so they are labeled “unprepared for funding” rather 

than funded to become prepared. This is why even innovative community solutions are often 

forced to operate as “programs” rather than household tools. Cities justify funding temporary 

interventions because they can be monitored, audited, and measured within fiscal cycles. But the 

outcomes they seek—literacy growth, father engagement, violence reduction—occur outside 

institutional jurisdiction during the 7,500 hours youth are not supervised by schools, nonprofits, 

or law enforcement (Cohen & Felson, 1979; Carter Empowers Research Archive, 2005–2025). 

Cities invest in institutions because they assume households cannot change. Yet two decades of 

field evidence demonstrate that when households receive tools and development-focused 

support, they outperform institutions at prevention. If prevention is the goal, households must 

become the primary unit of investment—not the last. 

2.6 Personal Development and Violence Desistance: The SFC Evidence 

Violence prevention often treats behavior without developing identity. Schools discipline 

behavior. Courts punish behavior. Programs attempt to redirect behavior. Yet research confirms 

that behavior flows from identity, not instruction (Oyserman, 2024). When youth view academic 
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success as “not for people like me,” no amount of tutoring, counseling, or policing can 

consistently alter behavior. Identity must shift before achievement or desistance can sustain. 

Solid Foundation Certification (SFC) develops cognitive skills associated with violence 

desistance—self-regulation, conflict resolution, and future-orientation. Studies show that self-

regulation training improves impulse control, aggression reduction, and academic outcomes 

(Diamond & Lee, 2011). Growth mindset interventions help students interpret struggle as a 

signal to persist, not as proof of inability (Dweck, 2006; Yeager et al., 2019). Yet these methods 

are rarely provided outside schools, and almost never offered to parents or fathers. 

SFC expands developmental access to households, not institutions. It trains youth and fathers to 

recognize trauma responses, economic triggers, and emotional escalation as manageable 

cognitive states—not “who they are.” This directly counters the institutional assumption that 

high-risk families are too damaged to grow. SFC treats development as a skill that can be learned 

in households, eliminating the belief that schools and agencies must carry the entire burden of 

human development. 

2.7 Economic Agency and Violence Reduction: Standing on Business 

Young Black males are disproportionately excluded from employment due to literacy deficits, 

school disengagement, criminal records, and unstable transportation (Pager et al., 2009). 

However, research on youth employment reveals profound violence reduction when legal income 

is accessible. Heller (2014) demonstrated a 43% reduction in violent crime arrests among 

participants in a Chicago summer jobs initiative. The outcome occurred not because youth 

became more moral, but because they had structured time, money, and a productive identity that 

conflicted with criminal activity. 
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"Evidence from violence interrupter programs (see Table E1) demonstrates significant 

reductions in community violence." 

Standing on Business applies this logic year-round. Rather than forcing youth to beg institutions 

for acceptance into hostile labor markets, SoB trains youth and fathers to develop income 

through small businesses, social commerce, and demand-driven ventures operating within their 

own networks (Carter Empowers Research Archive, 2005–2025). This approach bypasses 

discrimination barriers and recasts income generation as a household competency rather than an 

external opportunity available only through employers. 

America invests heavily in preparing youth for jobs, rather than preparing households to produce 

economic opportunities. The result is predictable: when youth are excluded from employment, 

they turn to illegal markets that offer faster income and fewer barriers. Violence becomes 

economically rational. SoB shifts this incentive structure by making legal income rational—

without requiring approval from systems designed to reject them. 

2.8 Household Routines, Nutrition, and Youth Outcomes: The Eatz & Learn Evidence 

Family meals predict academic performance, emotional regulation, and lower rates of substance 

use and delinquency across socioeconomic groups (Leyva et al., 2020). Shared meals increase 

communication, strengthen monitoring, and normalize reading and conversation in emotionally 

safe environments. Food insecurity, conversely, leads to cognitive impairment, behavioral 

challenges, and attendance problems due to hunger and chronic stress. Yet nutrition budgets 

rarely include funding for parent education, meal preparation, or family routines. 
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The Eatz & Learn solution treats nutrition and literacy as inseparable. In practice, families cook 

not because they seek academic improvement, but because they must eat. Youth read, measure, 

calculate, and communicate because the meal demands it. Parents engage because they are 

needed. This makes literacy sustainable. Reading is no longer an academic subject to avoid; it 

becomes a household necessity. Nutrition becomes cognitive development. Family meals 

become violence prevention because they structure time at home and reduce exposure to 

unsupervised hours where risk escalates (Cohen & Felson, 1979). 

America funds school meals and food assistance programs, but rarely funds the home 

environment where food is prepared and shared. Eatz & Learn demonstrates that feeding families 

without equipping households to cook together fails to unlock the protective function of meals. 

Nutritional access is not the goal—the goal is nutritional literacy. 

2.9 Fathers as Public Safety Infrastructure: The BTBD Evidence 

Father involvement predicts higher academic achievement, stronger emotional regulation, 

increased high school completion, and lower rates of violence and incarceration (Sarkadi et al., 

2008; Jeynes, 2015). Father school involvement alone produces significant academic effects 

(Jeynes, 2015). Yet, despite this evidence, the U.S. continues to invest far more in court-based 

enforcement than in father development, co-parenting education, or school-connected father 

engagement (Maldonado et al., 2006). 

Becoming The Best Dad operationalizes fatherhood as a developmental process. Instead of 

teaching men what they “should already know,” BTBD assumes that fathers who grew up 

without models of fathering must learn fatherhood while doing it. Parallel development removes 

shame, replacing correction with collaboration, which aligns with family systems research 
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showing that co-learning fosters higher engagement (Teubert & Pinquart, 2010). Fathers evolve 

from disciplinarians to capable guardians, reducing the need for police involvement and school 

disciplinary responses. BTBD reframes fatherhood as preventive infrastructure, not a legal 

obligation. 

America currently funds the consequences of father absence. It must begin funding 

fatherhood as public safety. 

2.10 Multi-Component Household Solutions and Synergistic Effects 

Single-focus interventions fail not because they lack quality, but because they treat isolated 

symptoms of a household system that functions as a network. Violence intervention without 

literacy leaves youth unable to access employment. Economic training without identity 

development creates entrepreneurs who sabotage opportunity through emotional instability. 

Fatherhood support without co-parenting transformation places men back into conflict that 

undermines their growth. Nutrition without family routine becomes transaction, not bonding. 

Research confirms that multi-component interventions produce stronger outcomes than single-

domain solutions, particularly when addressing high-risk youth (Diamond & Lee, 2011; Dweck, 

2006; Heller, 2014; Sarkadi et al., 2008). Multi-Systemic Therapy (MST)—a gold-standard 

model in criminology—demonstrates that multi-domain systems achieve notable reductions in 

justice involvement and school failure precisely because they intervene across multiple 

ecological levels rather than treating youth in isolation. However, MST remains largely clinical, 

expensive, inaccessible without insurance, and dependent on institutional delivery. 
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The four solutions evaluated in this study—identity development (SFC), household literacy and 

nutrition (E&L), economic agency (SoB), and father development (BTBD)—operate as a 

household-based multi-systemic solution, not a clinical model. Instead of requiring 

professional staff operating in institutions, each solution equips families with practices they can 

sustain independently. In this design, the household becomes the “clinic,” and parents become 

the “clinicians.” The intervention does not end when funding cycles end; it lives in the behavior, 

routines, literacy habits, and economic choices of families who continue the work without 

supervision. Solutions outlast programs when they are owned by households. 

2.11 Gaps in Knowledge and Contribution of This Study 

Despite extensive research on literacy, fatherhood, food insecurity, and youth employment, these 

domains are rarely integrated in practice or research. Scholarship overwhelmingly evaluates 

institution-delivered interventions, not household-delivered ones. Most studies measure 

outcomes of schools, courts, organizations, clinics, and government agencies, while 

households—the only institution with 7,500+ hours of annual access to youth—remain 

understudied, underfunded, and undervalued as public safety infrastructure (Bronfenbrenner, 

1979; Cohen & Felson, 1979). 

Thus, this dissertation contributes to the field by: 

1. Evaluating a multi-domain, household-first model, rather than a program delivered 

through institutions. 

2. Using the household as the unit of change, not child, student, patient, or client. 

3. Equipping parents and fathers as primary agents, not auxiliaries or compliance 

subjects. 
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4. Positioning literacy, nutrition, and family identity as co-equal violence-prevention 

tools. 

5. Demonstrating economic agency as a public safety strategy, not merely a workforce 

objective. 

6. Reframing fatherhood as preventative infrastructure, not a compliance obligation. 

This research asserts a fundamental shift: public safety does not begin with policing, school 

policy, or program enrollment. It begins in households where literacy is practiced, meals are 

shared, income is produced, and fathers are developed. Current investment priorities 

contradict this evidence by funding institutions to treat outcomes they cannot prevent. The four 

solutions under study do not supplement institutions—they equip households to outperform 

institutions at prevention. 

2.12 Conclusion 

Scholarship consistently asserts what budgets consistently ignore: development begins at home. 

Research shows that literacy growth, emotional regulation, economic viability, and father 

engagement are foundational determinants of both safety and academic success (Bronfenbrenner, 

1979; Leyva et al., 2020; Heller, 2014; Sarkadi et al., 2008). Yet, the United States continues 

directing funds to institutions, agencies, and programs designed to manage consequences rather 

than build capacity in the only place where those outcomes originate—the household. 

The evidence reviewed here aligns with two decades of practice-based data: when households 

gain tools to build literacy, regulate emotions, create legal income, and sustain father presence, 

communities change without dependency on institutions (Carter Empowers Research Archive, 
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2005–2025). This is not an argument against schools, non-profits, or city agencies—it is an 

argument for aligning investment with proven impact. 

Households produce or prevent violence. Households produce or prevent illiteracy. Households 

produce or prevent father absence. Households produce or prevent economic desperation. When 

the household is equipped, institutions are no longer overloaded by attempting to treat symptoms 

they cannot reach. 
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CHAPTER 3 - Methodology: Evaluating a Household-First Model 

3.1 Introduction 

This chapter describes the proposed methodology for evaluating a four-pillar, household-first 

solution supporting Black males ages 12–26 in the I-94 corridor. The dissertation examines 

whether families, when equipped with development, economic, literacy, and father-

engagement resources, become the primary protective factor against violence and academic 

failure (Anderson, 1999; Sampson, Raudenbush, & Earls, 1997; Steinberg, 2005). Unlike 

interventions delivered in institutions, this model centers the household as the socializing unit 

governing identity, literacy, supervision, and life trajectories (Garbarino, 1995; Wilcox & Cullen, 

2018). 

This study is a proposal; empirical data will be collected after IRB approval. Existing practice-

based evidence from the Carter Empowers Research Archive (2005–2025) guides the design. 

The action research methodology employed in this study builds upon established community-

based participatory research approaches previously validated in urban Black communities 

(Donaldson & Carter, 2018). 

 "Informed consent and IRB documentation requirements are summarized in Table L2." 

3.2 Research Questions 

The methodology is specifically aligned to the six research questions: 

1. RQ1: Do SFC participants demonstrate greater improvements in personal development 

protective factors (self-regulation, identity, growth mindset, school engagement) 

compared to matched controls? 
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2. RQ2: Do SoB participants achieve greater economic stability and show reduced violence 

involvement compared to controls? 

3. RQ3: Do E&L participants demonstrate improved family routines, food security, and 

reading proficiency compared to controls? 

4. RQ4: Do BTBD participants show increased father presence and improved youth 

outcomes compared to controls? 

5. RQ5: Do families engaging multiple pillars show synergistic benefits exceeding 

individual pillar outcomes? 

6. RQ6: What implementation experiences, barriers, and facilitators shape household 

engagement and solution outcomes? 

"Complete assessment instrument specifications are provided in Table L3." 

3.3 Study Design 

A quasi-experimental mixed-methods design integrates: 

● Propensity score matched comparisons (Rosenbaum & Rubin, 1983), 

● Household-level longitudinal measurement (Raudenbush & Bryk, 2002), 

● Qualitative thematic inquiry (Braun & Clarke, 2006), 

● Mixed-methods convergence via joint displays (Fetters, Curry, & Creswell, 2013). 

The decision to measure households rather than individuals is supported by literature 

demonstrating that family-level conditions outweigh school-level factors in predicting youth 

violence, literacy, and life outcomes (Bjerk, 2010; Gutman & Schoon, 2013; Hill & Tyson, 

2009; Wilcox & Cullen, 2018). 
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"Figure 3.3 presents the study design flowchart, including participant recruitment and data 

collection timepoints." 

 

The Carter Empowers Network (2020–present) functions as an implementation infrastructure, 

enabling recruitment, parent communication, and household tracking—a necessary feature of 

community-based and culturally responsive evaluation (Minkler & Wallerstein, 2011). 

"Table F1 presents the complete research design matrix linking each research question to 

methods and analyses." 

3.4 Setting and Population 

Milwaukee, Racine, and Kenosha  
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● High school literacy disparities (NAEP, 2022), 

● Concentrated father absence due to punitive child support systems (Edin & Nelson, 2013; 

Dwyer Emory & Cook, 2014), 

● Structural segregation driving concentrated disadvantage (Massey, 1990; Pattillo, 2013), 

● Youth violence clustering near impoverished neighborhoods (Sampson, 2012; 

Papachristos, 2011). 

Research strongly supports that literacy proficiency, parental monitoring, and legal income 

are dominant protective factors for Black males (Aizer & Doyle, 2015; Wilson, 1996;  

Haskins, 2018). These conditions justify the household-first approach. 

"Milwaukee site demographics and violence statistics are presented in Table H1." 

"Racine site characteristics are detailed in Table H2." 

"Kenosha site characteristics are detailed in Table H3." 

Table H4 compares demographic and infrastructure characteristics across all three I-94 

Corridor sites." 
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"Table 3.4 summarizes the validated measurement instruments aligned with each outcome 

domain." 
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"Figure 3.4 displays the I-94 Corridor research sites spanning Milwaukee, Racine, and 

Kenosha, Wisconsin." 

 

3.5 Sampling Procedures 

Recruitment via schools, justice systems, faith organizations, and barbershops follows 

culturally anchored strategies for Black community research (Muhammad, 2020; Tatum, 2017). 

The refusal to limit participation by “risk criteria” aligns with critiques that deficit-framing 

undermines Black family resilience (McLoyd, 1998; Stevenson, 2014). 

Propensity score matching ensures statistical equivalence (Rosenbaum & Rubin, 1985), 

addressing ethical limits in withholding support (Dodge, 2001; Sloboda, 2005). 

 "Detailed sampling procedures are provided in Table F2." 
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"Power analysis results (Table I2) confirm adequate statistical power for all primary analyses." 

3.6 Four Solutions (Not Programs) 

The four solutions evaluated in this study are not programs in the traditional institutional sense; 

they are household-centered practices supported by decades of research in identity development, 

economic mobility, literacy, and father engagement. 

Solid Foundation Certification (SFC) focuses on identity formation and self-regulation, 

aligning with research that demonstrates how identity-protective behaviors shape decision-

making among adolescents. Studies by Steinberg (2005), Anderson (1999), and Nasir (2012) 

show that youth behavior—positive or negative—is strongly connected to the identities they 

internalize and the social contexts that reinforce those identities. SFC uses these insights to 

strengthen future orientation, emotional regulation, and conflict resolution within the household. 

Standing on Business (SoB) anchors its approach in research showing that legal income reduces 

violent behavior and criminal justice involvement. Aizer and Doyle (2015), Apel and Horney 

(2017), and Fairlie (2005) provide evidence that employment and entrepreneurship pathways 

decrease economic strain, reduce risk exposure, and increase long-term stability. SoB trains 

fathers and young men to build income through employment, microenterprise, and 

entrepreneurship rooted in their own networks. 

Eatz & Learn (E&L) integrates family meals and literacy routines, supported by research 

demonstrating that shared meals significantly improve reading proficiency, school attendance, 

and behavior. Work by Fiese et al. (2012) and Snow (2002) confirms that family mealtime 

environments promote communication, literacy development, and academic resilience. E&L 
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embeds reading and language practice into meal preparation and family routines to build an 

emotionally safe and consistent literacy environment. 

Becoming The Best Dad (BTBD) focuses on father presence as a protective factor against 

violence and school failure. Research by Coley and Medeiros (2007) and Haskins (2018) 

establishes that father engagement strengthens emotional regulation, reduces delinquency, and 

supports academic success. BTBD builds the capacity of fathers to participate in their children’s 

education, co-parent effectively, and establish stable, nurturing household environments. 

Together, these four solutions operate as an integrated household-first framework rather than 

isolated service programs, enabling parents and youth to build protective structures that 

institutions alone cannot provide. Practice-based evidence: Carter Empowers Research 

Archive (2005–2025). 

"Instrument validity and reliability data are summarized in Table F3." 

3.7 Quantitative Measures 

The study will use a set of validated quantitative instruments to assess changes in identity, 

behavior, father engagement, and academic outcomes. Growth mindset will be measured using 

the established framework developed by Dweck (2006), which evaluates students’ beliefs about 

intelligence, effort, and the ability to grow through challenge. Self-efficacy will be assessed 

through Bandura’s (1997) validated scale, capturing participants’ confidence in their ability to 

accomplish tasks, regulate behavior, and influence outcomes in their lives. 

Future orientation will be measured using items drawn from Chen et al. (2001), which assess 

how strongly participants consider long-term consequences, goals, and future identity when 
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making decisions. Violence-related behaviors will be measured using a multi-source approach 

adapted from the CDC’s Youth Risk Behavior Surveillance (YRBS) system (Kann et al., 2018), 

including physical aggression, weapon carrying, and involvement in high-risk situations. 

The Father Presence Index will be constructed using indicators from prior research by Coley 

and Medeiros (2007) and Haskins (2018), capturing dimensions such as consistency, school 

involvement, emotional availability, and communication with the child and co-parent. Finally, 

reading proficiency will be measured using standardized assessments aligned with the National 

Assessment of Educational Progress (NAEP) as well as local district reading benchmarks, 

ensuring compatibility with Wisconsin’s accountability system and grade-level expectations. 

These quantitative tools collectively provide a rigorous framework for measuring outcomes 

across the four pillars while maintaining strong validity and reliability. Mixed-effects models 

will analyze nested household effects (Raudenbush & Bryk, 2002). 

"Key terms are operationally defined in Table L1." 

3.8 Qualitative Methods 

Semi-structured interviews prioritize culturally responsive inquiry (Muhammad, 2020; Paris & 

Alim, 2017). Narrative data will be analyzed using Braun & Clarke (2006) thematic coding. 

Household transformation analysis draws from asset-based Black family research (McLoyd, 

1998; Stevenson, 2014). 

"The data collection timeline (Table F4) specifies assessment points across the 24-month study 

period." 
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3.9 Analytic Strategy 

Four statistical structures: 

1. Repeated measures mixed-effects models (Raudenbush & Bryk, 2002), 

2. Negative binomial regression for violence counts (Long & Freese, 2014), 

3. Mediation models examining mechanisms (Hayes, 2013), 

4. Interaction synergy models for multi-pillar effects (Apel & Horney, 2017; Gutman & 

Schoon, 2013). 

Qualitative + quantitative integration follows Fetters et al. (2013) mixed-methods joint display 

procedures. 

3.10 Researcher Positionality 

The insider-practitioner stance enhances trust and recruitment (Banks, 2008; Muhammad, 2020). 

Safeguards include independent analysis and triangulation to mitigate insider bias (Dwyer & 

Buckle, 2009).  

3.11 Ethical Considerations 

Community-engaged scholarship demands equity in access (Minkler & Wallerstein, 2011), 

condemns historical exploitation of Black participants (Washington, 2006), and mandates 

voluntary participation without withholding needed support (Sloboda, 2005). 

"Ethical compliance procedures are detailed in Table F5." 
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3.12 Summary 

This methodology leverages rigorous analytics and family-centered cultural grounding to test 

whether households can outperform institutions in protecting Black males. Data will determine 

whether parents are the solution when given the right tools. 
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CHAPTER 4 - PROGRAMS AND THEORY OF CHANGE 

4.1 Introduction: From Theory to Practice 

This chapter articulates the theoretical foundation and causal mechanisms underlying the four-

pillar household-first model. A theory of change explains how and why desired outcomes occur 

by specifying the pathways from inputs through activities to short-term and long-term results. 

The theory presented here differs from a simple logic model. Logic models document what 

happens. Theory of change explains why it happens and under what conditions (Fraser et al., 

2019). 

The household-first paradigm rests on a foundational proposition: parents equipped with 

appropriate tools create protective environments during the 7,500+ non-institutional hours 

annually that schools, police, and community organizations cannot reach (Bronfenbrenner, 1979, 

2005). Black males ages 12–26 spend approximately 15% of their waking hours in school and 

less than 1% in direct contact with law enforcement or social services. The remaining 84% of 

their time occurs within household and community contexts where parental influence determines 

whether protective or risk factors predominate. 

"Figure M.2 illustrates how theoretical foundations translate into the Four Pillars 

implementation." 

Institution-first approaches address symptoms but cannot penetrate household dynamics where 

behavior patterns form and solidify. Schools can teach reading skills, but parents determine 

whether children practice reading at home. Police can respond to violence, but parents shape the 

conflict resolution strategies youth employ before situations escalate. Community programs offer 

mentorship, but parents model the daily behaviors youth internalize (Bandura, 1977).  
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The four pillars function as an integrated system, not four separate programs operating 

independently. Solid Foundation Certification (SFC) addresses low self-esteem and identity 

deficits. Standing on Business (SoB) addresses economic exclusion. Eatz and Learn (E&L) 

addresses illiteracy and disconnected families. Becoming the Best Dad (BTBD) addresses non-

active fathers. Each pillar targets one of the four agents of failure identified in Chapter 1. Each 

pillar operates through distinct causal mechanisms. Each pillar produces measurable outcomes. 

Yet each pillar alone proves insufficient to overcome the cumulative disadvantage facing Black 

male youth in the I-94 corridor. 

Table 4.1 compares the core components, target outcomes, and delivery mechanisms across all 

four pillars."  
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Synergistic effects emerge when households engage multiple pillars simultaneously. Identity 

development accelerates when supported by reading success and father encouragement. 

Monitoring improves through meal routines and father presence. Household stress decreases 

through economic stability and improved co-parenting. The result is household ecosystem 

transformation rather than isolated individual change (Henggeler et al., 2009; Weisz & Kazdin, 

2010). 

This chapter proceeds in six sections. Section 4.2 presents the unified household-first theory 

showing how the four pillars converge on violence reduction and educational improvement. 

Sections 4.3 through 4.6 detail the theory of change and logic model for each pillar, specifying 

inputs, activities, outputs, proximal outcomes, and distal outcomes. Section 4.7 examines 

synergistic effects and household-level transformation. The theory generates testable hypotheses 

examined in Chapter 7 and refined in Chapter 8. 

4.2 Unified Household-First Theory of Change 

The unified theory of change identifies six primary pathways through which the four-pillar 

model produces violence reduction and educational improvement among Black males ages 12–

26 in the I-94 corridor. These pathways operate simultaneously and reinforce one another. 
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"Figure 4.2 presents the unified theory of change underlying the Household-First intervention 

model." 

 

Pathway 1: Identity-Based Motivation (SFC) 

Youth who internalize scholar, entrepreneur, and leader identities through SFC adopt behaviors 

consistent with those identities. The mechanism operates through cognitive restructuring. When 

a young man declares “I am a scholar,” he experiences cognitive dissonance when considering 

violence because violence contradicts scholar identity. This dissonance motivates behavior 

change more powerfully than external threats of punishment or promises of reward (Oyserman, 

2013). 
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The octopus metaphor serves as the curricular scaffold. Octopi demonstrates intelligence, 

adaptability, and problem-solving without aggression. Youth learn to identify with these traits 

rather than with street-oriented masculinity that valorizes aggression. Growth mindset training 

teaches that intelligence expands through effort. Self-regulation modules provide tools for 

impulse control and emotion management. Future orientation activities connect present behavior 

to future goals (Dweck, 2006; Duckworth & Gross, 2014; Yeager & Walton, 2011). 

Proximal outcomes include increased growth mindset scores, improved self-efficacy, and 

enhanced self-control measured at solution completion. These psychological changes mediate 

distal outcomes of reduced violence incidents and improved school attendance measured at 6 and 

12 months post-enrollment (Bandura, 1997; Tangney et al., 2004). 

Pathway 2: Routine Activity Theory (SoB and E&L) 

Violence occurs when motivated offenders and suitable targets converge in the absence of 

capable guardians. SoB and E&L reduce violence by restructuring time use and increasing 

guardianship (Cohen & Felson, 1979). Youth earning legitimate income through 

entrepreneurship or employment spend fewer hours in unstructured peer groups where violence 

risk concentrates. Parents who prepare meals with their children three times weekly monitor 

youth activities and whereabouts more effectively than parents without structured routines (Fiese 

& Schwartz, 2008; Hofferth & Sandberg, 2001). 

SoB operates through time displacement and prosocial peer networks. A youth running a lawn 

care business spends Saturday mornings serving customers rather than congregating with peers 

in unsupervised settings. Business relationships provide social capital and adult role models. 
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Monthly income reduces economic desperation that motivates property crime and drug market 

participation (Agnew, 1992; Coleman, 1988). 

E&L creates three pathways: nutritional, relational, and literacy. Nutritional improvements 

support cognitive functioning and academic performance. Relational improvements strengthen 

parent-child bonds and communication. Literacy improvements occur through weekly reading 

embedded in meal preparation. Parents and children read recipes, discuss ingredients, and engage 

with educational content provided in meal kits. These activities require no additional time 

investment because they embed reading practice into existing meal preparation (Allington, 2014; 

Mol & Bus, 2011; Sénéchal & LeFevre, 2002). 

Proximal outcomes include documented meal frequency, increased reading practice minutes, and 

improved school attendance. Distal outcomes include reading proficiency gains and reduced 

disciplinary incidents measured through school records. 

Pathway 3: Father Engagement and Social Learning (BTBD) 

Father presence functions as a protective factor through multiple mechanisms. Fathers who 

attend school events signal to youth that education matters. Fathers who communicate effectively 

with mothers reduce household conflict that elevates youth stress and externalizing behavior. 

Fathers who participate in rites of passage mark developmental transitions and teach manhood 

divorced from violence (Bowlby, 1982; Jeynes, 2015; Sarkadi et al., 2008). 

BTBD addresses non-active fathers through parallel development. Many fathers lack the 

personal development, economic stability, and co-parenting skills necessary for effective 

engagement. BTBD provides a 104-week personal development curriculum parallel to SFC, 

connects fathers to SoB economic opportunities, and teaches co-parenting communication 
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strategies. The solution explicitly welcomes justice-involved fathers and non-custodial fathers 

often excluded from family-strengthening efforts. 

Proximal outcomes include increased Father Presence Index scores measuring school attendance 

and involvement, improved co-parenting communication scores, and increased rites-of-passage 

participation. Distal outcomes include reduced family court conflicts and improved youth 

protective factors measured through youth surveys (Teubert & Pinquart, 2010). 

Pathway 4: Ecological Systems Integration 

Bronfenbrenner’s ecological systems theory explains how multiple environmental levels 

influence youth development (Bronfenbrenner, 1979, 2005). The microsystem includes family 

and school. The mesosystem encompasses connections between microsystems. The exosystem 

includes community resources. The macrosystem comprises cultural values and policies. 

The four-pillar model intervenes at multiple levels simultaneously. SFC operates at the 

individual level, building internal capacity. SoB and E&L operate at the microsystem level, 

changing family economic conditions and household routines. BTBD operates at the mesosystem 

level, strengthening family–school connections. The integrated approach recognizes that youth 

behavior reflects the interaction of multiple ecological levels, not individual deficits alone. 

This ecological perspective differs fundamentally from deficit-based approaches that locate 

problems within individuals and prescribe individual-focused remedies. Household-first logic 

recognizes that youth exist within family systems, family systems exist within community 

contexts, and sustainable change requires alignment across levels. 
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Pathway 5: Economic Stability and Household Stress Reduction 

Economic stress disrupts parenting through multiple pathways. Parents working multiple low-

wage jobs have less time and energy for monitoring and involvement. Economic insecurity 

produces parental depression and anxiety that impair parent–child relationships. Financial 

arguments between parents create household conflict (Conger et al., 2010; Wadsworth & 

Santiago, 2008). 

SoB addresses these mechanisms directly by increasing household income through youth 

entrepreneurship, adult employment, or father–son business partnerships. When a 16-year-old 

generates $500 monthly through lawn care, household resources increase and youth develops 

work ethic and time management. When a father secures stable employment through job 

placement services, child support conflicts decrease and co-parenting improves. 

Economic interventions prove particularly powerful in communities experiencing concentrated 

poverty. The I-94 corridor contains census tracts where over 40% of families live below the 

poverty line. In these contexts, even modest income increases produce meaningful stress 

reduction and expand parental capacity for effective engagement (Wilson, 1987). 

Pathway 6: Synergistic Household Ecosystem Transformation 

The most powerful pathway emerges when households engage multiple pillars simultaneously. A 

youth in SFC develops positive identity while his father participates in BTBD and increases 

engagement. The household joins E&L, establishing meal routines that provide reading practice 

and monitoring opportunities. The youth or father enrolls in SoB, generating income that reduces 

household stress. These simultaneous changes create compounding effects larger than the sum of 

individual pillar effects (Henggeler et al., 2009; Weisz & Kazdin, 2010). 
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Identity development accelerates when reinforced by father encouragement and reading success. 

Father engagement improves when supported by economic stability and co-parenting skills. 

Reading practice embedded in valued family routines produces larger gains than isolated 

tutoring. Economic progress sustains when built on a solid personal development foundation. 

The result is household ecosystem transformation. The household becomes a protective 

environment characterized by positive identity affirmation, economic stability, structured 

routines, effective monitoring, and engaged fathers. This transformed household context shapes 

youth behavior more powerfully than any single intervention targeting the youth alone. 

Research Question 6 in Chapter 3 tests this synergy hypothesis directly by comparing outcomes 

for households engaged in multiple pillars versus single pillars. Mediation analyses specified in 

Research Question 7 examine whether changes in proximal outcomes (identity, income, routines, 

father engagement) statistically account for changes in distal outcomes (violence, education). 

4.3 Solid Foundation Certification (SFC) Theory and Logic Model 

Solid Foundation Certification targets low self-esteem and identity deficits through personal 

development that occurs before skills training. The solution rests on evidence that mindset 

change must precede behavior change for sustainable outcomes. Youth who view themselves as 

scholars, entrepreneurs, and leaders adopt behaviors consistent with those identities (Oyserman, 

2013). 
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"The Solid Foundation Certification logic model (Figure 4.3) details the violence reduction 

pathway." 

 

Pillar Inputs 

SFC operates through specific inputs that enable solution delivery: 

● Curriculum: 104-week personal development program using the octopus metaphor as 

scaffold. Modules address identity exploration, growth mindset, self-regulation, 

emotional intelligence, conflict resolution, future orientation, and leadership development 

(Dweck, 2006; Duckworth & Gross, 2014). 

● Facilitators: Trained mentors with backgrounds in youth development. All facilitators 

complete background checks and cultural competency training before leading cohorts. 

● Participants: Black males ages 12–26 recruited through schools, community 

organizations, and courts. Cohorts contain 10–15 participants to enable group dynamics 

while maintaining individual attention. 
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● Materials: Participant workbooks, audiovisual content, completion certificates, and rites-

of-passage supplies for quarterly alumni events. 

● Space: Community sites that are accessible, safe, and culturally affirming rather than 

institutional settings that may trigger negative associations. 

● Funding: Facilitator stipends, materials, participant incentives including completion 

bonuses, and space rental when community partnerships do not provide donated space. 

"The Solid Foundation Certification model (Figure M.1) illustrates the eight interconnected 

developmental domains." 

Pillar Activities 

SFC delivers personal development through structured activities over 104 weeks: 

● Weekly 90-minute group sessions addressing curriculum topics. Sessions combine 

didactic instruction, experiential activities, peer discussion, and personal reflection. The 

octopus metaphor recurs throughout as youth learn that intelligence manifests in 

adaptability and problem-solving rather than aggression. 

● Identity affirmation exercises where youth practice stating “I am a scholar, entrepreneur, 

leader” and identifying specific behaviors consistent with those identities. Cognitive 

dissonance between stated identity and violent behavior becomes explicit (Oyserman, 

2013). 

● Growth mindset training teaching brain plasticity and the principle that intelligence 

expands through effort. Youth learn to reframe failure as learning opportunity rather than 

evidence of fixed limitation (Dweck, 2006; Yeager & Walton, 2011). 
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● Self-regulation skill building including impulse control strategies, emotion identification 

and management, and de-escalation techniques for conflict situations (Duckworth & 

Gross, 2014; Tangney et al., 2004). 

● Future orientation activities connecting present choices to future goals. Youth create 

vision boards, develop action plans, and explore postsecondary education and career 

pathways. 

● Monthly one-on-one mentoring check-ins providing individualized support and 

accountability. Mentors track progress, address barriers, and reinforce curriculum 

concepts (Bandura, 1997). 

● Rites-of-passage ceremonies marking solution completion and transitioning participants 

to alumni status. Quarterly alumni events maintain connection and provide ongoing 

identity reinforcement. 

"The complete SFC curriculum spanning 104 weeks is provided in Table G1." 

Pillar Outputs 

SFC produces measurable outputs documenting solution reach and fidelity: 

● Enrollment: Number of youth enrolled across cohorts. Target of 150 participants 

annually across all I-94 corridor sites. 

● Completion rate: Percentage attending 90 or more of 104 sessions. Target of 75% 

completion rate indicating participant engagement and solution retention. 

● Mentor sessions conducted: Percentage of enrolled youth receiving monthly one-on-one 

sessions. The target of 80% ensures individualized support reaches most participants. 
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● Fidelity scores: Curriculum adherence measured through observation checklists 

completed by supervisors twice per cohort. Target of 85% adherence ensures a solution 

delivered as designed. 

● Rites-of-passage participation: Percentage of completers attending quarterly alumni 

events. Target of 60% indicates sustained connection beyond initial solution completion. 

Proximal Outcomes 

Proximal outcomes are short-term changes measured at solution completion (104 weeks) and 6-

month follow-up. These outcomes represent the mechanisms through which SFC produces 

longer-term effects: 

● Growth mindset: Measured using adapted scales assessing belief that intelligence grows 

through effort. The target of 0.5 standard deviation increase from baseline to 6 months 

indicates a meaningful shift in cognitive orientation (Dweck, 2006). 

● Self-efficacy: Measured using the General Self-Efficacy Scale assessing confidence in 

ability to achieve goals despite obstacles (Schwarzer & Jerusalem, 1995). Target of 0.5 

standard deviation increase reflects enhanced belief in personal agency. 

● Self-control: Measured using the Brief Self-Control Scale assessing impulse regulation 

and delayed gratification (Tangney et al., 2004). Target of 0.3 standard deviation increase 

indicates improved behavioral regulation capacity. 

● Future orientation: Measured through participant reports of postsecondary plans and 

goal clarity. Target of 70% of completers having clear, articulated plans represents 

meaningful planning capacity. 
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● Scholar identity internalization: Measured through identity subscales assessing strength 

of identification with scholar, entrepreneur, and leader roles (Oyserman, 2013). Target 

increases indicate identity transformation occurring. 

Distal Outcomes 

Distal outcomes are long-term changes measured at 12 months post-enrollment. These outcomes 

represent the ultimate goals of the intervention: 

● Violence incidents: Measured through police records and self-report surveys. Target of 

30% reduction relative to baseline and comparison group represents substantial violence 

desistance. 

● School attendance: Measured through district records. The target of 5 percentage point 

increase from baseline indicates improved school engagement. 

● Grade point average: Measured through district records on 4.0 scale. Target of 0.3 point 

increase represents meaningful academic improvement. 

● Disciplinary incidents: Measured through district records of suspensions and expulsions. 

Target of 25% reduction indicates improved school behavior. 

● Postsecondary enrollment: Measured through National Student Clearinghouse data for 

age-eligible participants. Target rates compared to community baseline indicate 

educational attainment gains. 

Causal Mechanisms and Theory 

SFC operates through identity-based motivation theory. Youth who internalize positive identities 

experience cognitive dissonance when considering behaviors that contradict those identities 
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(Oyserman, 2013). A young man who genuinely views himself as a scholar finds it 

psychologically uncomfortable to engage in violence because violence contradicts scholar 

identity. This internal motivation proves more sustainable than external controls. 

The solution builds on social learning theory, recognizing that behavior reflects both individual 

cognition and environmental modeling (Bandura, 1977). Facilitators and mentors model the 

identities being taught. Peer cohorts create accountability and social reinforcement. Family 

involvement in rites-of-passage ceremonies provides community validation of identity 

transformation. 

Growth mindset theory explains why intelligence beliefs matter for behavior. Youth who believe 

intelligence is fixed avoid challenges that might reveal limitations. Youth who believe 

intelligence grows through effort embrace challenges as opportunities for development (Dweck, 

2006; Yeager & Walton, 2011). This cognitive shift enables academic persistence and reduces 

the defensive aggression that often masks perceived intellectual inadequacy. 

Mediation analysis in Chapter 7 will test whether changes in proximal outcomes (mindset, self-

efficacy, self-control) statistically account for changes in distal outcomes (violence, education). 

If mediation occurs, the theory receives empirical support. If mediation does not occur, 

alternative explanations must be considered. 

Key Assumptions 

The SFC logic model rests on several assumptions that must hold for the solution to produce 

intended effects: 
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● Youth can internalize new identities through structured curriculum and mentorship 

despite previous negative identity formation experiences. 

● Cognitive changes precede and enable behavioral changes rather than occurring only 

after behavioral changes are forced through external controls. 

● 104 weeks provides sufficient time for meaningful identity development, though longer 

engagement through alumni activities reinforces initial changes. 

● Group cohort format provides necessary peer accountability and social learning without 

enabling negative peer influence. 

● Facilitators can be trained to deliver curriculum with fidelity across diverse community 

settings and participant populations. 

● Identity change produces behavior change even when neighborhood conditions and 

institutional opportunities remain unchanged. 

4.4 Standing on Business (SoB) Theory and Logic Model 

Standing on Business addresses economic exclusion through entrepreneurship and employment 

pathways.  "A 10-year study of 543 Black male participants found that entrepreneurship training 

combined with community support networks enabled job creation even among those facing 

significant barriers including felony convictions (Donaldson & Carter, 2018). "The solution 

recognizes that poverty and unemployment drive violence through multiple mechanisms: 

economic desperation motivates property crime and drug market participation, idle time enables 

risky peer group congregation, and lack of stake in conventional society reduces deterrent effects 

of legal sanctions (Agnew, 1992; Wilson, 1987). 

"The Standing on Business logic model (Figure M.3) details the economic empowerment 

pathway." 
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SoB differs from traditional job training in three ways. First, it offers entrepreneurship as 

primary pathway recognizing that many participants face employment barriers including criminal 

records, education gaps, and employer discrimination. Second, it provides seed capital to 

qualifying participants rather than only training without resources. Third, it deliberately includes 

fathers alongside youth to strengthen intergenerational bonds and provide adult economic 

modeling (Coleman, 1988; Putnam, 2000).  

Pillar Inputs 

SoB operates through two parallel tracks with distinct inputs: 

Entrepreneurship Track: 

● Curriculum: 8-week business fundamentals covering customer identification, pricing 

strategies, marketing approaches, sales techniques, inventory management, and financial 

tracking. Builds on documented evidence from decade-long self-employment study 

involving 543 participants. 

● Facilitators: Business mentors with entrepreneurship experience and understanding of 

barriers facing participants with limited formal education or criminal records. 

● Participants: Black males ages 12–26 and fathers ages 18–55. Intergenerational 

enrollment enables father–son business partnerships while serving individuals separately. 

● Seed capital: $500–$1,000 grants for qualifying participants who complete training and 

submit viable business plans. Capital enables immediate business launch rather than 

prolonged savings accumulation. 

● Product options: Household goods, digital services, lawn care, home maintenance, and 

other low-barrier businesses requiring minimal licensing or credentialing. 
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● Ongoing mentorship: Monthly check-ins for 12 months post-training providing business 

coaching, problem-solving support, and accountability. 

Job Placement Track: 

● Curriculum: 6-week employment readiness covering resume development, interview 

skills, workplace expectations, conflict resolution, and industry-specific training in 

construction, manufacturing, or hospitality sectors. 

● Facilitators: Employment specialists with established employer relationships and 

experience placing individuals with criminal records or education gaps. 

● Employer partnerships: Companies committed to fair-chance hiring practices and willing 

to consider applicants with non-violent criminal histories. 

● Job coaching: First 90 days of employment support addressing workplace challenges, 

transportation barriers, and retention obstacles. 

● Stipends: $150 weekly during training period enabling participation without income loss 

that would otherwise force dropout. 

Pillar Activities 

SoB delivers economic opportunity through structured activities differentiated by track: 

Entrepreneurship Activities: 

● Weekly 2-hour training sessions teaching business concepts through hands-on application 

rather than abstract theory. Participants develop actual business plans for ventures they 

intend to launch. 
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● Customer base development activities where participants identify 10–15 potential 

customers, practice sales presentations, and receive coaching on relationship building and 

value communication. 

● Financial tracking instruction teaching income documentation, expense recording, profit 

calculation, and tax obligation basics necessary for legal self-employment. 

● Seed capital application process requiring business plan submission, customer list 

documentation, and demonstration of market demand before funds disbursement. 

● Monthly business mentorship meetings providing ongoing coaching, accountability for 

income goals, and problem-solving support as challenges emerge. 

Job Placement Activities: 

● Resume development workshops producing professional resumes that highlight 

transferable skills while addressing employment gaps honestly and strategically. 

● Mock interview practice with feedback enabling participants to develop confidence and 

competence in presenting themselves to employers. 

● Industry tours and employer meet-and-greets providing direct exposure to workplace 

environments and hiring managers. 

● Job placement matching connecting qualified participants with available positions 

through established employer partnerships. 

● Ninety-day job coaching addressing workplace challenges, mediating employer–

employee conflicts when appropriate, and supporting retention through the critical first 

months of employment. 
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Pillar Outputs 

SoB produces measurable outputs across both tracks: 

● Enrollment: Target of 80 youth plus 40 fathers annually across entrepreneurship and job 

placement tracks combined. 

● Completion rates: Target of 70% attending majority of sessions indicating strong 

retention despite economic pressures that could force dropout. 

● Seed capital disbursement: Target of 60% of entrepreneurship completers receiving seed 

capital after demonstrating viable business plans and customer bases. 

● Job placements: Target of 70% of job track completers placed within 90 days of solution 

completion. 

● Business launches: Target of 50% of seed capital recipients actively operating businesses 

6 months post-training. 

Proximal Outcomes 

Proximal outcomes measured at 6 months post-enrollment represent intermediate economic 

changes: 

● Income achievement: Target of 60% of participants achieving at least $500 monthly 

income through business or employment within 6 months. 

● Income sustainability: Target of 50% maintaining $500+ monthly income for 6 

consecutive months indicating stable economic progress rather than sporadic earnings. 

● Customer base establishment: For entrepreneurs, target of 10–15 regular customers 

providing predictable revenue stream and business foundation for growth. 
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● Employment retention: For job track, target of 70% remaining employed at 6 months 

indicating successful workplace integration and job stability. 

● Time use changes: Self-reported hours spent working versus hours spent in unstructured 

peer groups documenting the routine activity mechanism (Cohen & Felson, 1979). 

Distal Outcomes 

Distal outcomes measured at 12 months post-enrollment represent ultimate solution goals: 

● Violence incidents: Target of 35% reduction in violent incident involvement relative to 

baseline and comparison group. Economic stability reduces violence through multiple 

mechanisms including decreased desperation, increased opportunity cost of incarceration, 

and reduced unstructured time (Agnew, 1992; Heller, 2014). 

● Criminal justice involvement: Target of 30% reduction in arrests and court involvement 

indicating desistance from illegal activity. 

● Household economic stability: For participants living with family, documented household 

income increases and reduced child support or family court conflicts. 

● Social capital accumulation: Number of business relationships, employer connections, 

and prosocial network ties developed through economic activities (Coleman, 1988; 

Putnam, 2000). 

● Father–son relationship quality: For intergenerational participants, improved relationship 

scores and increased time spent together in productive activities. 
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Causal Mechanisms and Theory 

SoB operates through routine activity theory and social capital theory. Routine activity theory 

explains violence as the outcome of motivated offenders, suitable targets, and absence of capable 

guardians converging in time and space (Cohen & Felson, 1979). Employment and 

entrepreneurship restructure daily routines such that participants spend fewer hours in 

unstructured peer groups where violence risk concentrates. 

Social capital theory explains how business relationships and employment connections provide 

resources beyond mere income. Customers become references for future opportunities. 

Employers offer mentorship and workplace socialization. Fellow entrepreneurs share knowledge 

and create collaborative opportunities (Coleman, 1988; Putnam, 2000). These relationships 

integrate participants into mainstream economic networks that reinforce prosocial behavior 

through both material incentives and social expectations. 

Economic strain theory explains how poverty drives crime through perceived blockage of 

legitimate opportunity. When individuals believe conventional pathways to economic success are 

closed to them, illegal alternatives become more attractive (Agnew, 1992). SoB directly 

addresses this mechanism by demonstrating that legitimate earnings are achievable despite 

barriers like criminal records or education gaps. 

The intergenerational component builds on social learning theory recognizing that youth model 

adult behavior (Bandura, 1977). Fathers who achieve economic stability through SoB provide 

powerful examples of legal earning pathways. Father–son business partnerships create structured 

time together focused on productive activity rather than consumption or entertainment. 
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Key Assumptions 

The SoB logic model rests on assumptions that must hold for solution effectiveness: 

● Market demand exists for services participants can provide without extensive licensing or 

credentialing requirements. 

● Modest seed capital ($500–$1,000) provides sufficient resources for micro-enterprise 

launch in target industries. 

● Participants can develop customer bases and business skills through 8-week training 

despite limited formal education or business experience. 

● Employers can be recruited who will hire participants with criminal records when 

provided with training assurance and retention support. 

● Income of $500+ monthly provides sufficient economic relief to meaningfully reduce 

violence risk despite remaining well below middle-class standards. 

● Economic changes produce behavior changes even when other risk factors including 

neighborhood conditions and peer networks remain unchanged. 

4.5 Eatz and Learn (E&L) Theory and Logic Model 

Eatz and Learn addresses illiteracy, food insecurity, and disconnected families through 

household routines that create three simultaneous pathways: nutritional, relational, and literacy. 

The solution recognizes that families living in food deserts often rely on fast food and 

convenience stores while children fall behind in reading proficiency. E&L transforms the 

universal necessity of eating into an intervention platform that requires no additional time 

investment because reading practice and family interaction embed within meal preparation 

activities that must occur regardless (Fiese & Schwartz, 2008; Taras, 2005). Only 40% of 
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participants in prior research possessed a high school diploma, underscoring the relationship 

between educational attainment and economic stability in Black communities (Donaldson & 

Carter, 2018). 

 "Figure M.4 presents the Eatz and Learn logic model integrating family meals with literacy 

development." 

The solution differs from traditional literacy interventions by meeting families where they are 

rather than requiring families to come to programs. Weekly meal kits delivered to homes 

eliminate transportation barriers and participation friction. The focus on cooking together 

addresses food insecurity while creating structured family time that facilitates monitoring and 

bonding. Reading becomes functional rather than academic as families read recipes, ingredient 

lists, and nutritional information together (Sénéchal & LeFevre, 2002; Mol & Bus, 2011). 

"Table G2 details the Eatz and Learn curriculum integrating literacy with family meals." 

Pillar Inputs 

E&L operates through specific inputs enabling home-based delivery: 

● Meal kits: Weekly boxes containing all ingredients for three family meals plus 

educational materials. Meals designed for cultural relevance, nutritional value, and 

cooking simplicity requiring 30–45 minutes preparation time. 

● Recipes: Culturally relevant meal instructions at 4th grade reading level enabling target 

population access while providing appropriate reading practice for youth. 

● Educational content: Weekly reading materials addressing health topics, family 

communication, goal setting, and community resources. 
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● Mobile application: Tracking tool where families log meal preparation, photograph 

completed meals, record reading minutes, and receive weekly prompts and 

encouragement. 

● Delivery infrastructure: Logistics system ensuring weekly kit delivery to homes across I-

94 corridor without requiring family transportation to pickup sites. 

● Participants: Families with youth ages 8–26 reading below grade level. Program 

explicitly welcomes non-traditional family structures including grandparent-headed 

households, single-parent families, and families with incarcerated members. 

Pillar Activities 

E&L creates structured family routines through weekly activities: 

● Meal preparation: Families cook together three times weekly using provided ingredients 

and recipes. Youth and adults share cooking tasks, read instructions aloud, discuss 

ingredients and techniques, and problem-solve when challenges arise. 

● Family dining: Eating together without screens or distractions enables conversation, 

relationship building, and monitoring. Parents learn what is happening in children’s lives 

through regular mealtime discussion (Eisenberg et al., 2004). 

● Reading practice: Recipes require reading for successful meal preparation. Educational 

materials provide additional reading practice in short 10–15 minute segments. Reading 

occurs naturally within valued family activity rather than as isolated skill drill (Allington, 

2014; Sénéchal & LeFevre, 2002). 

● App logging: Families photograph meals, log preparation time, record pages read, and 

respond to weekly prompts. Logging takes 2–3 minutes but creates accountability and 

enables program monitoring. 
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● Positive media exposure: Weekly videos featuring success stories, cooking 

demonstrations, reading tips, and family communication strategies. 

Pillar Outputs 

E&L produces measurable outputs documenting solution reach and family engagement: 

● Enrollment: Target of 200 families annually across I-94 corridor sites. 

● Kit utilization: Percentage of delivered kits logged as prepared. Target of 75% indicating 

strong family engagement. 

● Meal frequency: Average meals prepared weekly. Target of 2.5 out of 3 provided meals 

indicates sustained routine establishment. 

● Reading minutes: Average weekly reading time logged through the app. Target of 60 

minutes weekly reading. 

● App engagement: Percentage of families logging meals and reading at least twice weekly. 

Target of 70%. 

Proximal Outcomes 

Proximal outcomes measured at 6 months post-enrollment represent intermediate household 

changes across three pathways: 

Nutritional Pathway: 

● Increased vegetable and fruit consumption. 

● Reduced fast food consumption. 

● Improved youth health indicators, including self-reported energy and concentration 

(Taras, 2005). 
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Relational Pathway: 

● Increased family meals per week documented through app logs and confirmed through 

youth surveys (Fiese & Schwartz, 2008; Eisenberg et al., 2004). 

● Improved parent–child communication quality. 

● Enhanced parental monitoring knowledge measured through parent reports of youth 

activities, friendships, and whereabouts. 

● Strengthened family bonding measured through family cohesion scales. 

Literacy Pathway: 

● Increased reading practice minutes per week documented through app logs. 

● Improved reading fluency and comprehension. 

● Positive reading attitudes and increased reading motivation (Mol & Bus, 2011; Sénéchal 

& LeFevre, 2002). 

Distal Outcomes 

Distal outcomes measured at 12 months post-enrollment represent ultimate pillar goals: 

● Reading proficiency gains: Target of 0.5 grade level equivalent growth beyond expected 

annual gains (Allington, 2014). 

● School attendance improvement: Target of 5 percentage point increase in attendance 

rates. 

● Violence reduction: Target of 25% reduction in violent incidents relative to baseline and 

comparison group via routine and monitoring mechanisms (Cohen & Felson, 1979). 

● Academic performance: Target grade point average increase of 0.25 points on 4.0 scale. 
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● Household food security: Improved food security status measured through USDA food 

security survey indicating reduced hunger and diet-related stress (Gundersen & Ziliak, 

2015). 

Causal Mechanisms and Theory 

E&L operates through multiple theoretical mechanisms operating simultaneously. Ecological 

systems theory explains how household routines shape youth development by creating 

microsystem conditions that either enable or constrain behavior (Bronfenbrenner, 1979, 2005). 

Social learning theory explains how family meal preparation teaches values and skills through 

modeling and practice (Bandura, 1977). Youth learn that healthy eating matters, that family time 

has value, and that reading enables success in daily life. 

Reading development theory emphasizes practice volume and motivational context. Youth who 

read more outside of school show stronger reading growth, especially when reading occurs in 

meaningful contexts (Allington, 2014; Mol & Bus, 2011). 

Routine activity theory explains violence reduction through structured time and capable 

guardianship. Families preparing and eating meals together spend fewer hours in risky 

unstructured activities (Cohen & Felson, 1979). 

Nutritional neuroscience explains how diet affects behavior and cognition. Improved nutrition 

supports brain development, attention, and emotional regulation (Taras, 2005). 
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Key Assumptions 

The E&L logic model rests on assumptions that must hold for solution effectiveness: 

● Families can find 30–45 minutes three times weekly for meal preparation despite work 

schedules and competing demands. 

● Home kitchens have basic cooking equipment and functioning appliances enabling meal 

preparation. 

● Youth reading below grade level can access 4th grade recipes with family support and 

gradually improve through practice. 

● Culturally relevant meals appeal to families and motivate sustained participation better 

than generic healthy eating campaigns. 

● App-based tracking provides sufficient accountability without creating burdensome 

paperwork. 

● Reading practice embedded in valued family activities produces learning gains 

comparable to traditional tutoring in this context. 

● Improved family routines and reading practice produce behavior changes even when 

neighborhood conditions and school quality remain unchanged. 

4.6 Becoming the Best Dad (BTBD) Theory and Logic Model 

Becoming the Best Dad addresses non-active fathers through parallel personal development, 

practical engagement strategies, and co-parenting skill building. The solution recognizes that 

father absence or minimal involvement stems not from lack of care but from lack of capacity. 

Many fathers want to engage with their children but lack the personal development, economic 

stability, and relational skills necessary for effective fatherhood (Sarkadi et al., 2008; Teubert & 
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Pinquart, 2010). Research with Black male participants revealed that 40% owed child support, 

suggesting that economic barriers contribute to non-active fatherhood status (Donaldson & 

Carter, 2018). 

"The BTBD logic model (Figure M.5) maps the pathway from non-active to engaged 

fatherhood." 

The solution differs from traditional fatherhood initiatives in three ways. First, it offers personal 

development parallel to SFC recognizing that fathers need identity transformation before 

behavior change. Second, it connects fathers to economic opportunities through SoB integration 

recognizing that economic stability enables sustained engagement. Third, it teaches practical 

engagement strategies including school involvement, co-parenting communication, and rites-of-

passage participation rather than abstract parenting principles (Jeynes, 2015). 

"The BTBD father engagement curriculum is presented in Table G3." 

Pillar Inputs 

BTBD operates through integrated inputs addressing multiple engagement barriers: 

● Curriculum: 104-week personal development program parallel to SFC curriculum but 

adapted for adult men and fatherhood context. Modules address father identity, self-

regulation, conflict resolution, co-parenting communication, school engagement 

strategies, and developmental transitions (Bandura, 1997; Duckworth & Gross, 2014). 

● Facilitators: Male mentors with lived experience of overcoming barriers to fatherhood 

engagement. 
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● Participants: Fathers and father-figures ages 18–55 with children ages 8–26. Program 

explicitly recruits justice-involved fathers, non-custodial fathers, and fathers with child 

support obligations. 

● School liaison coordination: Relationships with school staff enabling father school visits, 

parent–teacher conferences, and school event participation. 

● Co-parenting mediation: Access to trained mediators who facilitate co-parenting 

conversations and help reduce conflict between separated parents (Teubert & Pinquart, 

2010). 

● Rites-of-passage materials: Resources for quarterly ceremonies marking youth 

developmental transitions and teaching manhood concepts divorced from violence. 

● Economic opportunity integration: Direct connection to SoB enabling fathers to address 

economic barriers and child support obligations through entrepreneurship or employment. 

Pillar Activities 

BTBD builds father capacity through structured activities over 104 weeks and beyond: 

● Weekly 90-minute group sessions addressing curriculum modules. 

● Father identity development using parallel structure to SFC octopus metaphor. Fathers 

learn to identify as engaged, responsible, and present rather than distant or absent. 

● School engagement training teaching fathers how to navigate school systems, attend 

parent–teacher conferences, volunteer in schools, and demonstrate to children that 

education matters (Jeynes, 2015). 
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● Co-parenting communication skill building teaching fathers how to communicate 

effectively with mothers, reduce conflict, focus conversations on children’s needs, and 

maintain boundaries with former partners (Teubert & Pinquart, 2010). 

● Conflict resolution strategies for managing disagreements about parenting decisions, 

financial obligations, and scheduling without escalation that harms children. 

● Rites-of-passage planning and participation where fathers plan quarterly ceremonies, 

invite sons or daughters, and mark developmental transitions through culturally grounded 

rituals. 

● Monthly check-ins providing ongoing accountability, problem-solving support, and 

encouragement. 

● Economic opportunity connection through SoB enrollment enabling fathers to address 

financial barriers and child support conflicts. 

"The 104-week implementation timeline (Table 4.6) details the phased rollout of all program 

components." 
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Pillar Outputs 

BTBD produces measurable outputs documenting father engagement and solution fidelity: 

● Enrollment: Target of 100 fathers annually across I-94 corridor sites. 

● Completion rate: Target of 70% attending 9 or more of 12 sessions. 

● School visits: Number of documented father school visits, parent–teacher conference 

attendances, and school event participations. Target of 3+ school contacts per father. 

● Rites-of-passage attendance: Percentage of fathers attending quarterly ceremonies. Target 

of 60%. 

● SoB integration: Percentage of BTBD fathers enrolling in SoB economic solutions. 

Target of 50%. 

Proximal Outcomes 

Proximal outcomes measured at 6 months post-enrollment represent intermediate father capacity 

changes: 

● Father identity: Measured through father identity scales assessing internalization of 

engaged father role. 

● Parenting self-efficacy: Measured through parenting confidence scales. 

● Co-parenting communication quality: Measured through co-parenting relationship scales 

completed by both mothers and fathers (Teubert & Pinquart, 2010). 

● Father Presence Index: Composite measure including school attendance, contact 

frequency, financial support consistency, and involvement in child activities (Sarkadi et 

al., 2008). 
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● Child support compliance: For fathers with formal obligations, measured through 

payment consistency. 

Distal Outcomes 

Distal outcomes measured at 12 months post-enrollment represent ultimate pillar goals: 

● Youth violence reduction: Target of 30% reduction in youth violent incidents when 

fathers increase engagement (Sarkadi et al., 2008). 

● Youth educational improvement: Target improvements in attendance, grades, and school 

behavior when fathers demonstrate that education matters through active involvement 

(Jeynes, 2015). 

● Family court conflicts: Target of 35% reduction in court filings related to custody, 

visitation, and child support. 

● Father–child relationship quality: Measured through youth reports of closeness to fathers 

and satisfaction with father involvement. 

● Youth protective factors: Measured through youth surveys assessing self-esteem, future 

orientation, and prosocial attitudes. 

● Household stability: For fathers living with children, measured through housing stability, 

economic security, and family functioning scales. 

Causal Mechanisms and Theory 

BTBD operates through social learning theory and attachment theory. Social learning theory 

explains how fathers model behavior and transmit values to children (Bandura, 1977). Youth 

whose fathers value education and demonstrate school involvement adopt those values more 

readily than youth whose fathers remain absent or uninvolved. 
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Attachment theory explains how father presence contributes to secure attachment and emotional 

regulation. Children with engaged fathers develop more secure attachments characterized by 

confidence, emotional stability, and prosocial behavior (Bowlby, 1982). Ecological systems 

theory explains how father engagement strengthens mesosystem connections between family and 

school (Bronfenbrenner, 1979, 2005). When fathers attend school events and communicate with 

teachers, family and school systems align rather than operating as separate unconnected contexts. 

Family systems theory explains how co-parenting quality affects child outcomes independent of 

father–child relationship quality. Parents who communicate effectively about children reduce 

conflict exposure that elevates youth stress (Teubert & Pinquart, 2010). Identity-based 

motivation theory explains why father identity development precedes and enables behavior 

change (Oyserman, 2013). Men who internalize engaged father identity experience cognitive 

dissonance when considering absence or minimal involvement. 

Key Assumptions 

The BTBD logic model rests on assumptions that must hold for pillar effectiveness: 

● Fathers want to engage with children but lack capacity rather than lacking desire. 

● Mothers and schools will welcome increased father involvement when fathers 

demonstrate appropriate behavior and genuine engagement interest. 

● Co-parenting relationships can improve through communication skill building even when 

romantic relationships have ended and conflict history exists. 

● Justice-involved and non-custodial fathers can overcome systemic barriers to engagement 

when provided with practical support and advocacy. 
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● Twelve weeks provides sufficient time for meaningful identity and skill development 

though ongoing support sustains changes. 

● Father engagement produces youth outcomes even when fathers have limited financial 

resources, recognizing that presence and involvement matter independent of economic 

provision. 

4.7 Synergistic Effects and Household Ecosystem Transformation 

The four-pillar model achieves its greatest impact when households engage multiple pillars 

simultaneously. Synergistic effects emerge as changes in one domain facilitate and reinforce 

changes in other domains. The result is household ecosystem transformation rather than isolated 

individual improvements (Henggeler et al., 2009; Weisz & Kazdin, 2010). 

"Figure 4.7 illustrates the expected synergistic effects when households engage in three or more 

pillars simultaneously." 
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Mechanisms of Synergy 

Consider a household where a 15-year-old male youth enrolls in SFC while his father 

participates in BTBD. The youth begins developing scholar identity while the father undergoes 

parallel identity transformation as engaged father. These simultaneous processes reinforce one 

another. 

When this household also participates in E&L, additional reinforcement occurs. Weekly meal 

preparation creates structured time where father and son interact positively. Reading recipes 

together provides natural conversation starters and skill-building opportunities. The monitoring 

that occurs during mealtime enables the father to know what is happening in his son’s life and 

intervene before problems escalate (Fiese & Schwartz, 2008). 

If the father or youth enrolls in SoB, economic improvements reduce household stress. Financial 

stability enables the father to maintain consistent child support payments, reducing conflict with 

the mother and creating better co-parenting conditions (Conger et al., 2010; Wadsworth & 

Santiago, 2008). 

The synergistic effects operate through multiple mechanisms simultaneously. Cognitive 

mechanisms include identity reinforcement across contexts. Behavioral mechanisms include skill 

transfer and habit formation. Social mechanisms include relationship strengthening and network 

expansion. Economic mechanisms include resource accumulation and stress reduction. These 

mechanisms compound rather than simply adding together. 

"Cross-pillar integration protocols (Table G4) ensure coordinated service delivery." 
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Dosage and Timing Considerations 

The optimal approach involves simultaneous engagement in multiple pillars rather than 

sequential participation. Simultaneous engagement enables the real-time reinforcement that 

produces synergistic effects. Practical considerations may require phased implementation for 

some households. Implementation research documented in Chapter 5 will specify recommended 

phasing strategies based on household assessment. 

Minimum effective dose remains an empirical question. The hypothesis is that at least two pillars 

are required for sustained change because single pillars cannot overcome the cumulative 

disadvantage created by multiple deficits operating simultaneously (Henggeler et al., 2009; 

Weisz & Kazdin, 2010). 

Household as Unit of Change 

The household-first paradigm treats the household as the unit of change rather than the individual 

youth. This perspective recognizes that youth behavior reflects family system dynamics, not only 

individual characteristics (Bronfenbrenner, 1979, 2005; Fraser et al., 2019). 

A transformed household exhibits specific characteristics. Parents develop capacity to create 

structured routines, maintain consistent monitoring, provide economic stability, model prosocial 

behavior, and maintain engagement despite challenges. Youth receive identity affirmation, skill 

development support, educational encouragement, and accountability within the household rather 

than relying solely on external institutions. 

This household transformation proves particularly powerful in contexts where external 

institutions provide minimal support. The I-94 corridor contains communities where schools 
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struggle with limited resources, where police relationships remain strained, and where social 

services face overwhelming caseloads. In these contexts, household capacity becomes especially 

critical because external supports cannot compensate for household deficits (Wilson, 1987). 

The household ecosystem perspective also recognizes sustainability advantages. Households 

maintain capacity after formal supports end whereas individual interventions often fade when 

external support withdraws. Parents who develop monitoring skills through E&L continue using 

those skills long after meal kit delivery ends. Fathers who establish school involvement patterns 

through BTBD maintain involvement as children progress through grades. Youth who internalize 

identities through SFC carry those identities into adulthood. 

 "Household-level implementation protocols are specified in Table G5." 

Theoretical Integration 

The four-pillar household-first model integrates multiple theoretical perspectives into a unified 

framework: identity-based motivation, routine activity theory, social learning theory, ecological 

systems theory, family systems theory, father involvement theory, and multi-component 

intervention research (Bronfenbrenner, 1979, 2005; Henggeler et al., 2009; Oyserman, 2013; 

Weisz & Kazdin, 2010). 

These theoretical perspectives complement rather than compete with one another. Identity 

development creates motivation for behavior change. Economic opportunity provides means for 

legitimate goal achievement. Family routines structure time and enable monitoring. Father 

engagement provides modeling and social capital. All four mechanisms operate simultaneously 

within household contexts shaped by community conditions and historical legacies. 
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The integrated theory generates testable hypotheses about pathways and mechanisms. Mediation 

analyses test whether proximal outcomes account for distal outcomes as the theory predicts. 

Moderation analyses test whether pillar effects depend on context or participant characteristics. 

Dismantling studies could eventually test whether all four pillars are necessary or whether some 

subset produces comparable effects. The theory remains open to revision based on empirical 

evidence while providing clear predictions for testing (Fraser et al., 2019). 

CROSS-PILLAR SYNERGY HYPOTHESES 

The household-first model hypothesizes that simultaneous engagement across multiple pillars 

creates synergistic effects exceeding the sum of individual pillar contributions. Key synergy 

mechanisms: 

• SFC + E&L: Identity development (SFC) combined with literacy practice (E&L) creates 

reinforcing academic identity 

• SFC + BTBD: Youth and father parallel development amplifies identity formation and 

behavioral modeling 

• SoB + BTBD: Father economic stability (SoB) enables consistent engagement (BTBD), 

creating household economic foundation 

• E&L + BTBD: Household routines (E&L) provide structure for father involvement (BTBD), 

strengthening family systems 

• All Four Pillars: Comprehensive household transformation addresses identity (SFC), 

economics (SoB), routines (E&L), and relationships (BTBD) simultaneously, creating protective 

household environment.  
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CHAPTER 5 - IMPLEMENTATION PROCEDURES  

Households Are the Solution 

This chapter documents how the four-pillar household-first model is implemented on the 

ground, delivered through solutions that empower parents and their children in real time. This 

implementation plan outlines organizational structure, community partnerships, staffing, 

training, timeline, opportunity guardrails, risk management, and media strategy. It reflects 

two decades of Carter’s national work (2005–2025) and his I-94 corridor execution (2022–

2025) rooted in measurable, documented results. 

"Community partner organizations and their roles are listed in Table L4." 

Solutions are not events. They are structures households can use long after outsiders leave. 

This chapter explains how that structure is built, delivered, and sustained. 

5.1 Organizational Structure and Governance 

Lead Organization: Carter Empowers 

Carter Empowers serves as the lead implementing organization. Founded and led by Bruce C. 

Carter, its mission aligns with the central proposition of this dissertation: parents, not 

institutions, are the primary solution to violence, illiteracy, and economic failure among 

Black males ages 12–26. 

Unlike grant-driven nonprofits, Carter Empowers is built on 20 years of active community 

work in neighborhoods across America. This credibility is critical in communities where 

institutions have historically harmed or failed families (Sampson, 2012; Anderson, 2015; Carter 

Empowers Research Archive, 2005–2025). 
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The organization maintains a proven track record with: 

● Staff of 2 FTE and contracted solution facilitators 

● Annual operating budget of $900,000 

● Established father, household, and small-business relationships along I-94 

Practitioner-Researcher Dual Role 

Bruce C. Carter serves as both the President of Carter Empowers and a practitioner-researcher. 

This insider role provides: 

● Trust is inaccessible to outside researchers 

● Real-time insight into household dynamics 

● Access to communities historically ignored by traditional research 

To protect research integrity, safeguards include: 

● Independent data collectors 

● Secure data systems 

● IRB oversight 

(Texas Seminary Christian University IRB, 2025) 

5.2 Site Selection and Community Context 

Geographic Scope: I-94 Corridor 

The household-first solutions operate in: 

● Milwaukee 

● Racine 
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● Kenosha 

These sites reflect: 

● High concentrations of Black males 12–26 

● Daily exposure to violence risk 

● Illiteracy above state averages 

● Concentrated father absence 

● Economic exclusion and food deserts 

 (Heller, 2014; Small & Feldman, 2012; Carter Empowers Research Archive, 2022–2024) 

How the Solutions Operated in Real Time 

Racine 

● A storefront location functioning as a combined SFC and SoB training space 

● E&L meal kit distribution hub 

● Local convenience stores served as micro-hubs for food access and family recruitment 

This followed Carter’s philosophy of building from what the neighborhood already has, not 

waiting for a perfect facility. 

 Milwaukee 

● Delivered solutions through trusted existing organizations, not a new location 

● Partnerships leveraged existing trust networks rather than competing with community 

providers 

● BTBD father activities occurred inside community venues without institutional branding 
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Kenosha 

● Smaller early footprint 

● Focus on SFC recruitment, early sessions, and household onboarding 

● E&L filming and limited meal kit distribution tied to My Grocery Store alignment 

● A phased build-out based on family demand and capacity 

This approach avoided premature scaling, matching Bruce’s principle: 

“Start where the families are ready, not where the money is loud.” 

Context-Driven Engagement 

These communities face overlapping resource deserts—food, employment, literacy, and father 

engagement (Sampson, 2012; Edin & Nelson, 2013; Carter Empowers Research Archive, 2022–

2025). Yet they also hold social capital, cultural assets, and resilience often invisible to 

institutions (Anderson, 2015). The four-pillar household model builds on these assets rather than 

“fixing” presumed deficiencies. 

5.3 Staffing and Training 

Staff roles are not “service providers.” They are solution facilitators enabling parental 

leadership. 

Staff in this model are not traditional service providers; they function as solution facilitators 

whose primary role is to equip and elevate parental leadership. Each position is designed to 

support households in building capacity, strengthening routines, and sustaining the four-pillar 

solutions over time. 
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The Project Director provides overall leadership for implementation. This role ensures that 

delivery remains faithful to the household-first philosophy and that the voices, needs, and 

experiences of participating families guide decision-making across sites. 

SFC Facilitators are responsible for delivering identity and mindset development. They guide 

youth and fathers through sessions focused on self-regulation, conflict resolution, goal-setting, 

and the foundational elements that shape personal development and desistance from violence. 

SoB Coordinators support households in developing economic agency. Their work centers on 

helping participants generate income through employment, microenterprise, or entrepreneurship 

pathways, ensuring that families have practical tools to stabilize financially. 

The E&L Coordinator manages meal kit distribution, cooking routines, and the broader literacy 

ecosystem built around family meals. This role ensures that literacy development emerges 

naturally through cooking, conversation, and shared household routines. 

BTBD Facilitators work directly with fathers on capacity building and co-parenting 

development. They help men strengthen emotional presence, communication, and engagement 

with their children’s education and daily life. 

Finally, the Data Manager and Research Assistant operate independently from facilitators to 

collect, manage, and protect all evaluation data. Their purpose is to ensure accuracy, integrity, 

and objectivity in the research process. 

"Personnel costs and staffing allocations are detailed in Table J2." 

 "Program materials and supplies by pillar are itemized in Table J3." 
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Together, these roles form a coordinated staffing structure that centers household transformation 

rather than institutional service delivery. 

Hiring Philosophy 

Carter Empowers prioritizes: 

● Lived experience over degrees 

● Cultural competency over résumés 

● Black male facilitators where identity match matters 

Institutional proxies cannot teach identity or fatherhood credibility. Bruce teaches: 

“Credentials don’t raise boys. Fathers do.” 

Training Approach 

Initial and ongoing training includes: 

● Household-first philosophy 

● Trauma-aware engagement 

● Identity development facilitation 

● Economic empowerment methods 

Training is relational and applied, not lecture-based, reflecting evidence that skill adoption 

requires modeling and practice (Bandura, 1997; Carter Empowers Research Archive, 2005–

2025). 

5.4 Implementation Timeline 

Three-year phased delivery: 
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1. Preparation & Hiring 

2. Baseline Data & Household Onboarding 

3. Active Solution Delivery 

4. Midpoint Data Collection 

5. Year-End Follow-Up 

6. Evaluation 

7. Dissemination & Sustainability 

All delivery aligns with school schedules, court calendars, and household availability—never 

institutional convenience. 

"The Year 1 implementation budget is summarized in Table J1." 

 "Resource allocation by site is presented in Table J4." 

 "The 36-month implementation timeline with key milestones is presented in Table L5." 

"The Carter Empowers Network (Figure M.6) provides ongoing community support and 

resource sharing." 

5.5 Opportunity Guardrails 

Solutions fail when access barriers are ignored. The household-first model removes barriers 

through: 

● Transportation support 

● Childcare for solution sessions  

● Flexible nights/weekends scheduling 

● Meals provided at sessions 
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● E&L meal kit home delivery 

These guardrails represent equity in practice, not theory. Families don’t need “motivation.” 

They need access. 

5.6 Risk Management and Participant Safety 

Household Safety Protocols 

● Safe facilities 

● De-escalation training 

● Emergency procedures 

Data Protection 

● HIPAA-aligned storage 

● IRB monitored 

● Independent data collection 

Mandated Reporting 

Handled with cultural competence, transparency, and respect for family dignity. 

Dropout Mitigation 

Missed sessions generate outreach, not removal. Households receive support, not punishment. 

5.7 Communication & Media Strategy 

Media amplifies solutions and reverses deficit narratives about Black fathers and sons. CIH 

Media Group films: 
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● E&L cooking shows 

● Father engagement stories 

● Youth entrepreneurship spotlights 

Consent is ethical and empowering—not exploitative. Stories are tools. They belong to the 

families, not the funders. 

5.8 Budget & Sustainability 

Long-term sustainability occurs when household transformation continues without dependence 

on grants, individual facilitators, or institutions. The four-pillar household-first model 

deliberately builds structures that families can continue using after formal solution delivery ends. 

A central sustainability mechanism is The Carter Empowers Network, a secure digital 

community platform accessible at: 

   https://network.carterempowers.com/ 

The Network functions as an ongoing ecosystem for household success, providing: 

● Weekly virtual learning sessions on identity, reading, entrepreneurship, nutrition, and 

father engagement 

● Direct access to Carter Empowers facilitators for support, Q&A, and accountability 

● Job and business referrals through a private marketplace 

● School support tools for parents to navigate education systems 

● Continuous BTBD father engagement through online rites-of-passage tools, dad 

communication channels, and co-parenting resources 

https://network.carterempowers.com/
https://network.carterempowers.com/
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● E&L cooking and literacy content, including recipe videos, nutritional lessons, and 

family reading modules 

● Financial literacy and investment workshops supporting Standing on Business growth 

The Network ensures that households remain active, not “graduate and disappear,” a flaw 

responsible for the failure of most short-term, grant-driven programs (Whitehurst & Croft, 2015; 

Carter Empowers Research Archive, 2005–2025). Instead of dependency, the Network creates: 

● Intergenerational continuity 

● Household accountability 

● Parent-to-parent community mentorship 

Most importantly, the Network reinforces Carter’s principle: Solutions must outlive facilitators, 

funding cycles, and physical buildings. 

 "The funding diversification and sustainability strategy is outlined in Table J5." 

The Network, combined with local business partnerships, micro-enterprise revenue from SoB, 

and multi-site community distribution models, allows the four-pillar household-first model to 

sustain itself economically and socially. This positions households, not institutions, as the drivers 

of long-term safety, literacy, and prosperity. 

 "Figure M.7 presents the cost-effectiveness analysis and household ownership transition 

model." 

5.9 Conclusion 

Chapter 5 demonstrates how Carter’s household-first model moves from philosophy to action: 

identity, economics, literacy, and father engagement delivered through real solutions, not 

temporary programs. Parents become protectors. Households become safe ecosystems. 
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Communities build their own infrastructure of protection — without waiting for institutions to 

save them. Sustainability is secured not through philanthropy, but through the Carter Empowers 

Network, a digital ecosystem where households continue learning, earning, and leading long 

after external support ends. 

This is how constructive genocide is disrupted. 

Not through budgets. Not through institutions. 

But through households equipped to win. 
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CHAPTER 6 - EVALUATION FRAMEWORK 

6.1 Introduction to Evaluation Framework 

This chapter details the evaluation framework used to measure the effectiveness of the four-

pillar household-first solutions designed to reduce violence and improve educational outcomes 

for Black males ages 12–26 throughout the I-94 corridor. The Carter Empowers model treats 

parents not as spectators but as the primary protective factor, and therefore evaluation must 

measure household change, not just individual student progress. 

The evaluation addresses six research questions grounded in the core belief that households—

not institutions—produce the strongest safety and learning outcomes: 

● RQ1: Do SFC participants demonstrate greater improvements in personal development 

protective factors compared to controls? 

● RQ2: Do SoB participants achieve greater economic stability and show reduced violence 

involvement compared to controls? 

● RQ3: Do E&L participants demonstrate improved family routines, food security, and 

reading proficiency compared to controls? 

● RQ4: Do BTBD participants show increased father presence and improved youth 

outcomes compared to controls? 

● RQ5: Do families engaging multiple pillars show synergistic benefits exceeding additive 

effects? 

● RQ6: What implementation experiences, barriers, and facilitators shape engagement and 

outcomes in households and communities? 
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Data collection occurs at: 

● Baseline (Month 0) 

● 6 Months 

● 12 Months 

● 18-Month Follow-Up (required for sustained violence reduction; see Sawyer et al., 

2018) 

 "The outcome measures framework (Table K1) specifies targets for each pillar." 

"The 12-month data collection timeline is detailed in Table K2." 

A Community Advisory Board (CAB) composed of parents and community leaders from 

Milwaukee, Racine, and Kenosha co-interprets findings to prevent deficit bias. Simply put: 

Black families do not need to be studied—they need to be heard. 

6.2 Primary Outcomes by Pillar 

Solid Foundation Certification (SFC) Personal Development Outcomes 

Primary Outcome: 

● Reduction in violence involvement (self-report + school + police data) 

Secondary Mechanisms: 

● Self-efficacy 

● Positive identity shift 

● Emotional regulation 
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Theory of Change: 

 SFC → Self-efficacy + Identity transformation → Reduced violence as validation method → 

Safety and school engagement (informed by Oyserman, 2013; Helliwell & Wang, 2019) 

Standing on Business (SoB) Economic & Safety Outcomes 

Primary Outcome: 

● Legal income generation (employment or entrepreneurship documentation) 

Secondary Mechanisms: 

● Time-use substitution away from high-risk activities 

● Economic agency and stability 

● Entrepreneurial viability using household networks 

"Pillar-specific outcome indicators and success thresholds are provided in Table K3." 

Theory of Change: 

 Opportunity for legal income → Time structure + income alternatives → Reduced illegal activity 

+ reduced violence involvement  (aligned with Heller, 2014 and Pager, 2003) 

Eatz & Learn (E&L) Household Routine & Literacy Outcomes 

Primary Outcome: 

● Family meal routine frequency and quality 

Secondary Outcomes: 

● Reading proficiency at 4th-grade level 
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● School engagement metrics (attendance, discipline, homework) 

● Food security status 

Theory of Change: 

 Family meals + reading during cooking → Literacy skill growth + supervision + emotional bonds 

→ Reduced school failure and behavior issues (informed by Fiese & Schwartz, 2008) 

Becoming The Best Dad (BTBD) Father Engagement Outcomes 

Primary Outcome: 

● Increased Father Presence Index (FPI) score 

Secondary Outcomes: 

● Co-parenting quality 

● Father identity development 

● School involvement 

● Child support compliance for justice-involved fathers 

Theory of Change: 

Parallel development model → Father identity + father skills → Increased presence + shared 

decision-making → Youth stability and reduced risk (supported by Jeynes, 2015; Sarkadi et al., 

2008) 

Multi-Pillar Synergy Analysis (RQ5 & RQ6) 

The evaluation tests whether multiple pillars create multiplicative—not additive—effects. 

Expected outcomes: 
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● More than 2 pillars → Non-linear reductions in violence 

● 3+ pillars → Major increases in reading, income, and father presence 

● 4 pillars → Household transformation 

"The household progress tracking matrix (Table K4) enables real-time monitoring of family 

outcomes." 

This phenomenon is evaluated using interaction terms in multilevel models and qualitative 

cross-pillar narratives from household interviews. 

"Table 6.2 outlines the data analysis plan, linking each research question to appropriate 

statistical methods." 
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6.3 Key Performance Indicators & Measurement Instruments 

"Figure 6.3 maps key performance indicators to their corresponding measurement instruments." 

 

RQ6 is evaluated across ALL pillars, using household narratives, facilitator logs, 

observation diaries, and CAB reviews. This treats implementation experience as an 

outcome that shapes every other outcome. 

6.4 Dashboards, Reporting, and Household Transparency 

Reporting must serve families before institutions, therefore: 



   

 

   

 

128 

● Households receive plain-language scorecards. 

● Schools and courts receive aggregate outcome reports only. 

● Community receives annual positive-frame reporting (never deficit narratives). 

The Carter Empowers Network becomes the repository of: 

● Family learning modules 

● Alumni pathways 

● Father engagement records 

● Household economic tracking 

Only when families own the data will they own their transformation. 

"The complete statistical analysis plan is provided in Table I1." 

6.5 Monitoring, Continuous Learning, and RQ6 Implementation Evaluation 

Monitoring in this study integrates three elements—safety, implementation quality, and lived 

household experience—to ensure that each solution is delivered effectively across all sites. The 

monitoring system is designed to track both immediate risks and long-term growth while also 

documenting how families experience the four pillars in real time. 

The model relies on three distinct monitoring streams, each serving a different purpose and 

using its own data sources. 

Safety Monitoring focuses on identifying any potential harm, risk, or emotional instability that 

may emerge during program participation. This stream analyzes incident reports, emotional 

escalations, and any documented crisis patterns that may require intervention. Its goal is to 

ensure that all households remain safe and supported throughout the implementation process. 
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Fidelity Monitoring evaluates whether each solution is being delivered as designed. This stream 

relies on observation checklists, facilitator logs, and session-by-session implementation records. 

Fidelity monitoring ensures that the core components of each pillar—identity development, 

literacy routines, economic activities, and father engagement—are executed consistently across 

households and sites. 

Experience Monitoring (RQ6) examines how households actually experience the four pillars 

and how those experiences contribute to synergistic effects. This stream includes focus groups, 

reflection logs, and semi-structured interviews collected across the 12-month study. The purpose 

is to understand not only what was implemented, but how families perceived it, integrated it, and 

were impacted by it. 

Together, these three monitoring streams provide a comprehensive framework for continuous 

learning and evaluation, allowing the study to capture both the measurable outcomes and the 

lived realities of household transformation. 

RQ6 uses: 

● Parent voice analysis (how parents describe role change) 

● Father identity narratives 

● Barriers & supports tracking 

● Dropout narrative coding (why some leave and what would have kept them) 

If households cannot access a solution, the failure belongs to the solution—not the 

household. 
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This principle drives solution redesign, not household blame. 

6.6 Data-Sharing Governance 

Data partners (schools, courts, police, employers) participate through legally binding data-

sharing agreements, with IRB oversight via Texas Seminary Christian University. 

● FERPA governs educational data 

● HIPAA governs household records storage 

● State confidentiality statutes govern juvenile justice data 

● Father records require dual consent (both parent guardians when applicable) 

"Missing data handling procedures are detailed in Table I4." 

Data are secured in encrypted systems managed internally through the Carter Empowers 

Network, which acts as the long-term storage and learning platform for participating 

households. 

6.7 Cost, Sustainability & Household Ownership 

Cost-effectiveness is measured not just financially, but in life outcomes preserved. 

● Preventing one homicide saves $335,000–$1.3 million in public cost (CDC, 2022). 

● Raising one child to reading proficiency increases lifetime earnings by $150K–$350K 

(Chetty et al., 2014). 

● Recovering one father into school engagement reduces juvenile justice contact by 23–

40% (Maldonado et al., 2006; Jeynes, 2015). 

If a solution pays for itself in human life, the ROI is moral, not financial. 
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Sustainability is achieved through: 

● Carter Empowers Network subscription for alumni families 

● Employer contributions through SoB placement fees 

● Food distributor partnership discounts for E&L 

● Court partnership reimbursements for BTBD 

"Multilevel model specifications accounting for nested data structure are presented in Table I5." 

6.8 Conclusion 

The evaluation framework stands on one central belief: Parents are not community problems—

they are community solutions when equipped and respected. 

Chapter 6  therefore measures: 

● What changes 

● How it changes 

● Why it changes 

● Whether the solutions honored households enough to work 

Families are not subjects—they are co-architects of safety, learning, and legacy in the I-94 

corridor and beyond.  
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CHAPTER 7 - EXPECTED RESULTS AND ANALYTIC STRATEGY 

7.1 Introduction 

This chapter outlines the expected results of a 12-month, mixed-methods, quasi-experimental 

evaluation of the household-first, four-pillar model for Black males ages 12–26 in the I-94 

corridor of Wisconsin. These expectations are grounded in twenty years of practice-based 

evidence collected in households, schools, neighborhood settings, and justice-system contexts—

evidence that consistently points to the same conclusion: when parents receive tools, support, 

and structure, young people change (Carter, 2005–2025). 

Data collection is not yet complete; therefore, what follows represents anticipated outcomes to be 

tested under formal research conditions. The projections are based on what has already been 

proven repeatedly in community settings: institutions cannot touch the 7,500 hours youth spend 

outside of school, but households can (Hattie, 2023; Shonkoff et al., 2012). 

This expectation is further strengthened by a decade of published action-research that 

documented job creation, fatherhood barriers, educational deficits, and community-based 

economic innovation among 543 Black males in Dallas (Donaldson & Carter, 2018) 

That body of work demonstrates the researcher’s field-based positionality and long-term 

commitment to solutions emerging from within the household, not outside of it. 

7.1.1 Study Design Overview 

A concurrent mixed-methods design will be used: 
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● Quantitative: A quasi-experimental design with matched comparison groups using 

propensity score matching on baseline risk, father presence, reading proficiency, 

neighborhood disadvantage, and violence history. 

● Qualitative: Semi-structured interviews, household observations, focus groups, and 

father engagement interviews documenting lived experiences under each pillar. 

● Mixed Integration: Joint displays linking changes in mindset, literacy, economic 

routines, and father presence to violence and educational outcomes (Creswell & Clark, 

2018). 

This design tests the central premise behind two decades of real-world work: household 

transformation precedes youth transformation (Carter, 2005–2025). 

7.1.2 Sample Characteristics 

The expected sample will include: 

● 150–200 intervention households 

● 150–200 comparison households 

● Youth ages 12–26 

● 65–70% single-parent households 

● 70–80% reading below proficiency 

● 55–60% with limited father contact 

● 40–45% with prior violence involvement 

These baseline indicators reflect entrenched structural inequities in Black communities, 

including Milwaukee’s reading crisis (Wisconsin DPI, 2023) and national patterns of violence 
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exposure (Stein et al., 2018). "Effect size interpretations follow conventions outlined in Table 

I3." 

7.1.3 Organization of Expected Findings 

Expected results are presented by: 

● Personal development and violence (SFC) 

● Reading and academic achievement (E&L) 

● Economic stability and violence reduction (SoB) 

● Father presence and youth outcomes (BTBD) 

● Multi-pillar synergy 

● Mediation mechanisms 

Throughout, the model holds one consistent truth: parents are the solution when equipped — 

not the blame (Carter, 2005–2025). 

"Figure M.8 organizes expected findings across all four agents of constructive genocide." 

7.2 Expected Sample Characteristics and Baseline Equivalence 

7.2.1 Recruitment and Retention Expectations 

Recruitment Sources: 

● School referrals: 40–45% 

● Justice system referrals: 25–30% 

● Community/word-of-mouth: 25–30% 
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Retention Expectations: 

● Youth (SFC, SoB): 60–70% 

● Parents (E&L, BTBD): 55–65% 

Attrition is expected mainly in weeks 3–5 — a critical period before routines solidify (Carter, 

2005–2025). 

7.2.2 Expected Baseline Characteristics 

● 75–80% reading below grade level 

● 40–45% violence involvement 

● 55–60% food insecurity 

● 55–60% limited father presence 

● GPA 1.8–2.2 

These align with structural inequality research (Sampson & Wilson, 2020). 

7.2.3 Baseline Equivalence Expectations 

Propensity score matching (Rosenbaum & Rubin, 1983) is expected to produce no significant 

baseline differences. Remaining imbalance will be controlled using multilevel regression 

models. 

7.1.2 Sample Characteristics 

Expected sample: 

● 150–200 intervention households 

● 150–200 comparison households 
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● Youth ages 12–26 

● Approximately 65–70% single-parent households 

● Approximately 70–80% below reading level proficiency 

● Father contact less than weekly for 55–60% of cases at baseline 

● 40–45% youth with prior violence involvement 

Low baseline reading reflects regional data where fewer than 10% of Black boys read at grade 

level by fourth grade in Milwaukee (Wisconsin DPI, 2023). Baseline violence aligns with 

disproportionate exposure to community violence among urban Black youth nationally (Stein et 

al., 2018).  

7.1.3 Organization of Expected Findings 

Expected results are presented: 

1. Personal development and violence (SFC) 

2. Reading and academic achievement (E&L) 

3. Economic stability and violence reduction (SoB) 

4. Father presence and youth outcomes (BTBD) 

5. Multi-pillar synergy 

6. Mediation mechanisms confirming theory 

All outcomes will be tested while acknowledging that parents are the solution when equipped, 

not when blamed (Carter, 2005–2025; Shonkoff et al., 2012). 
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7.2 Expected Sample Characteristics and Baseline Equivalence 

7.2.1 Recruitment and Retention Expectations 

Recruitment Sources: 

● School referrals: 40–45% 

● Justice system referrals: 25–30% 

● Community/word-of-mouth: 25–30% 

Retention Expectations: 

● Youth (SFC, SoB): 60–70% 

● Parents (E&L, BTBD): 55–65% 

Attrition is expected mainly in weeks 3–5 — a critical period before routines solidify (Carter, 

2005-2025)  

7.2.2 Expected Baseline Characteristics 

Expected conditions: 

● 75–80% reading below level 

● 40–45% violence involvement 

● 55–60% moderate/high food insecurity 

● Father presence limited for 55–60% 

● GPA between 1.8–2.2 

High-risk indicators align with national patterns of structural inequality that concentrate violence 

and educational inequity in Black communities (Sampson & Wilson, 2020; Stein et al., 2018). 
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7.2.3 Baseline Equivalence Expectations 

Propensity score matching (Rosenbaum & Rubin, 1983) is expected to produce no significant 

baseline differences (p > .05) between groups. Any remaining imbalance will be statistically 

controlled using multilevel regression models.   

7.3 Expected Participation Patterns and Fidelity 

7.3.1 Expected Pillar Engagement 

Families will self-select pillars based on immediate needs — reflecting real-life transformation, 

not program compliance. Families choose solutions when they solve real problems; they reject 

programs when they impose requirements (Carter, 2005–2025).  "Based on comparable 

interventions, Table 7.3 presents the projected effect sizes for each outcome domain." 
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7.3.2 Expected Dosage and Completion 

High-dosage participation is expected to strongly predict outcomes, consistent with dose-

response effects in violence prevention (Hawkins et al., 1992) and educational development 

(Hattie, 2023). 

7.3.3 Fidelity Expectations 

● E&L deliveries > 95% 

● SFC content coverage ≥ 85% 

● BTBD mentoring sessions ≥ 80% fidelity 

● SoB employment/entrepreneur support ≥ 75% 

High fidelity is predicted because solutions are delivered in alignment with household rhythms, 

not imposed on them (Carter, 2005–2025). 

7.4 Expected Results for RQ1: Personal Development and Violence Prevention (SFC) 

Research Question 1: To what extent does SFC improve self-regulation, self-efficacy, growth 

mindset, and violence desistance among Black males ages 12–26? 

Hypothesis 1: SFC participants will demonstrate medium-range improvements in growth 

mindset, self-efficacy, and self-regulation (d = 0.4–0.6), with at least a 30% reduction in 

violent incidents relative to a matched comparison group. 

 (Carter, 2005–2025; Hattie, 2023; Oyserman, 2015). 
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7.4.1 Expected Proximal Outcomes (Mindset and Self-Regulation) 

● Growth Mindset expected increase (d ≈ .52) 

 → aligns with identity-based motivation theory showing that future-oriented identity 

reduces risky behavior (Oyserman, 2015). 

● Self-Efficacy expected increase (d ≈ .48) 

 → increased belief in ability to succeed correlates with reductions in delinquency 

(Hattie, 2023). 

● Self-Regulation expected increase (d ≈ .45) 

 → enhanced impulse control is associated with lower violence (Mrazek & Haggerty, 

1994). 

● Future Orientation expected increase from 40% goal articulation to 75–80% 

 → practitioner data consistently shows “vision precedes action” (Carter, 2005–2025). 

7.4.2 Expected Distal Outcomes (Violence and School Engagement) 

SFC participation is expected to produce measurable improvements in several distal outcomes 

tied to school engagement and reductions in violence. Violent incidents among participants are 

anticipated to decrease by 32–35%, reflecting the program’s focus on identity development, 

emotional regulation, and future orientation. School suspensions are expected to decline by 25–

30%, as increases in self-regulation and constructive decision-making reduce the frequency of 

behavior that triggers disciplinary actions. 

Police contact is projected to drop by 28–32%, consistent with practitioner data showing that 

youth who strengthen identity, routine, and self-efficacy become less entangled in high-risk 

environments. School attendance is expected to rise by 5–6%, driven by improvements in 
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motivation, emotional stability, and family routines that support daily structure. Finally, GPA is 

expected to increase by 0.3–0.4 points, a shift reflecting enhanced engagement, reduced 

suspensions, and stronger support from the household once identity and mindset interventions 

take hold. These anticipated results align with prior research demonstrating that developmental 

interventions centered on identity and self-regulation create lasting reductions in violence and 

measurable academic improvement (Stein et al., 2018; Shonkoff et al., 2012). 

7.4.3 Expected Dose-Response Relationships 

Participants attending 11+ sessions are expected to show: 

● 40–45% violence reduction, versus 

● 15–20% for low dosage 

Dose-response aligns with prevention literature showing greater exposure increases effectiveness 

(Hawkins et al., 1992). 

7.4.4 Expected Qualitative Themes 

Expected participant narrative themes: 

● Identity Shift: “I see who I want to become.” 

● Brotherhood Accountability 

● Positive Role Models replacing deficit-based messaging 

These themes reflect identity-based motivation theory (Oyserman, 2015) and practitioner 

observations (Carter, 2005–2025). 
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7.5 Expected Results for RQ2: Reading Proficiency and Educational Outcomes (E&L) 

Research Question 2: To what extent does E&L improve reading proficiency, school 

attendance, GPA, and disciplinary outcomes? 

Hypothesis 2: E&L will generate at least one full grade-level reading gain over 12 months, 

outperforming typical expected growth of 0.3–0.4 levels for below-grade readers (Wisconsin 

DPI, 2023). 

7.5.1 Expected Reading Proficiency Outcomes 

● Average Gain: +1.2 grade levels 

● Below-4th readers: +1.8 levels 

● Reduction in below-grade readers from 75% to 55–60% 

These changes are expected because reading is embedded in low-stakes meal routines, which 

reduce reading anxiety and increase frequency (Hattie, 2023; Shonkoff et al., 2012). 

7.5.2 Expected Mechanisms: Low-Stakes Literacy Practice 

Expected qualitative themes: 

● Reading Without Judgment 

● Functional Literacy Through Recipes 

● Family Bonding Through Reading 

The mechanism aligns with research showing reading is strengthened by positive emotional 

environments (Shonkoff et al., 2012) and daily repetition (Hattie, 2023). 
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7.5.3 Expected Educational Engagement Outcomes 

E&L participation is expected to generate improvements across multiple dimensions of school 

engagement. Student attendance is projected to increase by 3–5%, reflecting stronger morning 

routines, improved nutrition, and a more positive emotional climate at home. Homework 

completion rates are anticipated to rise by 25–30% as families adopt consistent mealtime 

schedules and create supportive environments where reading and academic tasks become part of 

the daily rhythm. 

Parent–teacher communication is expected to grow by 40–50%, driven by increased parental 

confidence and engagement that emerges as households participate in shared meal preparation 

and literacy activities. These strengthened relationships help parents feel more equipped to 

advocate for and support their children. Finally, disciplinary referrals are expected to decline by 

25–30%, resulting from improved self-regulation, better school attendance, and the stabilizing 

impact of structured household routines. 

Collectively, these expected outcomes reflect the influence of everyday family practices—meals, 

reading, and shared routines—on educational engagement. They align with research 

demonstrating that consistent household structure leads to measurable improvements in student 

behavior, academic effort, and school connectedness (Carter, 2005–2025; Shonkoff et al., 2012). 

7.6 Expected Results for RQ3: Economic Agency and Violence Reduction (SoB) 

Research Question 3: How do entrepreneurship pathways and job placements affect income, 

violence, and stability among participants? 
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Hypothesis 3: SoB will generate significant income increases, which correlate with reduced 

violence based on both practitioner evidence (Carter, 2005–2025) and national research on 

economic prevention models (Sampson & Wilson, 2020). 

7.6.1 Expected Income Outcomes 

Expected income and employment gains include: 

● Employment: 25–30% → 55–65% 

● Monthly legal income: +$400–$600 

● Microenterprise engagement: 20–25% 

● Illegal/informal income reduction: 30–40% 

These expectations are reinforced by a decade-long action-research study documenting sustained 

self-employment and income gains among 543 Black males in Dallas, even among those facing 

felony records, low educational attainment, and unstable employment histories (Donaldson & 

Carter, 2018). This evidence directly supports the SoB pillar’s focus on entrepreneurship and 

legal income as pathways out of violence and instability.   

7.6.2 Expected Time-Use and Violence Outcomes 

Structured work is expected to reduce violent behavior by 20–25% through time-use substitution 

and legal income. The 2018 study also showed that as participants shifted into legal income 

streams, economically driven violence and crisis-driven behaviors declined significantly 

(Donaldson & Carter, 2018). This supports the anticipated SoB impact on violence reduction. 

Time-use substitution is consistent with criminology research showing reduced idle time reduces 

violence (Sampson & Wilson, 2020) and practitioner data (Carter, 2005–2025). 
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7.6.3 Expected Qualitative Themes 

● Economic dignity 

● Legal income as identity 

● Entrepreneurship as purpose 

Themes align with identity development literature (Oyserman, 2015).  

7.7 Expected Results for RQ4: Household Routines and Parent Engagement (E&L) 

Research Question 4: Does E&L increase family meal frequency, household routines, reading 

time, and parental engagement? 

7.7.1 Expected Household Routine Outcomes 

• Family dinners: 20–25% → 50–60% 

• Household routine index improvement: moderate effect 

• Reading time: 15–20% → 45–55% 

These expectations align with earlier findings that only 40% of adult participants in the Dallas 

cohort held a high school diploma and 20% dropped out senior year (Donaldson & Carter, 2018). 

Such educational gaps highlight why household-based literacy environments like E&L matter. 

7.7.2 Expected Parent Engagement 

● Parent monitoring ↑ 

● Homework support ↑ 

● School involvement ↑ 40–50% 

When parents have tools, they participate more (Hattie, 2023; Carter, 2005–2025). 
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7.7.3 Expected Qualitative Themes 

● “Dinner gave us our family back.” 

● “Recipes helped us read.” 

● “We talk more now.”  

7.8 Expected Results for RQ5: Father Engagement & Youth Outcomes (BTBD) 

● Father Presence Index: 2.8 → 6.5 

● School event attendance: 15–20% → 65–70% 

● Youth violence: ↓ 28–32% 

● GPA: + 0.4–0. 

Prior research showed that 40% of Black fathers in the Dallas cohort owed child support, driven 

largely by unemployment and unstable income (Donaldson & Carter, 2018). This reinforces 

BTBD’s expectation that economic stability and father presence rise together. When fathers earn 

consistently, they show up consistently. 

7.9 Expected Results for RQ6: Household Synergy & Multi-Pillar Effects 

When households engage multiple pillars, effects multiply: 

● E&L + BTBD → strongest reading and attendance gains 

 

● SFC + SoB → strongest violence reductions 

 

● Multi-pillar households → best overall outcomes 
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This matches both the literature and twenty years of practitioner evidence. Synergy aligns with 

multi-risk intervention literature (Mrazek & Haggerty, 1994) and practitioner evidence (Carter, 

2004–2025). 

7.10 Expected Mediation Analysis 

7.10.1 Expected Mediators 

● Growth mindset 

 

● Reading proficiency 

 

● Legal income 

 

● Household routines 

 

● Father engagement 

These mechanisms reflect developmental neuroscience, identity theory, and resilience research 

(Oyserman, 2015; Shonkoff et al., 2012). 

7.10.2 Analytic Strategy 

• Multilevel regression 

 

• Longitudinal modeling 

 

• Bootstrapped indirect effects 

 

Mixed-methods joint displays 

The goal is not only to show that the model works, but to demonstrate why it works — and why 

America must move from institution-first to household-first if it expects different outcomes. 
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7.11 Expected Qualitative Findings 

Across the four pillars, several qualitative themes are expected to emerge based on prior 

practitioner data and research on identity development, household routines, father engagement, 

and economic stability. These themes reflect both the lived experiences of families and the 

mechanisms through which transformation is anticipated to occur. 

For Solid Foundation Certification (SFC), youth are expected to describe significant shifts in 

identity and self-perception. Common themes will likely include statements about seeing a future 

self they want to become, gaining a clearer sense of purpose, and feeling accountable to a 

positive peer group or “brotherhood.” Participants previously exposed to chaotic environments 

often articulate that SFC provides structure, emotional tools, and role modeling that they did not 

encounter elsewhere. Increased confidence, reduced impulsivity, and a sense of belonging are 

expected to surface as core descriptors of their experience. 

Within Eatz & Learn (E&L), families are anticipated to describe emotional safety, 

reconnection, and the rediscovery of shared time. Many parents report that meals “brought the 

family back together,” allowing conversations that had been missing. Youth are expected to 

express that reading became less intimidating when tied to food preparation, and parents may 

highlight that literacy emerged naturally through cooking rather than formal instruction. Themes 

of bonding, renewed communication, and consistency in family routines are expected to be 

central. 

For Standing on Business (SoB), qualitative narratives are likely to focus on dignity, self-worth, 

and the pride associated with earning legal income. Participants often describe entrepreneurship 

as a pathway to personal redemption, especially those with prior justice involvement. Expected 
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themes include the belief that economic opportunity makes them feel respected, trusted, and 

valued. Many will frame income as identity—expressing that legal earnings changed the way 

they see themselves and how their families view them. Fathers, in particular, are expected to 

emphasize the psychological impact of being able to provide financially. 

In Becoming The Best Dad (BTBD), fathers are expected to describe connection, emotional 

growth, and renewed commitment to their children. Narratives often reveal that men who grew 

up fatherless value the opportunity to learn fatherhood through guided support rather than 

criticism. Anticipated themes include recognizing the importance of presence, developing 

communication skills with their child’s mother, and discovering their role in school involvement. 

Fathers may express that they no longer feel ashamed or judged, but instead feel equipped to 

lead, mentor, and show up consistently. 

Finally, across multi-pillar households, families are expected to describe synergy—how 

participating in more than one pillar produces compounding improvements. Parents may describe 

how better communication at dinner improves school engagement, or how income stability 

strengthens father involvement. Youth often report that identity development supports academic 

effort and reduces violent tendencies. These cross-pillar narratives will likely reveal a common 

message: change became possible once the household changed. These themes align with 

identity-based motivation theory (Oyserman, 2015) and neurodevelopment showing that 

belonging precedes learning (Shonkoff et al., 2012). 

"Long-term impact measures extending beyond the intervention period are specified in Table 

K5." 
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7.12 Mixed-Methods Meta-Inferences 

Expected conclusion: 

When parents are equipped, youth outcomes change. Not because institutions increased 

involvement — but because the household became the center of development. 

This hypothesis is supported by: 

● quantitative improvements in violence, reading, GPA, and income 

● qualitative reports of identity shift, household routines, and father connection 

● mediation expected through mindset, reading, parental routines, and father presence 

7.13 Summary of Expected Results 

This section provides a concise summary of anticipated major findings organized by research 

question, preparing for the discussion in Chapter 8. 

RQ1 (SFC - Personal Development): SFC is expected to produce moderate effects on mindset, 

self-regulation, and future orientation (d = 0.45-0.55), with corresponding violence reductions of 

32-35%. Dose-response relationships are anticipated, with higher attendance predicting stronger 

effects. Qualitative themes of identity transformation are expected to align with quantitative 

outcomes. 

RQ2 (Reading and Education): E&L participation is expected to produce reading gains of 1.2 

grade levels over 12 months, significantly exceeding comparison group gains of 0.35 grade levels. 

Effects on attendance and GPA are anticipated to be modest (d = 0.35-0.40). Qualitative data are 

expected to reveal low-stakes family reading as a mechanism. 
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RQ3 (SoB - Economic Agency): Job placement participants are expected to achieve 65-70% 

employment with 60-65% retention at 90 days. Entrepreneurship participants are expected to 

launch businesses at 50-55% rates. Income increases are anticipated to correlate with 20-25% 

violence reductions. Qualitative themes emphasizing dignity of legal income are expected. 

RQ4 (E&L - Household Routines): Family meal frequency is expected to more than double (2.1 

to 4.5 meals/week), with corresponding improvements in parent-child communication (d = 0.55-

0.65) and parental monitoring. These improvements are anticipated to mediate educational and 

behavioral outcomes. 

RQ5 (BTBD - Father Engagement): Father Presence Index is expected to increase from 2.8 to 

6.5 (out of 10) for BTBD completers. Youth whose fathers complete BTBD are expected to show 

28-32% violence reductions and improved educational outcomes. Qualitative themes of "learning 

to be a father" are anticipated. 

RQ6 (Household Synergy): Multi-pillar households are expected to show synergistic effects. 

Four-pillar households are anticipated to demonstrate violence reductions approaching 55-60% 

and reading gains exceeding 2.0 grade levels. Statistical interactions are expected to confirm 

synergy beyond additive effects. 
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CHAPTER 8 - ANTICIPATED FINDINGS AND IMPLICATIONS 

Note: This dissertation follows a proposal format. Anticipated results are based on expected 

findings presented in Chapter 7 and 20 years of practice-based evidence from the Carter 

Empowers Practitioner Archive (Carter Empowers Archive, 2005–2025). "The researcher's 

decade of community-based participatory research (Donaldson & Carter, 2018) informed the 

development of the Four Pillars framework." 

8.1 Introduction and Overview of Anticipated Findings 

This dissertation evaluates a four-pillar household-first model designed to reduce violence and 

strengthen educational outcomes among Black males ages 12–26 in the I-94 corridor 

(Milwaukee, Racine, Kenosha). The model is grounded in ecological systems theory 

(Bronfenbrenner, 1979), identity-based motivation (Oyserman, 2015), routine activity theory 

(Cohen & Felson, 1979), and family systems theory (Bowen, 1978). It positions parents as the 

primary protective factor when equipped with tools across household domains unreachable by 

schools, courts, or nonprofits during the 7,500+ hours per year youth spend outside institutions 

(Carter, 2025; Carter Empowers Archive, 2005–2025). The researcher's decade of community-

based participatory research (Donaldson & Carter, 2018) informed the development of the Four 

Pillars framework and established trust within the I-94 Corridor communities. 

 

 

 

 

 

 



   

 

   

 

153 

"Figure 8.1 provides an overview of anticipated findings across all five research questions." 

 

8.1.1 Central Research Question 

Do parents, when equipped with interconnected solutions (SFC, SoB, E&L, BTBD), create 

protective household environments that reduce violence involvement and strengthen 

educational outcomes for Black males ages 12–26? 

8.1.2 Overview of Expected Findings 

Anticipated findings from Chapter 7 suggest: 
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● Violence Reduction (32–35%) via identity change (SFC), economic stability (SoB), and 

father presence (BTBD). 

● Reading Gains (+1.2 grade levels) driven by low-stakes literacy embedded in family 

meals (E&L). 

● Household Synergy Effects (+55–60% violence reduction; +2.0 grade reading gains) 

when multiple pillars operate together. 

● Mediated Outcomes through mindset, literacy, parental engagement, and father presence 

pathways. 

Conclusion: The results are expected to validate the core premise—parents are the 

solution when equipped appropriately. 

8.2 Interpretation of Anticipated Findings by Pillar 

8.2.1 SFC: Identity as Foundation for Violence Prevention 

Expected outcomes show identity transformation leading to violence reductions of 32–35%, with 

medium effect sizes on mindset (d ≈ 0.45–0.55). Unlike traditional mentoring (d = 0.14–0.18; 

DuBois et al., 2011), SFC leverages: 

● Peer Cohort Accountability (social identity formation), 

● Rites of Passage leading to recognized identity shifts (Carter Empowers Archive, 2012–

2025), 

● Duration long enough to internalize change. 



   

 

   

 

155 

SFC’s strengths align with identity-based motivation theory, which holds that behavior follows 

one’s sense of “who I am” and “who I am becoming” (Oyserman, 2015). Violence becomes 

identity-inconsistent, reducing its appeal. 

Practical Significance: If 100 high-risk youth reduce violence by even 30%, approximately 13–

15 violent incidents annually are prevented—lowering trauma, retaliation, arrest, and death risks. 

8.2.2 SoB: Economic Agency as Violence Prevention 

SoB is expected to increase monthly legal income (from ~$450 baseline to $1,800–$2,000 wage 

income or $800–$1,200 entrepreneurship revenue). This aligns with time-use substitution theory: 

structured, income-generating activity reduces opportunities for violence (Cohen & Felson, 

1979). It also targets instrumental violence caused by financial desperation (Anderson, 1999). 

The dual pathways—employment and self-employment—address discrimination and reentry 

barriers (Pager, 2003), allowing participants to choose what restores dignity and belonging. 

Qualitative themes from 20 years of practice confirm this: 

“Legal money means I can look my kids in the eye.” —Father, Milwaukee (Carter 

Empowers Archive, 2025) 

This expands economic impact beyond income into identity, dignity, confidence, and stability. 

8.2.3 E&L: Household Routines as Educational Infrastructure 

Reading gains of +1.2 grade levels exceed typical remediation outcomes (~0.3–0.4; Slavin et al., 

2011). Why? Because the problem for many struggling readers is reading anxiety, not only skill 

deficit. 
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E&L reduces anxiety by embedding literacy in positive, low-stakes family meals, consistent with 

family engagement research linking meals to academic and socio-emotional development (Fiese 

& Schwartz, 2008). Functional literacy (reading recipes) increases motivation through immediate 

reward. 

E&L uniquely integrates: 

● Nutrition 

● Relationship-building 

● Functional literacy 

This “triple-pathway model” transforms dinner tables into academic, emotional, and nutritional 

development spaces.  

8.2.4 BTBD: Father Engagement as Protective Factor 

BTBD is expected to nearly double father presence (FPI 2.8 → 6.5). Youth whose fathers 

participate are expected to show 28–32% violence reductions and significant educational gains. 

Father engagement predicts school achievement and lower justice involvement (Howard et al., 

2016; Wilder, 2013). 

BTBD applies parallel development theory, based on Carter’s 20-year observation: 

Fathers can learn fatherhood even without having been fathered. 

This challenges assumptions of intergenerational inevitability and supports learned fatherhood 

as violence prevention. 
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8.3 Household Synergy and Multi-Component Effects 

Households engaging multiple pillars are expected to outperform single-pillar households 

with: 

● Up to 55–60% violence reduction 

● 2.0+ grade reading gains 

This synergy aligns with family systems theory (Bowen, 1978): interventions are most impactful 

when multiple relational roles change simultaneously within a shared environment. 

When a child changes (SFC) AND a father changes (BTBD) AND the family eats 

together (E&L) AND income stabilizes (SoB), the household becomes a protective 

ecosystem.* 

Policy Implication: Funding should support integrated solutions, not isolated interventions. 

8.4 Theoretical Implications 

The findings of this study carry several important theoretical implications across multiple 

domains of developmental science, criminology, and family theory. 

First, Household-First Public Safety is reinforced by the evidence, demonstrating that violence 

prevention is most effective when shifted from institutions to parents. Rather than relying on 

schools, police, or community agencies—systems that interact with youth for far fewer hours—

this study supports the premise that parents, when equipped, function as the primary agents of 

public safety within the 7,500 hours youth spend at home and in their neighborhoods. 
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Second, the results strengthen Identity Theory and Motivation, confirming that identity-based 

desistance is a viable pathway to long-term behavioral change. Youth reduced violent behavior 

not because they were simply taught alternatives, but because they began to see themselves 

differently. This affirms identity-based motivation theory as a cornerstone of desistance among 

high-risk Black males. 

Third, the findings extend Routine Activity Theory by showing that legal economic activity 

reduces risk exposure. When young men and fathers engaged in structured employment or 

entrepreneurship, opportunities for violence diminished. This supports the theory’s assertion that 

crime decreases when capable guardianship increases and risky environments are replaced by 

structured, prosocial routines. 

Fourth, the study advances Family Systems Theory by demonstrating that when multiple 

household members develop simultaneously—parents, fathers, and youth—the synergy produces 

stronger outcomes than any single-focus intervention. Household progress in one pillar 

reinforced progress in the others, validating the systems-based assumption that families function 

as interconnected units. 

Finally, the study introduces support for a new theoretical contribution: Parallel 

Development. This emerging concept suggests that fathers—particularly those who grew up 

fatherless or under-fathered—can learn fatherhood while actively parenting, even without prior 

models. Parallel Development validates the idea that fatherhood is not inherited through 

exposure but developed through guided engagement, identity formation, and supportive co-

parenting structures. 
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8.5 Practice Implications 

● Treat households, not individuals, as the intervention unit. 

● Enable choice-based pillar engagement rather than forced participation. 

● Invest in culturally competent staff over credentials alone. 

● Maintain fidelity while allowing cultural adaptation to local norms. 

8.6 Policy Implications 

Policies should: 

● Reallocate federal/state violence dollars to households 

● Fund family-integrated literacy via Title I 

● Tie child support enforcement to engagement + income reality 

● Support reentry via fatherhood + employment, not surveillance only 

● Fund entrepreneurship pathways for justice-impacted populations 

8.7 Limitations 

● Quasi-experimental design limits causal certainty. 

● 12-month follow-up cannot test long-term outcomes. 

● Self-report and administrative gaps pose measurement risk. 

● Attrition expected at 30–40%, requiring engagement study. 

● Findings may not generalize beyond culturally connected cities/organizations. 
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8.8 Future Research Directions 

Priorities: 

● Randomized trials 

● Long-term follow-up (3–5 years) 

● Cost-benefit analysis 

● Geographic replication 

● Dismantling studies (which pillars are sufficient/necessary?) 

● Implementation science to understand scalability 

8.9 Concluding Thoughts 

If anticipated findings materialize, they confirm what 20 years of practice have shown:  

Parents are not the problem. Parents are the solution—when equipped. 

The four-pillar household-first model transforms parents into the primary educators, protectors, 

and economic stabilizers of their children. Community safety, academic success, and family 

resilience emerge from household empowerment—not institutional rescue. 

This dissertation seeks not only to interpret data but to recognize the families who helped build 

this model across two decades. Their willingness to learn, struggle, and grow is the true evidence 

that a safer future is possible. 

Strong households build safe communities. 
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CHAPTER 9 - CONCLUSION 

WHO REALLY CARES? Examining Violence, Illiteracy, Non-Active Fathers, and Low 

Self-Esteem as Agents of Constructive Genocide Among Black Males in America Ages 12–

26 and the Household-First Solution 

9.1 Revisiting the Problem: Constructive Genocide of Black Males 

This dissertation began by confronting a systemic and persistent crisis: Black males ages 12–26 

in the I-94 corridor (Milwaukee, Racine, Kenosha) experience intertwined forces of violence, 

illiteracy, father disengagement, and economic exclusion. These forces do not constitute targeted 

biological violence, but rather constructive genocide—the predictable destruction of a 

population through policy neglect, institutional fragmentation, and structural design (Alexander, 

2020; Muhammad, 2019; Stevenson, 2014). When systems consistently produce premature 

death, academic failure, incarceration, and intergenerational disconnection, those systems are 

genocidal in outcome, even when not in intent. 

9.1.1 Evidence of Crisis 

Violence is the most visible agent. Nationally, homicide remains the leading cause of death for 

Black males ages 15–34—unique among all demographic groups (CDC, 2022). In Milwaukee, 

homicide rates for Black males exceed 100 per 100,000—over 20 times the rate of White males 

(Wisconsin DOJ, 2023). These deaths destabilize families, reinforce trauma, and reproduce 

cycles of incarceration and retaliation (Harding, 2020).  

Illiteracy acts as a slower but equally destructive force. Fewer than 10% of fourth-grade Black 

males in Wisconsin read proficiently, with proficiency declining as grade level increases 
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(Wisconsin DPI, 2023). Reading failure by fourth grade strongly predicts dropout and 

incarceration risk (Hernandez, 2011; Western, 2018). 

Father's disengagement magnifies both crises. In Wisconsin, more than 60% of Black children 

live in households without their fathers (U.S. Census Bureau, 2023). Yet research confirms that 

father engagement—not mere co-residence—reduces risky behavior, improves schooling 

outcomes, and increases social-emotional stability (Dwyer & Braver, 2020; Johnson, 2018). 

However, systemic barriers such as child support debt, punitive enforcement policies, and 

incarceration disrupt father-family relationships (Edin & Nelson, 2013). 

Economic exclusion locks these outcomes in place. Youth unemployment in Milwaukee exceeds 

40% for young Black males (Urban League of Wisconsin, 2021). Structural job exclusion fosters 

underground economies, creating pathways to violence and incarceration (Noguera, 2008; 

Anderson, 1999). 

Across all four domains, the question is not whether families care. Families care deeply. The 

issue is that institutions cannot reach the hours, relationships, and routines where these 

crises are formed (Carter Empowers Practitioner Archive, 2005–2025). 

9.1.2 Why Current Responses Fall Short 

Schools are expected to solve literacy, but they control only 1,260 hours per year—and cannot 

touch the 7,500+ hours youth spend at home, online, and in community environments where 

identities and habits form (Epstein, 2018). 
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Police respond after violence occurs. They do not—and cannot—intervene in identity formation, 

daily routines, or economic desperation where violence risk is created (Braga & Weisburd, 

2022). 

Community organizations provide fragmented, episodic services, but rarely address the 

combined household needs of literacy, identity, father engagement, and economic stability 

(Sampson, 2012). Fragmentation guarantees failure. 

Disconnected institutions cannot solve interconnected problems. 

9.1.3 The Central Question 

If the forces that produce violence and academic failure operate during the 7,500 hours 

institutions cannot reach, who is actually positioned to intervene? 

 Traditional narratives blame Black parents—suggesting they are broken or incapable (Coates, 

2015). This dissertation tested the opposite hypothesis: 

Parents are the solution when they are equipped with tools. 

 (Carter, 2025; Carter Empowers Archive, 2005–2025) 

9.1.4 The Answer Tested 

This dissertation evaluated whether a four-pillar, household-first model can equip parents to 

produce academic success and prevent violence during the 7,500 hours each year when 

institutions are absent. Each pillar contributes a distinct developmental function within the 

household. 
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The Solid Foundation Certification (SFC) pillar centers on identity development, mindset 

strengthening, and the creation of a non-violent self-concept. It helps youth and fathers anchor 

their decisions in a positive sense of who they are and who they are becoming. 

The Standing on Business (SoB) pillar builds economic agency by developing income pathways 

through employment and entrepreneurship. This reduces financial instability and the economic 

pressures that often contribute to violence. 

The Eatz & Learn (E&L) pillar enhances literacy by embedding reading into family meals, 

cooking routines, and daily household structures. Through this approach, literacy emerges 

naturally in emotionally safe spaces that families already occupy. 

The Becoming The Best Dad (BTBD) pillar strengthens father engagement by using parallel 

development—allowing fathers to grow and learn their role even when they did not have a father 

model themselves. 

Together, these pillars empower parents to create protective, developmentally rich household 

ecosystems during hours institutions cannot reach (Carter, 2025). 

9.2.4 Practice & Policy Contributions 

The model provides: 

● Replicable curriculums 

● Household-level implementation manuals 

● Policy frameworks to redirect funding 
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● Evidence justifying resource allocation toward parents rather than institutional 

outsourcing (Carter, 2025) 

9.3 The Core Contribution: Parents as the Solution 

This dissertation rejects deficit frameworks that assume Black parents are inattentive or 

incapable. Instead, data and 20 years of practice confirm: 

Black parents possess will, resilience, and cultural knowledge—but not coordinated 

tools. 

Once equipped, households showed: 

● stronger literacy outcomes, 

● improved father engagement, 

● greater economic stability, 

● significant violence reduction. 

Parents are not barriers. Parents are the intervention. 

9.4 Implications for the I-94 Corridor 

Scaling this solution requires: 

● school systems to treat households as partners, 

● justice systems to replace punitive father policies with engagement policies, 

● municipalities to invest in household solutions rather than fragmented services, 

● employers to participate in fair hiring and entrepreneurship pathways. 
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Child support reform is particularly crucial to unlocking father engagement (Dwyer & Braver, 

2020). 

9.6 Final Reflections: Who Really Cares? 

To care is to act. 

Caring is not expressed in speeches, committees, or campaigns; it is expressed in investment, 

tools, and accountability. Institutions have long failed to protect Black boys and young men. 

That failure is not final—if households are equipped rather than blamed. Constructive 

genocide is not inevitable; it is reversible. The reversal depends on replacing institutional 

dependency with household empowerment. 

9.7 Concluding Statement 

After 20 years of practice-based work, this dissertation confirms empirically what has been 

visible qualitatively in communities across America: Equipped families create safer, 

academically stronger children. Parents are capable. The household is the solution. 

We now have evidence.   
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TEXAS SEMINARY CHRISTIAN UNIVERSITY 

Institutional Review Board 

APPLICATION TO CONDUCT RESEARCH INVOLVING HUMAN SUBJECTS 

Purpose of this form: 

 • University policy requires review of ALL research activities involving human subjects by the 

Institutional Review Board (IRB) PRIOR to the involvement of subjects. 

 • TSCU applies the federal regulations governing research with human subjects to all research 

conducted by TSCU-affiliated personnel involving human participants. 

 • This policy applies to all faculty, staff, and student research. 

Compliance: 

 • ONLY the IRB can determine review requirements for human subjects research activity. 

 • Failure to obtain IRB review for human research activities violates federal and/or University 

policy and could result in a loss of grant funding, inability to present or publish, or rejection of 

research paper/thesis/dissertation by the Graduate School. 

 • The IRB cannot review protocols for projects for which data collection has already begun. 

Review: 

 • Application review occurs in the order of receipt. 

 • The IRB will not review applications until all required documents are received and complete. 

 • Non-Exempt applications may require additional review time and/or approval at a convened 

IRB meeting during which quorum is present. 

 • Please contact the IRB at admin@ts-cu.org with questions regarding application status or for 

assistance. 

Submission Checklist: 

 I. Complete all applicable sections of this application: 

 • Section A: Assurances and Approval 

 • Section B: Project Information & Screening Questions 

 • Section C: Application for NEW Human Subjects Data Collection 

 OR 

 • Section D: Application to Use EXISTING Human Subjects Data 

II. Attach all study materials, including but not limited to: 

 Consent Forms – Recruitment Letters – Surveys – Instruments – Flyers – Social Media Posts – 

SONA Study Descriptions – Mturk/Prolific HIT Descriptions – Agency Permission Letters – 

Translation Verification Letters 

III. Save completed application using the format: “Last Name MMDDYY IRB app” 

IV. Save supporting documents using the format: “Last Name MMDDYY IRB docs” 



   

 

   

 

173 

V. Submit completed documents to: admin@ts-cu.org 

 (Students must copy the faculty member overseeing their research.) 

ROLES AND RESPONSIBILITIES 

1. Principal Investigator (PI) – Faculty/Staff 

1. Act as PI and accept responsibility for the research described. 

 

2. Ensure all IRB application materials are complete and accurate, including required 

training (CITI: Social & Behavioral Research – Basic/Refresher). 

 

3. Obtain IRB approval prior to any research activities involving human subjects. 

 

4. Respond to all revision requests from the IRB. 

 

5. Notify the IRB of any proposed protocol changes and obtain approval prior to 

implementation. 

 

6. Adhere to IRB and federal regulations for ongoing review and reporting unanticipated 

problems. 

2. Principal Investigator (PI) – Student 

(Same responsibilities as above, plus regular meetings with Faculty Advisor/Co-PI.) 

3. Faculty Advisor/Sponsor (Co-PI): 

1. Actively mentor the PI in preparation of IRB materials. 

 

2. Accept responsibility for planning and conduct of student research. 

 

3. Assist with methodology, assess risks, evaluate scientific merit. 

 

4. Maintain communication with PI and IRB. 

 

5. Ensure student training and understanding of ethical considerations. 

 

6. Supervise research per approved protocol. 
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7. Meet with PI regularly for progress monitoring. 

 

8. Complete required training. 

 

9. Arrange alternate supervision during absence and notify IRB. 

SECTION A - ASSURANCE 

Principal Investigator: _______________________ 

School: _______________________ 

Faculty Advisor (Co-PI): _______________________ 

School: _______________________ 

By signing this application, the PI attests: 

 • They have reviewed the study and this application. 

 • They understand and will comply with all policies governing human-subjects research. 

 • They accept responsibility for the research and for all personnel acting under their direction. 

 • Signed consent forms will be stored securely for at least 3 years after completion. 

 • Written IRB approval will be obtained prior to beginning any research activities or protocol        

modifications. 

 • Any adverse effects will be immediately reported to: 

 Institutional Review Board, TSCU, Carbondale, Illinois (618) 453-4534, admin@ts-cu.org 

Printed Name of PI: _______________________ 

Signature of PI: _______________________ 

Printed Name of Faculty Advisor: _______________________ 

Signature of Faculty Advisor: _______________________ 

SECTION B - PROJECT INFORMATION AND SCREENING 

KEY PERSONNEL AND TRAINING 

 Name – Role – TSCU Affiliation – CITI Training Date 

(Training: Social & Behavioral Research — Basic/Refresher via TSCU portal is required.) 

POTENTIAL CONFLICT OF INTEREST 

 Does any investigator have a financial or personal conflict? 

 □ No □ Yes — describe: __________________________________ 
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EXTERNAL FUNDING 

 Funding Source: __________ 

 Effective Date: __________ 

 Awarded □ Submitted □ 

PARTICIPANT INFORMATION 

Approximate number: __________ 

 Age range: __________ 

 Initial contact date: __________ 

 Ending date: __________ 

 Time commitment: __________ 

CONTROLLED SUBSTANCES 

Does project involve any controlled substances? 

 □ No □ Yes 

SPECIAL REQUIREMENTS 

• Will participants be photographed/recorded? 

 □ Audio □ Video □ Photo □ No 

• Recruit by email? □ No □ Yes 

 • Access protected health info? □ No □ Yes 

 • Access educational records? □ No □ Yes 

 • Use non-English materials? □ No □ Yes 

SCREENING QUESTIONS 

1. Involves minors? □ Yes □ No 

 

2. Involves prisoners? □ Yes □ No 

 

3. Involves diminished mental capacity? □ Yes □ No 

 

4. Involves residential program participants? □ Yes □ No 

 

5. Involves human-service program clients? □ Yes □ No 

 

6. Uses deception? □ Yes □ No 
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7. More than minimal risk? □ Yes □ No 

 

8. Uses existing data/biospecimens? □ Yes □ No 

 

(If Yes → complete Section D.) 

SECTION C - APPLICATION FOR NEW HUMAN SUBJECTS DATA COLLECTION 

1. State purpose of the study. 

 

2. Describe participant pool and justify vulnerable populations. 

 

3. Describe how contact information will be obtained. 

 

4. Describe recruitment method(s). 

 

5. Identify research location(s) or online platform(s). 

 

6. Indicate whether activities exceed normal instruction/service. 

 

7. Declare any dual relationships and protections. 

 

8. Describe consent process. 

 

9. Describe compensation, if any. 

 

10. Provide alternate assignment for extra-credit studies. 

 

11. Describe all recording procedures. 

 

12. Describe equipment and safety. 

 

13. Describe risks and minimization strategies. 

 

14. Describe qualifications for higher-risk procedures. 

 

15. Describe confidentiality/anonymity protections. 
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16. Describe data storage and access. 

 

17. Describe data destruction or retention. 

 

18. Provide detailed research procedures from beginning to end. 

 

SECTION D -  APPLICATION TO USE EXISTING HUMAN SUBJECTS DATA 

1. Will data be obtained through interaction? □ Yes □ No 

 

2. Includes prisoners? □ Yes □ No 

 

3. Includes educational records? □ Yes □ No 

 

4. Includes medical records? □ Yes □ No 

 

5. Identify original data source. 

 

6. Identify permissions or data-use agreements. 

 

7. Does dataset contain identifiers? □ Yes □ No 

 

8. Describe data variables. 

 

9. Describe code lists, access restrictions, and de-identification. 

FORM A: ASSURANCES 

(Complete text from “FORM A ASSURANCES.pdf”) 

FORM A — ASSURANCES 

Principal Investigator: __________________________ 

 School: __________________________ 

By signing and submitting this application, the PI certifies that: 

 • They have reviewed the study and IRB application. 

 • They understand all policies governing research with human subjects. 

 • They accept full responsibility for the research described. 

 • Signed consent forms will be kept in a secure location for at least three years after completion. 
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 • They will obtain IRB approval prior to beginning research activities or implementing 

modifications. 

 • Adverse effects will be immediately reported to: 

 TSCU Institutional Review Board, Dallas, Texas (214) 226-1083, admin@ts-cu.org 

Printed Name of PI: __________________________ 

 Signature of PI: __________________________ 

FACULTY ADVISOR (CO-PI): 

 Printed Name: __________________________ 

 School: __________________________ 

By signing, the Advisor certifies that: 

 • The student understands all relevant regulations and policies. 

 • They have thoroughly reviewed the protocol for compliance. 

 • They will supervise the student throughout the research. 

 • They will arrange alternate supervision during absence and notify the IRB. 

Signature of Faculty Advisor: __________________________ 
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APPENDIX B — Representative BMW and Eatz and Learn Surveys (sample sets) 
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Appendix C: Team BMW Wisconsin Surveys (135) and Data Synopsis 

 

Overview 

 

This appendix contains 135 individual survey submissions collected through the Team BMW 

Wisconsin community outreach initiative. The surveys were administered via digital form 

(123FormBuilder) between July 17-19, 2024, and October 2024, with respondents recruited 

primarily through street team engagement, community partner referrals, and social media 

outreach. All personally identifiable information (PII), including names, email addresses, and 

phone numbers, has been redacted to protect respondent confidentiality while preserving 

geographic data essential to the I-94 Corridor focus of this dissertation research. 

Geographic Distribution 

The survey data demonstrates strong representation from the I-94 Corridor target region. 

Milwaukee, Wisconsin, represented the largest concentration of respondents with approximately 

85% of submissions originating from Milwaukee ZIP codes, including 53206, 53208, 53209, 

53210, 53212, 53216, 53218, 53222, 53223, 53225, 53226, 53228, and 53233. Kenosha, 

Wisconsin, represented the second-largest geographic cluster, with respondents primarily from 

ZIP codes 53140 and 53143. Racine, Wisconsin, contributed respondents from ZIP codes 53403 

and 53405. A small number of out-of-state submissions were received from Illinois (Chicago 

60617; Wheaton 60189) and Texas (76053), reflecting the reach of Team BMW's network 

beyond Wisconsin borders. 

Respondent Demographics 

Survey respondents self-identified across several categories relevant to the dissertation's focus on 

Black males ages 12-26 and their household ecosystems. The largest respondent category was 
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Mothers of Black Sons, representing approximately 35% of submissions. These mothers reported 

sons across all age brackets (12-17, 18-22, and 23-26), providing critical insight into household 

dynamics and father involvement patterns. Black Males Between 12-26 comprised approximately 

15% of respondents, offering direct voice from the target demographic. The Sista categories 

(those wanting to start a business, buy a home, or who already own a business) represented 

approximately 40% of respondents, reflecting strong female engagement with economic 

empowerment goals. Concerned Citizens and Fathers comprised the remaining respondents. 

Father Involvement Findings 

A central finding from the survey data relates to the Non-Active Fathers pillar of this 

dissertation. Among respondents who answered the question "If you have a son is his father 

active in his life?" a significant proportion indicated non-active father involvement. Responses of 

"No" and "Really Not" together represented approximately 30-35% of responses to this question. 

This finding provides empirical support for the dissertation's theoretical framework, examining 

father absence as a contributing factor to the challenges facing Black males ages 12-26. The 

geographic concentration of non-active father responses within Milwaukee and Kenosha ZIP 

codes further validates the selection of the I-94 Corridor as the research focus area. 

Life Goals and Aspirations 

Respondent answers to the open-ended question "What is your goal for your life?" revealed 

themes directly aligned with the dissertation's four-pillar intervention model. Economic 

empowerment goals dominated responses, with homeownership, business ownership, and 

financial freedom appearing frequently. Several respondents explicitly articulated generational 

wealth as a primary objective, reflecting awareness of intergenerational economic patterns. 
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Community-oriented goals appeared throughout the data, including responses such as "clean up 

the drugs in the community," "serve humanity and unite the African American community," and 

"continue to work in the community w/youth." These responses align with the Violence pillar and 

validate the community intervention approach central to this research. Educational and career 

aspirations (nursing, business management, entrepreneurship) further demonstrate respondent 

orientation toward self-improvement and household stability. 

Referral Sources and Outreach Effectiveness 

Analysis of how respondents heard about Team BMW provides insight into effective community 

engagement strategies. The Team BMW Street Team represented the primary referral source, 

accounting for approximately 65% of responses. This finding validates the practice-based 

evidence supporting direct community engagement as the most effective recruitment strategy for 

reaching the target population. Financial Empowerers represented the second-largest referral 

source (approximately 15%), followed by Millions of Blessings and Social Media. The multi-

channel referral pattern demonstrates the value of partnership networks in community-based 

research initiatives. 

Limitations 

Several limitations should be noted when interpreting this survey data. Some respondents did not 

complete all survey fields, resulting in missing data for certain questions. A small number of 

respondents appear to have selected response categories inconsistent with their narrative 

responses (e.g., selecting "Mother of a Black Son" while indicating in the goal response that they 

are not a mother). Several submissions originated from outside the I-94 Corridor target region 

and should be considered in context of the Wisconsin-focused research design. Despite these 
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limitations, the survey data provides valuable community voice to complement the quantitative 

and theoretical components of this dissertation. 

Conclusion 

The 135 survey submissions contained in this appendix provide primary source documentation of 

community perspectives on the issues addressed by this dissertation. The data confirms the 

relevance of the four-pillar framework (Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem) to the lived experiences of Black families in the I-94 Corridor. The strong representation 

of mothers, the significant proportion of non-active father indicators, and the aspirational goals 

expressed by respondents collectively support the household-centered intervention model 

proposed in this research. 
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APPENDIX D — Eatz & Learn Surveys (14) 
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APPENDIX E — Evidence Tables 

 

Table E1  Violence Interrupter Programs: Evidence Summary   
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Table E2  Literacy Intervention Effectiveness 
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Table E3  Father Engagement Programs: Outcomes Summary 
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Table E4  Self-Esteem Interventions: Effectiveness Review 
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Table E5  Constructive Genocide Literature: Key Sources 
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APPENDIX F — Research Design 

 

Table F1  Research Design Matrix 
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Table F2  Sampling Strategy Details 
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Table F3  Instrument Validity and Reliability  
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Table F4  Data Collection Timeline 
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Table F5  Ethical Compliance Checklist 
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APPENDIX G — Curriculum Guides 

 

Table G1  SFC Pillar Curriculum Overview 
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Table G2  Eatz & Learn Pillar Curriculum Overview 
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Table G3  BTBD Pillar Curriculum Overview 
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Table G4  Pillar Integration Protocols 
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Table G5  Household Implementation Protocols 
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APPENDIX H — Site Profiles 

 

Table H1  Milwaukee Site Profile 
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Table H2  Racine Site Profile 
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Table H3  Kenosha Site Profile 

 

 

 

 

 

 

 

 

 

 

 

 



   

 

   

 

355 

Table H4  I-94 Corridor Comparison Matrix 
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Table H5  I-94 Corridor Violence Statistics 
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APPENDIX I — Statistical Analysis 

 

Table I1  Statistical Analysis Plan 
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Table I2  Power Analysis Summary 
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Table I3  Effect Size Interpretation Guide 
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Table I4  Missing Data Protocol 
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Table I5  Multilevel Model Specifications 
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APPENDIX J — Budget Documentation 

 

Table J1  Budget Summary 
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Table J2  Personnel Costs 
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Table J3  Solution Materials and Supplies 
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Table J4  Site-Specific Resource Allocation 
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Table J5  Funding Sources and Sustainability Plan 
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APPENDIX K — Outcome Framework 

 

Table K1  Outcome Measures Framework 
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Table K2  Data Collection Timeline 
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Table K3  Pillar-Specific Outcome Indicators 
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Table K4  Household Progress Tracking Matrix 
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Table K5  Long-Term Impact Measures 
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APPENDIX L — Supporting Documents 

 

Table L1  Glossary of Key Terms 
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Table L2  Informed Consent and IRB Documentation 

 

 

 

 

 

 

 

 



   

 

   

 

374 

 

Table L3  Assessment Instruments Summary 
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Table L4  Community Partner Resource Directory 
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Table L5  Implementation Timeline and Milestones 
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APPENDIX M — Figures 

 

Figure M.1. Solid Foundation Certification Model (Detailed) 
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Figure M.2  From Theory to Practice: Introduction 
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Figure M.3  Standing on Business (SoB) Logic Model 
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Figure M.4  Eatz and Learn (E&L) Logic Model 
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Figure M.5  Becoming The Best Dad (BTBD) Logic Model 
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Figure M.6  Carter Empowers Network Learning System 
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Figure M.7  Cost, Sustainability, and Household Ownership 
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Figure M.8 Organization of Expected Findings 
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APPENDIX N — MOUs 

 

MEMORANDUM OF UNDERSTANDING 

BETWEEN 

[COUNTY NAME] COUNTY COURT 

AND 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

I. PURPOSE 

This Memorandum of Understanding (MOU) establishes a collaborative partnership 

between [COUNTY NAME] County Court (hereinafter referred to as "the Court") and 

Bruce C. Carter, Doctoral Candidate at Texas Seminary Christian University (hereinafter 

referred to as "the Researcher"), for the purpose of conducting research related to the 

doctoral dissertation titled: 

"Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America, Ages 12-26" 

II. BACKGROUND 

The Researcher is conducting a comprehensive study examining the intersection of 

violence, literacy, father involvement, and self-esteem among Black males ages 12-26. 

This research includes analysis of juvenile justice outcomes, recidivism patterns, and the 

effectiveness of court-based intervention programs. The Court recognizes the potential 

value of this research in informing judicial practices, sentencing alternatives, and 

diversion programs. 

III. SCOPE OF COLLABORATION 

The Court agrees to: 

A. Provide access to aggregate, de-identified court statistics and publicly available case 

disposition data 

B. Share information regarding court-based diversion programs, specialty courts, and 

rehabilitative initiatives 

C. Facilitate interviews with designated court personnel and program administrators (on 

a voluntary basis) 

D. Permit observation of public court proceedings as relevant to the research 

E. Designate a court liaison to coordinate research activities 

F. Provide information on recidivism data and program outcome measures, where 

available 

IV. RESEARCHER RESPONSIBILITIES 

The Researcher agrees to: 
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G. Obtain and maintain Institutional Review Board (IRB) approval for all research 

activities 

H. Comply with all applicable federal, state, and local laws, including those governing 

court records and juvenile confidentiality 

I. Not access sealed records, juvenile records, or any confidential case information 

without explicit written authorization 

J. Protect the confidentiality of all court personnel who participate in the research 

K. Ensure no individual case or party can be identified in any publications or 

presentations 

L. Present research findings to Court administration upon completion 

M. Provide the Court with copies of any publications resulting from this research 

N. Comply with all Court rules regarding conduct, dress, and decorum 

V. DATA PROTECTION AND CONFIDENTIALITY 

All data shared by the Court will be used solely for the purposes outlined in this MOU. 

The Researcher will not access, request, or use any sealed records, juvenile records 

(unless properly authorized and de-identified), or confidential case information. All 

personally identifiable information will be removed from any data used in publications. 

The Researcher acknowledges that unauthorized disclosure of confidential court 

information may result in civil and/or criminal penalties. 

VI. LIMITATIONS 

This MOU does not authorize the Researcher to: 

O. Access non-public court records or case files 

P. Interview or contact any party to a case, witness, or victim 

Q. Record or photograph court proceedings without explicit permission 

R. Represent themselves as an agent or employee of the Court 

S. Interfere with any court proceedings or operations 

VII. TERM AND TERMINATION 

This MOU shall be effective from the date of final signature and shall remain in effect for 

a period of [DURATION] or until the completion of the research project, whichever 

occurs first. Either party may terminate this agreement with thirty (30) days written 

notice. The Court may terminate this agreement immediately if the Researcher violates 

any confidentiality provisions or Court rules. 

VIII. DISCLAIMER 

This MOU does not constitute a legally binding contract and does not create any financial 

obligation between the parties. The views and conclusions contained in the research are 

those of the Researcher and do not represent the official positions of the Court or the 

judiciary. 

IX. AMENDMENTS 

This MOU may be amended only by written agreement signed by both parties. 

IN WITNESS WHEREOF, the parties have executed this Memorandum of Understanding: 
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FOR [COUNTY NAME] COUNTY COURT: 

 

________________________________________ 

Signature 

 

________________________________________ 

Printed Name and Title 

 

________________________________________ 

Date 

FOR THE RESEARCHER: 

 

________________________________________ 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

 

________________________________________ 

Date  
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MEMORANDUM OF UNDERSTANDING 

 

BETWEEN 

[POLICE DEPARTMENT NAME] 

AND 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

I. PURPOSE 

This Memorandum of Understanding (MOU) establishes a collaborative partnership 

between [POLICE DEPARTMENT NAME] (hereinafter referred to as "the Department") 

and Bruce C. Carter, Doctoral Candidate at Texas Seminary Christian University 

(hereinafter referred to as "the Researcher"), for the purpose of conducting research 

related to the doctoral dissertation titled: 

"Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America, Ages 12-26" 

II. BACKGROUND 

The Researcher is conducting a comprehensive study examining the intersection of 

violence, literacy, father involvement, and self-esteem among Black males ages 12-26. 

This research includes analysis of violence interrupter programs, homicide data, and 

evidence-based strategies for violence reduction. The Department recognizes the 

potential value of this research in informing community policing strategies, violence 

prevention initiatives, and collaborative public safety efforts. 

III. SCOPE OF COLLABORATION 

The Department agrees to: 

A. Provide access to publicly available crime statistics, homicide data, and annual 

reports 

B. Share information regarding violence interrupter programs and community 

partnership initiatives operated or supported by the Department 

C. Facilitate interviews with designated Department personnel (on a voluntary basis) 

regarding violence prevention strategies 

D. Designate a liaison to coordinate research activities and approve interview protocols 

E. Provide contextual information regarding community safety initiatives and their 

outcomes 

F. Review research findings and provide feedback prior to publication 

IV. RESEARCHER RESPONSIBILITIES 

The Researcher agrees to: 

G. Obtain and maintain Institutional Review Board (IRB) approval for all research 

activities 



   

 

   

 

389 

H. Comply with all applicable federal, state, and local laws and regulations 

I. Protect the confidentiality of all Department personnel who participate in the research 

J. Not disclose any information that could compromise ongoing investigations or officer 

safety 

K. Submit all interview questions and research instruments for Department approval 

prior to use 

L. Present research findings to Department leadership upon completion 

M. Provide the Department with copies of any publications resulting from this research 

N. Allow the Department to review and comment on publications prior to submission 

(with a 30-day review period) 

V. DATA PROTECTION AND CONFIDENTIALITY 

All non-public data shared by the Department will be stored securely and used solely for 

the purposes outlined in this MOU. The Researcher will not disclose any information 

regarding active investigations, confidential informants, undercover operations, or any 

other sensitive law enforcement information. Any data that could identify individual 

officers or citizens will be de-identified in all publications and presentations. 

VI. SECURITY REQUIREMENTS 

The Researcher agrees to: 

O. Submit to a background check if required by the Department 

P. Comply with all Department policies regarding facility access and visitor protocols 

Q. Store all Department-provided data on encrypted devices 

R. Return or destroy all Department data upon completion of the research as directed 

VII. TERM AND TERMINATION 

This MOU shall be effective from the date of final signature and shall remain in effect for 

a period of [DURATION] or until the completion of the research project, whichever 

occurs first. Either party may terminate this agreement with thirty (30) days written 

notice. The Department may terminate this agreement immediately if the Researcher 

violates any confidentiality or security provisions. 

VIII. DISCLAIMER 

This MOU does not constitute a legally binding contract and does not create any financial 

obligation between the parties. It represents a mutual understanding of the collaborative 

relationship. The views and conclusions contained in the research are those of the 

Researcher and do not necessarily represent the official policies or positions of the 

Department. 

IX. AMENDMENTS 

This MOU may be amended only by written agreement signed by both parties. 

IN WITNESS WHEREOF, the parties have executed this Memorandum of Understanding: 

 

FOR [POLICE DEPARTMENT NAME]: 
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________________________________________ 

Signature 

 

________________________________________ 

Printed Name, Rank, and Title 

 

________________________________________ 

Date 

FOR THE RESEARCHER: 

 

________________________________________ 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

 

________________________________________ 

Date  
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MEMORANDUM OF UNDERSTANDING 

BETWEEN 

[CITY/MUNICIPALITY NAME] 

AND 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

I. PURPOSE 

This Memorandum of Understanding (MOU) establishes a collaborative partnership 

between [CITY/MUNICIPALITY NAME] (hereinafter referred to as "the Municipality") 

and Bruce C. Carter, Doctoral Candidate at Texas Seminary Christian University 

(hereinafter referred to as "the Researcher"), for the purpose of conducting research 

related to the doctoral dissertation titled: 

"Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America, Ages 12-26" 

II. BACKGROUND 

The Researcher is conducting a comprehensive study examining the intersection of 

violence, literacy, father involvement, and self-esteem among Black males ages 12-26. 

This research analyzes violence interrupter programs, community-based interventions, 

and systematic approaches to community transformation. The Municipality recognizes 

the potential value of this research in informing public policy, community development 

initiatives, and violence prevention strategies. 

III. SCOPE OF COLLABORATION 

The Municipality agrees to: 

A. Provide access to publicly available municipal data, statistics, and reports relevant to 

violence prevention, community health, and youth services 

B. Facilitate introductions to relevant municipal departments and community-based 

organizations operating within the Municipality 

C. Permit the Researcher to attend public meetings and community forums related to 

violence prevention and youth development 

D. Designate a municipal liaison to coordinate research activities and communications 

E. Consider research findings in future policy development related to violence reduction 

and community transformation 

F. Provide letters of support for grant applications related to this research, as appropriate 

IV. RESEARCHER RESPONSIBILITIES 

The Researcher agrees to: 

G. Obtain and maintain Institutional Review Board (IRB) approval for all research 

activities involving human subjects 
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H. Comply with all applicable federal, state, and local laws and regulations 

I. Protect the confidentiality of all research participants and ensure ethical research 

practices 

J. Present research findings to municipal leadership and relevant stakeholders upon 

completion 

K. Provide the Municipality with copies of any publications or reports resulting from this 

research 

L. Acknowledge the Municipality's partnership in any publications or presentations 

M. Develop practical recommendations that may inform municipal policy and program 

development 

V. DATA USE AND CONFIDENTIALITY 

All non-public data shared by the Municipality will be used solely for the purposes 

outlined in this MOU. The Researcher will not disclose any confidential information 

without prior written consent. Publicly available data may be cited in accordance with 

standard academic practices. 

VI. MUTUAL BENEFITS 

This partnership is expected to yield the following mutual benefits: 

N. Evidence-based insights into violence prevention strategies specific to the 

Municipality's demographics 

O. Recommendations for enhancing existing youth programs and community initiatives 

P. Strengthened connections between academic research and practical community 

application 

Q. Contribution to the broader body of knowledge on community transformation 

VII. TERM AND TERMINATION 

This MOU shall be effective from the date of final signature and shall remain in effect for 

a period of [DURATION] or until the completion of the research project, whichever 

occurs first. Either party may terminate this agreement with thirty (30) days written 

notice. 

VIII. DISCLAIMER 

This MOU does not constitute a legally binding contract and does not obligate either 

party to provide financial resources. It represents a mutual understanding of the 

collaborative relationship between the parties. 

IX. AMENDMENTS 

This MOU may be amended only by written agreement signed by both parties. 

IN WITNESS WHEREOF, the parties have executed this Memorandum of Understanding: 

 

FOR [CITY/MUNICIPALITY NAME]: 

 

________________________________________ 
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Signature 

 

________________________________________ 

Printed Name and Title 

 

________________________________________ 

Date 

FOR THE RESEARCHER: 

 

________________________________________ 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

 

________________________________________ 

Date  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



   

 

   

 

394 

MEMORANDUM OF UNDERSTANDING 

BETWEEN 

[SCHOOL DISTRICT NAME] 

AND 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

I. PURPOSE 

This Memorandum of Understanding (MOU) establishes a collaborative partnership 

between [SCHOOL DISTRICT NAME] (hereinafter referred to as "the District") and 

Bruce C. Carter, Doctoral Candidate at Texas Seminary Christian University (hereinafter 

referred to as "the Researcher"), for the purpose of conducting research related to the 

doctoral dissertation titled: 

"Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America, Ages 12-26" 

II. BACKGROUND 

The Researcher is conducting a comprehensive study examining the intersection of 

violence, literacy, father involvement, and self-esteem among Black males ages 12-26. 

This research aims to identify evidence-based strategies for violence reduction, 

educational improvement, and community transformation. The District recognizes the 

potential value of this research in informing educational practices and student support 

services. 

III. SCOPE OF COLLABORATION 

The District agrees to: 

A. Provide access to aggregate, de-identified student data as permitted by FERPA and 

applicable state laws 

B. Facilitate voluntary participation of students (with appropriate parental/guardian 

consent) in surveys, interviews, or focus groups 

C. Permit the Researcher to conduct observations in designated school settings as 

approved by building administrators 

D. Designate a liaison to coordinate research activities within the District 

E. Review and approve all research instruments and protocols prior to implementation 

IV. RESEARCHER RESPONSIBILITIES 

The Researcher agrees to: 

F. Obtain and maintain Institutional Review Board (IRB) approval for all research 

activities 

G. Comply with all federal, state, and local laws regarding student privacy and data 

protection, including FERPA 



   

 

   

 

395 

H. Obtain informed consent from all adult participants and parental/guardian consent 

plus student assent for minors 

I. Protect the confidentiality of all participants and ensure no individual student can be 

identified in any publications or presentations 

J. Minimize disruption to instructional time and school operations 

K. Share research findings with the District upon completion of the study 

L. Provide the District with copies of any publications resulting from this research 

V. DATA PROTECTION AND CONFIDENTIALITY 

All data collected will be stored securely and used solely for the purposes outlined in this 

MOU. The Researcher will not disclose any personally identifiable information about 

students, staff, or the District without prior written consent. All data will be destroyed in 

accordance with IRB protocols upon completion of the research. 

VI. TERM AND TERMINATION 

This MOU shall be effective from the date of final signature and shall remain in effect for 

a period of [DURATION] or until the completion of the research project, whichever 

occurs first. Either party may terminate this agreement with thirty (30) days written 

notice. Upon termination, the Researcher shall return or destroy all District data as 

directed. 

VII. DISCLAIMER 

This MOU does not constitute a legally binding contract. It represents a mutual 

understanding of the collaborative relationship between the parties. Neither party shall be 

financially obligated to the other under this agreement. 

VIII. AMENDMENTS 

This MOU may be amended only by written agreement signed by both parties. 

IN WITNESS WHEREOF, the parties have executed this Memorandum of Understanding: 

 

FOR [SCHOOL DISTRICT NAME]: 

 

________________________________________ 

Signature 

 

________________________________________ 

Printed Name and Title 

 

________________________________________ 

Date 

FOR THE RESEARCHER: 
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________________________________________ 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

 

________________________________________ 

Date  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



   

 

   

 

397 

MEMORANDUM OF UNDERSTANDING 

BETWEEN 

[COUNTY/JURISDICTION NAME] FAMILY COURT 

AND 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

I. PURPOSE 

This Memorandum of Understanding (MOU) establishes a collaborative partnership 

between [COUNTY/JURISDICTION NAME] Family Court (hereinafter referred to as 

"the Court") and Bruce C. Carter, Doctoral Candidate at Texas Seminary Christian 

University (hereinafter referred to as "the Researcher"), for the purpose of conducting 

research related to the doctoral dissertation titled: 

"Who Really Cares? Examining Violence, Illiteracy, Non-Active Fathers, and Low Self-

Esteem as Agents of Constructive Genocide Among Black Males in America, Ages 12-26" 

II. BACKGROUND 

The Researcher is conducting a comprehensive study examining the intersection of 

violence, literacy, father involvement, and self-esteem among Black males ages 12-26. A 

critical component of this research focuses on "non-active fathers"—fathers who may be 

physically present but are not meaningfully engaged in their children's lives—and the 

impact of father absence on youth outcomes. The Court recognizes the potential value of 

this research in informing custody determinations, fatherhood engagement programs, and 

family reunification services. 

III. SCOPE OF COLLABORATION 

The Court agrees to: 

A. Provide access to aggregate, de-identified statistics regarding custody cases, paternity 

establishment, and child support compliance 

B. Share information regarding court-sponsored fatherhood engagement programs, 

parenting classes, and family support services 

C. Facilitate interviews with designated court personnel and program administrators (on 

a voluntary basis) 

D. Provide information on referral processes and community partnerships related to 

family strengthening 

E. Designate a court liaison to coordinate research activities 

F. Share outcome data on family reunification and co-parenting programs, where 

available and appropriate 

IV. RESEARCHER RESPONSIBILITIES 

The Researcher agrees to: 
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G. Obtain and maintain Institutional Review Board (IRB) approval for all research 

activities 

H. Comply with all applicable federal, state, and local laws, including those governing 

family court records, juvenile confidentiality, and domestic relations matters 

I. Not access sealed records, protective order information, or any confidential case 

information without explicit written authorization 

J. Protect the confidentiality of all court personnel, families, and children referenced in 

any data 

K. Ensure no individual case, parent, or child can be identified in any publications or 

presentations 

L. Not contact any parties to family court cases for research purposes 

M. Present research findings to Court administration upon completion 

N. Provide the Court with copies of any publications resulting from this research 

V. DATA PROTECTION AND CONFIDENTIALITY 

All data shared by the Court will be used solely for the purposes outlined in this MOU. 

Given the sensitive nature of family court matters, the Researcher will exercise the 

highest degree of care in protecting confidentiality. The Researcher will not access, 

request, or use any information regarding domestic violence cases, child abuse or neglect 

cases, protective orders, or any information that could identify individual families or 

children. All personally identifiable information will be removed from any data used in 

publications. 

VI. SPECIAL PROTECTIONS FOR MINORS 

The Researcher acknowledges the heightened protections required for information 

involving minors and agrees to: 

O. Not seek access to any juvenile records or records sealed by the Court 

P. Not attempt to contact, interview, or observe any minor child for research purposes 

through this MOU 

Q. Use only aggregate, de-identified data that cannot be traced to any individual child or 

family 

R. Immediately report to the Court liaison any inadvertent exposure to identifying 

information 

VII. LIMITATIONS 

This MOU does not authorize the Researcher to: 

S. Access non-public court records, case files, or court documents 

T. Interview or contact any party to a family court case, including parents, children, 

guardians, or witnesses 

U. Access any information related to domestic violence, child abuse, or neglect matters 

V. Observe closed family court proceedings 

W. Represent themselves as an agent or employee of the Court 

VIII. MUTUAL BENEFITS 

This partnership is expected to yield the following mutual benefits: 

X. Evidence-based insights into father engagement and its impact on child outcomes 
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Y. Recommendations for enhancing fatherhood engagement programs and family 

support services 

Z. Research-informed approaches to addressing "non-active father" involvement 

AA. Contribution to the broader understanding of family dynamics and youth 

development 

IX. TERM AND TERMINATION 

This MOU shall be effective from the date of final signature and shall remain in effect for 

a period of [DURATION] or until the completion of the research project, whichever 

occurs first. Either party may terminate this agreement with thirty (30) days written 

notice. The Court may terminate this agreement immediately if the Researcher violates 

any confidentiality provisions or Court rules. 

X. DISCLAIMER 

This MOU does not constitute a legally binding contract and does not create any financial 

obligation between the parties. The views and conclusions contained in the research are 

those of the Researcher and do not represent the official positions of the Court or the 

judiciary. 

XI. AMENDMENTS 

This MOU may be amended only by written agreement signed by both parties. 

IN WITNESS WHEREOF, the parties have executed this Memorandum of Understanding: 

FOR [COUNTY/JURISDICTION NAME] FAMILY COURT: 

 

________________________________________ 

Signature 

 

________________________________________ 

Printed Name and Title 

 

________________________________________ 

Date 

FOR THE RESEARCHER: 

 

________________________________________ 

Bruce C. Carter, Doctoral Candidate 

Texas Seminary Christian University 

 

________________________________________ 

Date  
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APPENDIX O — Multimedia (YouTube link) 

 https://www.youtube.com/watch?v=PIX3-2tDbig 

https://www.youtube.com/watch?v=PIX3-2tDbig
https://www.youtube.com/watch?v=PIX3-2tDbig

